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xABSTRACT
This study evaluated the implementation of nomadic education curriculum and its impact
on the socio-economic and educational development of nomads in Nasarawa and Plateau
States. The study was guided by eight research questions while eight hypotheses were
formulated and tested at 0.05 level of significance. The survey design was adopted for
the study. The total sample of the study was 1000 comprising 400 nomadic primary
school teachers, 400 nomadic pupils and 200 nomadic parents. Simple random and
purposive sampling techniques were used. Data were collected using three instruments;
Nomadic Education Teachers Questionnaire (NETQ), Nomadic Education Pupils
Questionnaire (NEPQ) and Nomads Interview on Nomadic Education (NINE). Crobach
Alpha coefficient was used to estimate the reliability of the instruments. The reliability
coefficient of NETQ was 0.89 while NEPQ was found to be 0.78. Data collected were
analysed using simple percentage to analyse demographic item means and cut-off means
were used to answer the research questions. One-sample t-test was used to test the
hypotheses at 0.05 level of significance. Results of the findings showed that there was
significant difference between the mean ratings of extent of availability of manpower for
the implementation of Nomadic Education curriculum (P = 0.00 < 0.05). There was also
a significant difference between the mean ratings of the items on adequacy of educational
resources for the implementation of the nomadic education curriculum (P = 0.00 < 0.05).
Further findings shows that there was again a significant difference between the means
rating on the extent of supervisory practices in nomadic schools (P = 0.00 < 0.05). There
was also a significant difference between the means rating of items on accessibility of
pupils to nomadic schools (P = 0.00 < 0.05). Result again indicated that there was a
significant difference between the mean ratings on extent of willingness of pupils to
attend nomadic schools (P = 0.00 < 0.05). In the vein, result shows a significant
difference between the mean ratings of a communal crises on the implement of nomadic
education curriculum (P = 0.00 < 0.05). The result further indicated a significant
difference between the mean ratings of nomadic education curriculum on socio-economic
life of nomads. There was again a significant difference between the mean ratings of
nomadic education curriculum on educational development of nomads (P = 0.00 < 0.05).
Based on the findings, it was therefore recommended among others that both Nasarawa
and Plateau State governments should adopt a strong policy towards the implementation
of nomadic education. It also recommended that government should employ qualified
teachers and personnels to teach nomads.
1CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
Education occupies a central position in Nigeria that serves as a spring board for social
and economic development. Education forms the basis for literacy, skills acquisition,
technological advancement as well as the ability to harness the natural resources of the
environment. Maduewesi and Ofejobe (2012) being conversant with the above notion assert that
the development of any nation depends to a great extent on the advances made in her education
enterprise. In general, there is a global consensus that education is a process that guides the
whole human being mentally, morally, socially and technologically.
Federal Government of Nigeria in recognition of the importance of education, through
the National Policy on Education (FRN, 2012) demands that every Nigerian child should have
full access to quality education to basic education level. However, the attainment of this
objective is not easy as Bolaji, Yusuf, Jekayinfa and Mofoluwawo (2010) lament that the
country is floored with nomads who wonder from place to place with no fixed home, therefore
making it difficult to have their children enrolled in schools. According to National Commission
for Nomadic Education (NCNE) (2012) the movement of these nomads is necessitated by their
economic activities, be it cattle rearing, fishing, hunting or craft work. The word nomad is used
to describe any ethnic, social or professional group of people that move from one place to
another (be it at community, national or international boundary levels) in search of means of
survival (Kratli, 2011). Their movement is anchored on the season of the year and the tide
which influences their migratory and transients lives.
According to Aboho (2010), Nigerian nomads fall into three categories namely:
pastoralist also known as pastoral nomads, fishing nomads and farming/hunting nomads.
However, the pastoralists are the only group of nomads that was considered in this study. The
nomads according to Iro (2013) are members of a tribe that move their animals from place to
2place without fixed homes. Akinpelu (2011) describes this type of nomads as the pastoral
nomads. The Nigerian nomadic pastoralists, according to Tahir, Muhammad and Muhammed
(2015), are made up of about 6.4 million broken down as Fulani (5.3m), Shuwa (1.01m), koyam
(32,000), Badawi (20,000), Dark Buzzu (15,000) and the Buduma (10,000). The Fulanis are
found in 31 states in Nigeria including Nasarawa State and Plateau State while the others reside
mainly on the plains of Borno and the shores of Lake Chad. Gbamanja (2010) classified pastoral
nomads into; total nomads, semi-nomads and ranching.
According to Gbamanja (2010), total nomads do not have permanent homes. They move
from place to place with their animals and families as such they have no home to cultivate crops.
The semi-nomads leave their homes for several years in search of pasture and water for their
herds. They return to their homes as the seasonal rhythm dictates. This group of nomads
cultivates crops in the vicinity of their homes. The third group known as ranching are sedentary
pastoralists. They settle down with their animals in ranches organized in accordance with
commercial principles, where scientific flock-tending and management practices are employed.
Due to these varying types of pastoral nomads in Nigeria, the NCNE uses a multi-facet
approach in the provision of education for nomadic children (Lar, 2010). Those in Nasarawa
and Plateau States include: on site schools, shift system, schools with alternative intake,
Islamiya and to a limit, and mobile schools. Besides, the type of classroom structures also varies.
For instance, there are nomadic pastoralist schools with permanent structures, mobile classroom
structures and schools where teaching is conducted under tree shades.
Nomadism is as old as humanity and it is a common characteristic of human reaction to
hostile or unfavorable conditions on their livelihood. Tahir (2010) opines that all over the world,
the phenomenon of Nomadism is generally recognized because nomadic groups constitute a
sizable portion of the world population. According to the National Commission for Nomadic
Education (2012), there are about 9.3 million nomadic people in Nigeria out of which
33.1million are children of school age. However Omar (2010) opines that though the Universal
Primary Education (UPE) of 1978 reduced to some extent, educational inequality in Nigeria, the
pastoral nomads did not significantly benefit from it. Lar (2010) confirms that out of the 9.3
million nomads documented in Nigeria, the pastoral nomads are over 6 million and have a
literacy rate of only 0.28%.
Okujagu (2005) submits that nomadic children in Nigeria are also citizens and should
not be denied access to full and quality education. According to Okujagu (2015), it is only right
that they partake of the same rights and privileges as the rest of the other children. It is in a bid
to reduce this educational imbalance that led to the introduction of a special education for
nomads and the inauguration of National Commission for Nomadic Education (NCNE) in 1989
(Maduewesi & Ofejobe, 2012). Said (2010), earlier informed that the NCNE is a parastatal set
to address the issue of educating pastorialists in Nigeria. Said further stresses that it became
necessary to establish the parastatal as conventional education system could not conform to the
life style of nomadism. Gbamanja (2010) views nomadic education as an educational
programme which suits the nomadic culture as well as their way of life. Nomadic education can
therefore be described as an educational program that takes care of nomads by changing the way
they think, feel and their entire overt actions.
The National Commission for Nomadic Education was inaugurated with objectives
which includes but not limited to; the development of programmes on nomadic education,
establish, manage and maintain primary schools for nomadic children, arrange effective
monitoring and evaluation of activities of agencies concerned with nomadic education and
equip nomadic schools with instructional materials.
In addition to these objectives, the commission’s function included to implement
guidelines and ensure geographical spread of nomadic education activities and targets for the
nomadic people who cross state boundaries. The commission was therefore to establish
4Nomadic Education Centers at University of Jos, Usman-Danfodio University Sokoto,
University of Maiduguri as well as any other places as may be decided by the president. Today,
there are 71 nomadic primary schools in Nasarawa State and 136 nomadic primary schools in
Plateau State.
Nevertheless, it is not conclusive that since there are 207 nomadic primary schools in
Nasarawa and Plateau States, education has finally been brought to the door steps of nomadic
children in these states as educating nomads in these states is still affected by numerous
challenges. It is hoped that for nomadic education curriculum to fulfill its primary function of
providing relevant and functional basic education to nomadic children, there should be adequate
provision of educational facilities in all the nomadic primary schools as well as manpower to
put the facilities to effective use and maintain such facilities.
However, Kana (2012) in a progress report on nomadic education programme in
Nasarawa State submits that classroom accommodation still remains the most acute problem of
the nomadic education programme. While classroom furniture are lacking in majority of the
schools including the ones that have built classrooms, the report also points out that
instructional materials such as chalk, chalkboards, textbooks, visual and audio aids are in short
supply in most of the nomadic primary schools in the state. Thus, it is difficult to fully
implement the curriculum for nomadic education in the centers that experience these challenges.
Another disturbing factor capable of obstructing the implementation of the nomadic
education curriculum is unavailability of manpower (Trained Teachers). According to
Maduewesi and Ofejobe (2012), teachers of nomadic education face dangerous and hazardous
challenges in the bush, as such, if not adequately motivated by the government, they may be
compelled to seek transfer to the conventional schools. This trend may result in reduction of
number of teachers for nomadic education programme in Nasarawa and Plateau States.
Maduewesi and Ofejobe (2012) observe that there are only 5,290 teachers for 1,680 nomadic
5schools which give a ratio of 3:1 (Three teachers per school). This according to them, was
grossly inadequate yet over 60% of the teachers concerned were not qualified teachers.
In the same vein, Adiyemi, Oribabor and Adeyemi (2012) lament the fact that after
spending much fund in training/retraining of teachers for the nomadic schools by NCNE; most
of them are transferred indiscriminately to conventional schools. This has resulted to a reduction
in the number of special teachers in nomadic schools and it is adversely affecting the quality of
education offered to nomadic children.
Another disturbing factor is that the nature of nomadic schools makes it difficult to
provide adequate supervision for the schools. Supervision, according to Ajidagba, Yusuf, and
Olumorin (2010) is an essential ingredient of effective school system. However, most nomadic
schools are located in areas that are not easily accessible. Such schools lack access roads which
makes supervisors unwilling to supervise the schools at the detriment of the schools. Lamenting
lack of supervision in nomadic schools, Maduewesi and Ofejobe (2012) note that the
unwillingness of states and Local Governments to make budgetary allocations for nomadic
education affects the coordinators’ ability to mobilize for adequate supervision of nomadic
schools.
Okujagu (2015) identifies communal crises in Nigeria as one other problem that
severally affects nomadic educational programmes. The rearing of Fulani cattle in most cases,
results to destruction of farms produce. This leads to conflicts between the nomads and their
host communities which in turn, affects nomadic supervisors’ willingness to get to schools in
such terrain for supervision. This trend also affects teachers’ attending schools in such areas.
This leaves most of the nomadic education centers unsupervised for long periods of time which
could result to poor implementation of the nomadic curriculum in such areas.
Another factor capable of affecting nomadic education is that of low enrolment and
relatively high rate of dropout. Ada (2014) attribute the dropout rate to the distance between the
6place the nomads are settled and the nearest nomadic primary school and the continuous
movement of the nomads. However, this notion could not be completely true as some nomadic
primary schools are mobile in nature and the teachers are supposed to be moving along with the
nomads, harnessing every little opportunity to teach children. More so, Maduewesi and Ofejobe
(2012) argue that, it is the high illiteracy level of nomads that makes schooling meaningless to
them. As such, their children are never encouraged to attend nomadic primary schools rather
they are engaged in the tasks of rearing animals at the expense of schooling. Earlier, Federal
Republic of Nigeria (2010) had taking a position that the major constraint faced by nomads in
their participation in formal education is the centrality of child labour in their productive system.
This results to physical isolation since they operate mostly in inaccessible terrains.
Okoli and Atelhe (2014) lament the socio-economic impact of the conflicts which is
evident in the glaring level of rural impoverishment and destitution in the hinterlands of
Nasarawa and Plateau States. Okoli and Atelhe further observe that the internecine violence
associated with the conflicts has tended to exacerbate hunger and human insecurity. This does
not augur well for sustainable socio-economic and livelihood wellbeing of the people.
Similarly, Shagari, Bello, and Umar (2013) observe that aim of introducing nomadic
education was to provide for basic level of educational development to enhance the wellbeing of
nomads in Nigeria. However, with different challenges confronting the nomadic education
system, one wonders how there will be an educational development of nomads in Nigeria.
Earlier, Duze (2011) maintained that lack of proper implementation of nomadic education has
resulted to the programme having no impact on socio-economic and educational development of
nomads as nomads still prefer their primitive lifestyle to a sophisticated lifestyle that education
promise.
It is against this background that the researcher deems it necessary to embark on the
evaluation of the implementation of the nomadic education programme in Nassarwa and Plateau
7States. The intention of the researcher is to determine if nomadic education programme in the
states is living up to its expectation of bringing education to the door steps of the pastoral
nomads in the states as well as having an impact on the socio-economic and educational
development of nomads in the States.
1.2 Statement of the Problem
Reaching the pastoral nomads with formal education remains a herculean task for
Nigerian Government as millions of nomadic children still remain outside the education system
despite the efforts of National Commission for Nomadic Education (NCNE) to keep them in
school (Amadi, 2015). The acknowledgement of the fact that the development of any nation
depends to a great extent, on the educational advancement made, the Federal Government of
Nigeria decided to provide a special education for the teaming population of nomads in Nigeria.
The NCNE was therefore mandated to make sure education was brought to the door steps of the
nomads.
Consequently, after establishing nomadic primary schools in most states of the
federation by the NCNE, there has been shortage of manpower as most of the teachers in
nomadic education programmes continued to seek transfer to conventional schools. Educational
resources have also been in short supply in most nomadic primary schools. Lack of adequate
funding has being largely blamed for the inadequate educational resources. To make things
worse, there seems to be a lukewarm attitude by supervisors of some of these schools in
difficult terrains as supervision of schools in these areas leaves little to be admired.
The aim of the nomadic education system is to take education to the nomads. In this
regards, a mobile system of education was design to be used where the nomads are far from
conventional nomadic primary schools or where the nomads are in continuous movement;
however, most of the schools have adopted the conventional fixed school system. The
8implication is that since government cannot establish schools in every community, some of the
nomads found themselves in communities with no nomadic primary school nearby.
In instances where a nomadic school is within range of the nomads, the expectation is
that, they should be willing to attend the school. This in practice is not always the case as some
nomads believe in the knit lifestyle centered on their herd with no room for Western education.
Alubo (2010) attributes this mentality to lack of role model among the nomads. It is what
people see every day that they admire. Getting educated people in these nomadic societies is
virtually impossible. There are no role models that could be regarded as reference. What the
nomadic child knows is one ladder of growth from daughter to mother or son to father. Adogi
(2013) agrees with Alubo that, it is most disturbing that nomadic children who had access to
nomadic schools still do not exhibit the enthusiasm to attend school while those that enrolled
dropped out or hardly complete the programme.
Communal crises have grossly affected the operation of nomadic schools in most
communities of Nasarawa and Plateau States. In some case, the entire school is burnt down. In
other, Internal Displaced Persons (IDPs) takes shelter in the school leaving no space for
educational activities. Even when the situation is not that bad, tension between indigenous
farmers and herdsmen do not warrant allowing children to attend school.
All these factors are jointly working together to thwart the efforts of government in
educating the nomads in Nigeria. These can clearly be noticed as the pastoral nomads’ socio-
economic life remains as primitive as their forefather. Evidence is their refusal to accept
government proposal to provide ranches with fixed addresses where social amenities and other
government programmes could be implemented in their societies.
In the same vein the educational development of the nomads seem not to be improved as
wished by the government as the nomadic education programme seemed not to be wholly
embraced by the nomads. The entire nomadic education programme therefore needs to be
9constantly evaluated with the aim of determining the impact of the programme on nomadic
children. The statement of the problem for this study is; to evaluate the implementation of the
nomadic education programme and assess how it impacts on the socio-economic and
educational development of nomads in Nasarawa and Plateau States.
1.3 Purpose of the Study
The purpose of this study was to evaluate the implementation and impact of nomadic
education curriculum on the socio-economic and educational development of nomadic children
in Nasarawa and Plateau States. Specifically, the study sought:
1. determine the availability of teaching manpower for the implementation of the nomadic
education curriculum in Nasarawa and Plateau States.
2. ascertain the adequacy of educational resources available for the successful implementation
of the nomadic education curriculum in Nasarawa and Plateau States.
3. investigate the effectiveness of supervisory practices in the implementation of nomadic
education curriculum in Nasarawa and Plateau States.
4. ascertain the accessibility of nomadic primary schools by children of nomads in Nasarawa
and Plateau States.
5. determine if children of nomads in Nasarawa and Plateau States are willing to attend
nomadic primary school.
6. ascertain if the implementation of nomadic education curriculum is affected by communal
crises in Nasarawa and Plateau States.
7. investigate the impact of nomadic education on the socio-economic life of nomads in
Nasarawa and Plateau States.
8. investigate the impact of nomadic education on the educational development of nomads in
Nasarawa and Plateau States.
1.4 Research Questions
The following research questions were raised to guide the study.
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1. What extent is manpower made available for the implementation of the nomadic education
curriculum in Nasarawa and Plateau States?
2. How adequate are educational resources provided for the successful implementation of the
nomadic education curriculum in Nasarawa and Plateau States?
3. How effective are the supervisory practices in the implementation of nomadic education
curriculum in Nasarawa and Plateau States?
4. How much access do children of nomads have to the nomadic education curriculum in
Nasarawa and Plateau States?
5. How are children of nomads willing to attend nomadic education schools in Nasarawa and
Plateau States?
6. What is the impact of communal crises on the implementation of nomadic education
curriculum in Nasarawa and Plateau States?
7. What impact does nomadic education have on the socio-economic development of nomads
in Nasarawa and Plateau States?
8. What impact does nomadic education have on the educational development of nomads in
Nasarawa and Plateau States?
1.5 Hypotheses
The following hypotheses were formulated to be tested at 0.05 level of significance:
Ho1: There is no significant difference between the mean ratings of the items on availability of
teaching manpower for the implementation of the nomadic education curriculum in
Nasarawa and Plateau States and the cut-off mean on the items.
Ho2: There is no significant difference between the mean ratings of the items on adequacy of
resources for the implementation of the nomadic education curriculum in Nasarawa and
Plateau States and the cut-off mean on the items.
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Ho3: There is no significant difference between the mean ratings of the items on supervisory
practices in nomadic schools in Nasarawa and Plateau States and the cut-off mean on the
items.
Ho4: There is no significant difference between the mean ratings of the items on pupils’ access
to nomadic primary schools in Nasarawa and Plateau States and the cut-off mean on the
items.
Ho5: There is no significant difference between the mean ratings of the items on nomadic
children willingness to attend school in Nasarawa and Plateau States and the cut-off mean
on the items.
Ho6: There is no significant difference between the mean ratings of the items on impact of
communal crises on nomadic education curriculum in Nasarawa and Plateau States and
the cut-off mean on the items.
Ho7: There is no significant difference between the mean ratings of the items on impact of
nomadic education curriculum on the socio-economic life of nomads in Nasarawa and
Plateau States
Ho8: There is no significant difference between the mean ratings of the items on impact of
nomadic education curriculum on the educational development of nomads in Nasarawa
and Plateau States.
1.6 Significance of the Study
The evaluation of nomadic education in Nasarawa and Plateau States may be of
importance to teachers of nomadic primary schools who unnoticeably go through challenges in
making sure they implement the nomadic curriculum. The teachers may benefit from this study
if the challenges of implementing the nomadic education programme are found to include lack
of educational resources and manpower and the government chooses to address it. The fact that
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the plight of nomadic education teachers has become a subject of research and may also be of
benefit to the teachers as a problem discussed is often seen as a problem solved in some quotas.
This study may also be of importance to children of nomads who are of school age but
either find it difficult to access nomadic primary schools or have dropped out of such schools
for personal reasons. This will be achieved as the study focused on appraising the entire
nomadic education with an intention of recommending strategies that will encourage children of
nomads to see reasons to remain in school and also to proffer suggestions on how to make such
schools more accessible by pupils, no matter how difficult the terrain of the children is.
The government and other relevant education authorities will also benefit from this
study as supervisors of nomadic education will be prevailed upon to carry out their
responsibilities to make sure that the government gets an accurate feedback on the nomadic
education programme. This may encourage the supervisor to either continue with their hard
work or strive to work harder where they are not doing well for the course of educating nomadic
children in both Nasarawa and Plateau States.
The suggestions, recommendations and discussions that is presented in this study will be
of immense important to NCNE and other stakeholders concern with the course of educating
nomads on general problems nomadic education is facing and how the programme is faring in
Nasarawa and Plateau States. The NCNE will therefore choose to implement the suggestions
put forward by this research.
This research may be significant to other researchers interested in researching into
nomadic education in Nigeria as it will also contribute to the already existing volume of
literature on nomadic education. The study will also contribute to the existing empirical data on
nomadic education, especially as it relates to Nasarawa and Plateau States. Finally, the
academic world at large will benefit from the findings if published in journals or presented at
conferences and seminars.
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1.7 Scope of the Study
This research evaluated the nomadic education curriculum and how it impacts on socio-
economic and educational development of children of nomads in Nasarawa and Plateau States.
The study was a holistic analysis of the nomadic education curriculum and how it was being
implemented in the nomadic primary schools from its inception to date. The choice of this topic
was influenced by the fact that since the inception of the nomadic education programme in the
states, there are scanty records of the programme evaluation known to the researcher,
particularly, Nasarawa and Plateau States.
The scope of this study was limited to the availability of manpower for effective
implementation of the curriculum, supervision of the programme, accessibility of the nomadic
primary schools to children of nomads as well as their willingness to remain in school when
they enroll. The scope also covers the availability of educational resources for effective
implementation of the nomadic education curriculum, effect of communal crises on the
implementation of nomadic education curriculum as well as and the impact of nomadic
education on the socio-economic lives and educational development of nomads in Nasarawa
and Plateau States.
The geographical scope covers the totality of Nasarawa and Plateau States. The reason
for choosing the scope was that both states have witness series of unrest between indigenes and
pastoral herdsmen resulting to large level of destruction of lives and property. With 207
nomadic primary schools in the two states scattered across different Area Inspectorate Offices
of education in the states, the researcher deemed the area of study appropriate to conduct this
research. Besides, the researcher deemed it necessary to cover a wide geographical scope so as
to actually discover, if there exists, any challenge hindering the implementation of the nomadic
curriculum in states. Even so, when there appears to be scarcity of this type of research carried
out in the area. Though there are three types of nomads, only the pastoral nomads will be
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considered in this study because it is the group that is commonly found in both states. The study
will therefore focus on nomadic children, whether in or out of school. The researcher also use
parent of nomadic children, who themselves are also nomads to determine the accessibility of
nomadic schools to their children, nomadic teachers and nomadic education staff in the offices
also respondents to the study.
1.8 Operational Definition of Terms
The following are operational definition of terms used in this study:
Nomads: This refers to pastoral nomads. They are special group of people that move from one
place to another in search of greener pasture for their cattle and means of survival
Nomadic Education: This refers to the education offered in nomadic primary schools. It is a
specialized structured learning programme for nomadic children planned to suit the cultural and
occupational nature of pastoral nomads.
Nomadic Education Curriculum: This is an umbrella for the total experience a nomadic child
will be exposed to in a nomadic primary school
Migration: This is the seasonal movement of pastoral nomads from one location to another.
Curriculum Implementation: This refers to the translation of curriculum plans into practice
Educational Resources: This refers to the materials needed for the proper implementation of
nomadic education curriculum.
Socio-Economic Development: This refers to the social and economic life of nomads.
Educational Development: This is the ability of nomadic children to use their acquired
knowledge from nomadic education to solve personal and collective problems.
Evaluation: This refers to the collection of information on nomadic education to facilitate
decision making.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1 Introduction
In this chapter, related literatures are reviewed. The review is done under the following
headings: Theoretical framework, Conceptual framework, Empirical studies and summary.
2.2 Theoretical Framework
This research work was anchored on Eco-violence theory of Homer-Dikon (1999),
Context, Input, Process and Product (CIPP) evaluation model by Stufflebean (1983) and
Wheeler’s model for curriculum development of 1967.
2.2.1 The Eco-violence Theory of Homer-Dixon (1999)
The theory of eco-violence developed by Homer-Dixon (1999) holds that decreased in
the quality and quantity of renewable resources, population growth, and resource access act
singly or in various combinations to increase the scarcity, for certain population groups, of
cropland, water, forests, and fish. This can reduce economic productivity, both for the local
groups experiencing the scarcity and for the larger regional and national economies. The
affected people may migrate or be expelled to new lands. Migrating groups often trigger ethnic
conflicts when they move to new areas, while decreases in wealth can cause deprivation
conflicts (Homer-Dixon, 1999).
The crux of eco-violence theory is the assumption that competition over scarce
ecological resources engenders violent conflict. This trend has been aggravated in contemporary
times owing to the impacts of climate change, which has exacerbated ecological scarcity across
the world. In effect, ecological scarcity raises the competitive stakes and premium that the
various societal groups may place on available ecological resources. This condition tends to
precipitate violent conflicts among group of persons with contrasting interest.
Applied to the purpose of the present study, the theory of eco-violence offers insights
into the nature and dynamics of the pastoral nomads’ conflicts in Nigeria. In the case of
16
Nasarawa and Plateau States, which is by design the focus of this research, the situation has
been accentuated by the climate change-induced migration of pastoralists from the far North to
the North-Central region of Nigeria in search of grazing fields for their cattle. This trend has
been succinctly captured because as the population is increasing, there will definitely be an
increase for demand for land, water, forest products and grazing land within the territories
inhabited by pastorals and farmers; these groups are forced to find new ways to cope with the
scarce resources which result into different types of conflict at once because of competition over
marginal resources. The outcome of this scenario in the two States has been the prevailing
internecine herder/farmer conflict, which has so far tends to have defied all remedies. This
explains why it remains a herculean task to provide formal education to the nomads who are
most likely to be experiencing one form of hostility or another. Even in situations where the
government manages to provide nomadic schools, instances are documented where the schools
cannot function as a result of herdsmen conflict. This trend thwarts the efforts of government in
providing education for nomads. An evaluation exercise like the ongoing research becomes
necessary as it is capable of throwing more light on the extent to which the nomadic education
has being successfully implemented in the two states and how it has impacted on the nomads
socio-economic life and educational development.
2.2.2 Context, Input, Process and Product (CIPP) Evaluation Model by Stafflebean of
(1983)
The theoretical framework of this research was anchored on a management oriented
evaluation model popularly known as the Context, Input, Process and Product Evaluation Model
(CIPP). The CIPP model is a decision facilitation model which places emphasis on data
collection and storage to aid decision making. The model was developed by Stufflebean in 1983.
As a strong proponent of decision orientated model, Stufflebean views evaluation as the process
of delineating, obtaining and providing useful information for judging decision alternatives. The
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CIPP model has the ability to probe into four different but interrelated aspect of a programme.
Its feedback mechanism allows for a focus on all the component of the programme and permits
the placement of different emphasis on each of the components of the programme. The CIPP is
an acronym for four types of evaluation namely; Context Evaluation, Input Evaluation, Process
Evaluation and Product Evaluation. Highlighting the various components of CIPP, stufflebean
notes that context evaluation provides the rationale for determining whether an educational
programme’s objectives are achieved. It seeks to isolate problems or unmet needs in an
educational system. Input Evaluation provides information regarding how to employ resources
to achieve programme’s objectives. Process Evaluation is required once the instructional
programme is up and running. The purpose here is to identify any detail in the procedural
design especially in the sense that planned element of the programme are not being
implemented as they were originally conceived. Product evaluation attempts to measure and
interpret the attainments yielded by the programme, not only as its conclusion but as often as
possible, during the programme itself. The main thesis of CIPP model is decision making
measured in terms of procedure accomplishment, pathway for procedure accomplishment,
assessment of procedural processes and determination of whether the objectives set are achieved.
This theory is relevant to this study because it is an evaluation of the implementation of
the nomadic education in Nasarawa and Plateau States. Context evaluation will be employed for
the nomadic education curriculum as it affects socio-economic development of nomads in the
states. The content evaluation can be refers to the subjects and the topic to be specified. Input
evaluation will be employed to determine if manpower, supervisory practices and resources are
made available for the implementation of the curriculum. The process evaluation will be
employed to determine if planned elements of the nomadic education curriculum are being
implemented. This includes whether nomad children have access to nomadic education centres
and are willing to attend the schools. Product evaluation would be employed to measure the
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success of nomadic education in terms of how the programme impacts on the socio-economic
and educational life of the nomads in the two states.
2.2.3 Wheeler’s Curriculum Development Model (1967)
Wheeler (1967) developed a five step curriculum development model which comprised
of determining the aims and objectives of the curriculum, selection of learning experiences,
selection of content, organization and interpretation of learning experience and evaluation.
Wheeler’s model is cyclic in nature as he linked the evaluation stage to the first stage of
selection of aims and objectives. This means that the evaluation of learners experience could
lead curriculum developers to new set of aims and evaluation at the same time permitting the
evaluation process to come at any state of implementation and not necessarily at the fifth stage.
According to Wheeler, the objectives gives the planners of the curriculum the direction of
educational development and forms the basis for distinguishing between learning resulting from
classroom environment and learning result from other sources than the classroom.
In the second stage, Wheeler is concerned with the learner and the learning environment
with which the learner interacts. The third stage concerns the preparation of content. That is the
subject to be taught and the topics to be specified. The fourth stage deals with how educational
experiences can be effectively organized to achieve the specified objectives. These include
personnel (both teaching and non teaching) to be involved, the instructional materials to use in
teaching and the pedagogy to be employed in teaching
The fifth stage of evaluation in Wheeler’s model is viewed as a broad concept rather
than pen and paper assessment. It is something that can take place at any stage of the curriculum
implementation process with the outcome serving as an input into further development of the
step, giving the model its cyclic nature.
This model explains how nomadic education curriculum was developed. The curriculum
was developed by first of all establishing the aims and objectives of the curriculum. The NCNE
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was then given the mandate to select learning experiences that would suit the nomadic nature of
the targeted nomads. The NCNE then develops the scope of the programme. Content in term of
subjects to be taught to the nomads were determined at the third stage by the NCNE with the
organization and interpreting of the learning experience for nomadic education also set by
NCNE. This stage specified specific combination of subjects that was seen as core subjects for
specific class of nomads and those that could be taught as elective subjects (NCNE, 2012).
The fifth stage of the nomadic education programme which is the evaluation of learning
experience cannot be left in the hands of NCNE alone as they would become a judge in their
own case. Other agencies, Non Governmental Organisations (NGOs), individuals, institutions
and communities interested in nomadic education can also wish to contribute by conducting any
form of evaluation to determine how successful the nomadic education curriculum has being at
any level. The current study is set out to evaluate the nomadic education curriculum
implementation in Nasarawa and Plateau States. The study will concentrate on the availability
of the resources, manpower development, supervision, willingness and accessibility of nomads
to the school, impact of communal crises on nomadic schools, as well as impact of the
implementation of nomadic education curriculum on the socio-economic and educational
development of nomads.
2.3 Conceptual Framework
Concepts of nomads, nomadic education, National commission for Nomadic education,
scope of nomadic education, the curriculum content for nomadic education, implementation of
nomadic education curriculum, approaches to Nomadic education, problems facing nomadic
education, manpower and Nomadic education, availability of resources in the implementation of
Nomadic education curriculum, supervisory practices of Nomadic schools, accessibility of
Nomadic schools by Nomads, readiness of Nomadic children to attend Nomadic school, impact
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of communal crises in Nomadic schools, socio-economic and educational development of
Nomadic education in Nigeria were discussed in this section.
2.3.1 Concept of Nomads
Nomads are a group of herdsmen moving from one place to another in search of
conducive conditions for themselves and their herds. In the view of Maduewesi and Ofejobe
(2012), nomads are tribes that move with their animals from place to place without fixed homes.
The nomads could be an ethnic group, religious group, social or professional group of people
that migrate from one place to another, be it at community, national or even international levels
in search of means of survival. Their movement is determined by tides of each year’s seasons.
Bolaji, Yusuf, Jekayinfa, & Mofoluwawo (2010), described nomads as an ethnographic
group who wander from place to place with no fixed homes. The movement of nomads
according to the authors is necessitated by their economic activities, be they cattle rearing,
fishing, hunting, or craft works. Nomadism is as old as humanity and it is a common
characteristics of human reaction to hostile or unfarourable conditions on their livelihood. Tahir
(2010), opines that all over the world, the phenomenon of nomadism is generally recognized
because nomadic groups constitute a sizeable portion of the world population.
According to Ajidagba and Yusuf (2010), nomads are found in at least 20 different
countries across the African continent constituting about 6% of the African population. Nomads
are broadly categories into three groups based on their mobile life style namely: the hunter/food
gathering nomads, itinerant fishermen nomads and pastoralists or headsmen nomads. Iliyasu
(2012), projects the population of nomads in Nigeria to be about 9.3 million with pastoralists
constituting about 7 million out of the 9.3 million.
In Nasarraw and Plateau States, the nomads are predominantly Fulani pastoralists or
herdsmen. Fulani pastoralists constitute about 5.3 million of the 7 million pastoralists in the
country (Iliyasu, 2012). Okoli and Atehe (2014) classify pastoral nomads into three groups.
21
They are; the total nomads, semi nomads and ranching. The total nomads do not have
permanent homes. They move from place to place with their animals and families. They
therefore do not cultivate crops. The semi-nomads according to Okoli and Atehe (2014) leave
their homes for several months in search of pasture and water for their herds. They return to
their homes as the seasonal rhythm dictates. This group of nomads cultivates crops in the
vicinity of their homes. The third group known as ranching settles down with their animals in
ranches organized in accordance with commercial principles.
2.3.2 Nomadic Education
Utulu (2012), opine that achieving the right to education for all is one of the biggest
challenges of our time. The Millennium Development Goals (MDGs) addressed this issue
through the provision of Universal Primary Education (UBE) in all countries by the year 2015.
United Nation, Educational, Scientific and cultural Organization (UNESCO) (2015), suggests
that any nation looking for a lasting economic success must raise the literacy level of its citizens.
Though proportionally small, by the provision of the MDGs, it became necessary for a unique
educational programme to be developed to accommodate the migrating tendencies of nomads in
Nigeria. To buttress this, the National Commission for Nomadic Education (NCNE, 2010),
reports that the federal government realized that unless a special educational provision is made
for the nomads, they would have no access to formal and non-formal education. This in
consonance with the provisions of the 1979 constitution and National Policy on Education, FGN
(2014), strongly urge government to provide equal educational opportunities to all Nigerians, in
order to ensure that nomads have an unfettered access to basic education. Based on this, the
Federal Republic of Nigeria (2011, p2) established the NCNE by Decree 41 and charged the
Commission with the responsibility of implementing the Nomadic Education Programme.
2.3.3 The National Commission for Nomadic Education
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The National Commission for Nomadic Education (NCNE) was amongst other things,
established to manage and maintain primary schools for nomadic children. The broad goals of
the Commission were:
i. to provide the nomads with relevant and functional basic education
ii. to improve survival skills of the nomads by providing them with knowledge and skills that
will enable them raise their productivity and level of income.
iii. to enable nomads participate effectively in the nation’s socio-economic and political affairs
among others.
Objectives of Nomadic Education in Nigeria
The National Commission was assigned the following objectives by an Act of the
Federal Government of Nigeria:
1. formulate policy and issue guidelines in all matters relating to nomadic education in Nigeria;
2. provide funds for-
i. the research and personnel development for the improvement of nomadic education in
Nigeria;
ii. the development of programmes on nomadic education;
iii. equipment, instructional materials (including teaching aids and amenities), construction
of classrooms and other facilities relating to nomadic education;
iv. effective monitoring and evaluation of the activities of agencies concerned with nomadic
education;
v. establish, manage and maintain primary schools for nomadic children.
3. to expose the nomadic child to the elementary forms of modern Education.
4. to inculcate the spirit of humanity in nomadic children and make the nomadic child realizes
himself as a member of Nigeria society for national consciousness and national unity.
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5. to enable the nomadic child take part in the development of the immediate environment and
the country in general.
6. to enable the nomadic child improve his living conditions thus eliminating the hardship or
animal management.
7. to help modernized nomads techniques of herdsmanship or animal management.
8. to help the nomadic child appreciate moral and religious practices’.
9. to assist the nomadic child develop himself rapidly and fully both physically and
intellectually to cope with the demands of the contemporary world, to become important to
themselves and the country at large.
From the above submission, it is clear that Governments intension towards nomads is to
give them opportunities for enlightenment, socio-economic mobility, opportunities to contribute
and share from the gains of their father land.
Functions of the National Commission for Nomadic Education
In addition to the objectives set out for NCNE, the Commission was mandated to:
a. implement guidelines and ensure geographical spread of nomadic education activities and
targets for the nomadic people who cross State boundaries.
b. liaise with the Livestock Department of the Ministry of Agriculture and with the State
Governments to form an effective inter-Ministerial Committee that will carve out reserves,
settlements, grazing areas and dams for the nomadic people;
c. establish schools in the settlements carved out for nomadic people;
d. co-operate with other participating Ministries and agencies, including-
i. The Ministry of Health;
ii. The Ministry of Agriculture and Rural Development;
iii. The Ministry of Water Resources;
iv. The Ministry of Information and National Orientation;
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v. The Ministry of Culture and Tourism;
vi. The Ministry of Internal Affairs;
e. ensure effective inspection of nomadic education activities in Nigeria, through the sections
in Federal and State Ministries of Education, performing duties relating to nomadic
education;
f. collate, analyse and publish information relating to nomadic education in Nigeria and obtain
from the States and from other sources, such information as is relevant to the discharge of
its functions;
g. determine standards of skills to be attained in nomadic schools established by the
Commission, and review such standards from time to time;
h. prepare reliable statistics of nomads and their children of school age;
i. act as the agency for channeling all external aids to nomadic schools in Nigeria;
j. subject to the provisions of sections 11 and 12 of Part V of this Act, receive block grants
and funds from the Federal Government or any agency authorised in that behalf, particularly
the National Primary Education Commission and allocate them to all nomadic schools in
accordance with such formulas as may be laid down by the President;
k. Ensure effective and equitable management of funds accruing to the Commission;
l. Disburse funds for all authorized expenditure, including-
i. payment of emoluments and overheads;
ii. procurement of equipment and all other materials required by the Commission;
iii. contribution towards provisions of settled or mobile classrooms and instructional
materials;
iv. contribution towards the acquisition of sites for the establishment of schools and
supporting grazing reserves.
v. all other payments relating to the performance of its functions under this Act;
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m. Undertake any other action desirable for the promotion of its responsibilities for
nomadic education, including soliciting for funds and other support activities,
organizing activities to promote peaceful co-existence between the nomadic people and
settled farmers and formation of inter disciplinary and sectoral committees with
Ministries, agencies and communities.
Powers of the National Commission for Nomadic Education
The Commission is subject to any directive from the Minister but have power to do
anything which in its opinion, is calculated to facilitate the attainment of its objectives and
functions. The commission will ensure that, nomadic teachers are available, and also the
training and retraining of manpower is frequently done.
Power of Minister Over the National Commission for Nomadic Education
Subject to the provisions of this NCNE Act, the minister may give to the Commission,
directives of a general character or relating generally to matters of policy, with regard to the
exercise by the Commission functions. It shall be the duty of the Commission to comply with
such directives.
Establishment of Nomadic Education Centres
a. The Commission shall establish four Nomadic Education Centres, that is-
i. one at the University of Jos;
ii. one at the Usmanu Danfodio University, Sokoto;
iii. one at the University of Maiduguri; and
iv. One at such other place as the President may determine.
b. every Nomadic Education Centre, shall be responsible to the Commission.
c. the Centre at the University of Jos, shall conduct researches into nomadic life-styles,
including their occupations, the role of women, economic activities, migratory patterns and
their demographic distributions, relationship with sedentary community populations and
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attitudes to education, experimental education methodologies and evaluate programmes
relating to nomads.
d. the Centre at the Usmanu Danfodio University, Sokoto shall receive from the Centre at the
University of Jos and from any other sources, such data as may be required by it to develop:
i. the curriculum for nomadic education;
ii. reading and teaching materials;
iii. teacher training programme;
iv. outreach programmes, including electronic; and
v. resource materials.
e. The Centre at the University of Maiduguri shall receive from the Centre at the University of
Jos and from any other sources, such data as may be required by it to-
i. Develop and maintain nomadic education teacher training programmes; and
ii. Develop and maintain nomadic education outreach programmes, including electronically
mediated ones. They are to do this in collaboration with other Centres as well as other
institutions, such as the National Teachers Institute and the National Educational
Technology Centre.
Establishment of National Nomadic Education Fund
The Commission is permitted to establish a National Nomadic Education Fund which all
monies received from the Federal Government, particularly through the State Governments and
other sources, including gifts, endowment and profits shall be paid. The Fund shall be disbursed
in accordance with the accepted rules and procedures and in pursuit of the objectives of
nomadic education, as may be directed, from time to time, by the President, including the
making of appropriate grants to State Governments, local governments, universities and other
agencies and communities.
27
Since its inception, the NCNE has evolved a number of distinct programmes which are
aimed at meeting the basic educational needs of the migrant communities in Nigeria. These are:
i. provision of primary education to the children of nomads in collaboration with states, local
governments and communities.
ii. provision of academic support services through the university-based nomadic education
centres in Jos, Maiduguri, Sokoto and Port-Harcourt.
iii. provision of adult extension education
iv. provision of distance learning scheme using the radio in order to make basic education more
accessible to nomads.
2.3.4 The Scope of Nomadic Education
The scope of nomadic education curriculum as provided in the policy document includes:
i. Education for Land Acquisition and Improvement
According to Amadi (2015), it is necessary for nomads to acquire land for themselves.
This is because of the increasing difficulty to move freely and graze in open community
rangeland. The method of acquiring land is therefore part of the training nomadic education
offers. The process of acquiring land and obtaining Certificates of Occupancy (C of O) once
payments has been made and agreements for the land once the purchase have been reached is
taught to the nomads. This is particularly necessary because land acquired without legal backing
from a family head of a land owner is repudiated by his inheritors once the family head dies.
This has been identified as a major cause of land dispute between the Fulanis herdsmen and
farmers in Nasarawa and Plateau States.
ii. Human and Animal Health Improvement
According to Okoli (2013), nomads accumulate large stock of animals but face
environmental hazards such as epidemics and consequence death of animals, diseases, draught
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and starvation therefore often insure their life stock but this is too simple an approach to these
catastrophes. They need to be educated to deal with these hazards in a more effective way. That
is, through nomadic education, sound advice as to what alternative are feasible are made
available for the nomads. Okoli further notes that nomadic education schemes whether formal
or in non-formal should help to improve both human and animal health. The names of diseases
common to them and their animals should be included in their curriculum. The way disease
germ cause illness should be explained or narrated in their reading materials. The methods of
preventing and curing diseases should be contained in the book and form focal points of
discussion. The nomads have cures for some of the diseases known to them. They should be
encouraged in their education to write down the name of the herbs used to treat different human
and animals diseases.
iii. Commercialization of Animal Products
In order to commercialize animal production, education and training are imperative.
Nomads should be encouraged to discuss economic issues such as which animals are ready for
sale all year round; which species of sheep, goat, cow and fish are more susceptible to disease
attacks and at what period of the year? To Kamkwis (2010), the discussions will help the
nomads not only to breed certain species of their animals for specific period of the year but also
to determine the amount of resources to devote to the species. Generally, nomads do breed their
animals to meet specific market requirements; hence they do sell their animals at specific
periods of the year with the aim of making profit from such sales. Joda and Bello (2010) adds
that the idea of commercializing animals to meet market demand is the function of education.
Blench (2014) also suggested that with land for grazing becoming scarce, nomads must be
trained to maximize animal production on whatever portions of land that is available to them.
The aim of this is to sell off some animals at certain period of the year when greater profit will
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be made. He further stresses that this will enable the nomads to invest the proceeds in ranch
development for more livestock production.
iv. Livestock Breeding Improvement
The nomads know the importance of improving the breed of their stock. They need a
healthy, well fed and abundant milk producing herd. This is the joy and pride of any nomadic
Fulani family. People know that with improved feed, for instance, cows produce more milk. The
problem the nomads face is how to produce sufficient food all year round. Aboho (2010) opines
that nomadic-education programme should deal with how the cattle feed and how water may be
made available for the cattle. Nomadic education provides opportunities for nomads to read and
discuss feeds and feed supplements. Nomads are trained on how to provide various types of
animal feed. Training is given to nomads on improved methods of animal feeds, animal
production, management, health, breeding techniques and marketing methods.
Generally, participation of nomads in education and training should emphasize both
work and life oriented programmes. Work oriented literacy should help in developing animal
husbandry skills needed for modernization. Life oriented programmes should be developed to
focus on health nutrition and other topics related to daily living.
2.3.5 Curriculum Content for Nomadic Education
The curriculum content of nomads must first begin with what the parents and their
children want to know rather than what the educational authority thinks they should have. The
cultural elements of the nomadic people should form the basis for any curriculum selection and
development.
According to Adogi (2013) the curriculum is not to give the nomads a separate type of
education, but aims at total integration of nomadic education with that of the normal educational
system. The complexity and the remote nature of the nomadic people’s environment are to be
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greatly considered. The curriculum content for nomadic education as analysed by Aboho (2006,
p. 82), include:
1. Language Arts
The language arts include reading, writing, drawing and language study, for effective
commercialization. The language of instruction includes Hausa Fulfulde, and English, and to
some extent, any other applicable dialect, especially for the first three years of primary school.
English is approved to be used as a medium of instruction for the last three years and also be
taught as a subject.
2. Arithmetic/Mathematics Numeracy
Mathematics covers rudiments of numbers and operation with numbers, measurements
of shapes and day-to-day problem solving. Mathematics also covers Base 5 which is the Fulani
traditional method of counting. Base 10 is also used since it is a universal method of counting.
The knowledge of Numeracy would help nomad children in their daily transactions.
3. Social Studies
Social studies is taught to pupils in order to encourage knowledge of civic
responsibilities, knowledge of historical events and full understanding of immediate and remote
environment. Emphasis is being given to Fulani history and culture. Concepts in geography,
economics and politics are also incorporated in social studies so as to make nomads have a deep
knowledge of their politics and environment. Basic political education on structures of
governance, voting rights and franchise are also included in nomadic education curriculum.
4. Religious and Moral Instructions
Religious and moral instructions are very vital because it helps in sharpening the
religious and moral behaviours of the nomads. The religious and moral instructions are taught
according to the wishes of the nomadic parents.
5. Elementary Science
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This subject is included in the curriculum of the nomads so as to deal with the things of
the immediate environment of the nomadic children. The knowledge gained would be utilized to
improve their environment. Scientific knowledge is taught to inculcate in the nomadic children
scientific reasoning and problem solving skills.
6. Creative arts
Creative and cultural activities such as handcraft, fine arts and music feature
prominently in creative. Talented Fulani craftsmen, musicians and others with useful traditional
skill are permitted to be involved to help in developing children’s abilities and interest in this
aspect. This is design to develop the initiative and creative tendencies of nomadic children.
7. Agricultural and Animal Management
The nomadic children are provided with a sound knowledge of animal husbandry, so as
to take good care of the animals. The knowledge of intensive, extensive and semi-intensive
system of rearing animals should also be taught. Priority is given to mixed farming where the
land enriched with the manure from animal dung which is utilized for the production of arable
crops. This is vital for the livelihood of the nomads.
8. Health Education and Hygiene
Basic health ethics are included in the nomadic education curriculum due to the nomads’
movement in difficult terrains and proneness to hazards. In the absent of medical practitioners,
health education and basic hygiene is an indispensable component of the curriculum.
9. Home economics
Nomadic children are taught the art of cooking, cleaning, serving and equipping the
home according to the accepted values and economic standard of their community.
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2.3.6 Concept of Curriculum Evaluation
Curriculum evaluation, according to Utulu (2012) is the provision of information for the
sake of facilitating decision making at various stages of curriculum development and
implementation. The author further defines curriculum evaluation as the continuous process
which may look for the diagnosis of strengths and weaknesses in the curriculum or an
identification of the result of instruction, or recognition of the need for teacher education or the
selection of a new basis for changing educational programmes. Utulu adds that at most levels of
human action, individuals, groups, institutions and government pass judgment about
appropriateness or inappropriateness, goodness or badness, desirability or undesirability of
events, decisions, performances, processes, objects, situations and the like which all constitute
elements of evaluation.
Evaluation, according to Danladi (2011), is a process by which one finds out how far
learning experiences that are developed and organized are actually producing the desired results.
Okoli and Atelhe (2014) opines that evaluation is a very elaborate undertaking which centres on
adjudication about all the facets of school programmes, the adequacy of education /
instructional purposes, the subject matter, learning experiences/ activities.
Maduewesi, Aboho and Okwedei (2010) look at curriculum evaluation as the total
collection and use of information for decision making about educational programmes. It is a
process of finding out how far the learning experiences so developed and organized are actually
producing the desired results. Curriculum evaluation helps to check the effectiveness of the
particular instrument. That is, the teacher and other conditions that are being used to implement
the instructional programme. The result of that will then show where there is need for
improvement and where the curriculum is effective. The process of Evaluation according to the
authors is essentially the process of determining to what extent the educational objectives are
actually being realized by the programme of curriculum and instruction.
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Evaluation procedures should be designed to measure the achievement of all designed
behaviour the objectives expressed; however, these objectives must be clearly defined in
behavioural and observable terms. When clearly defined, they provide concrete guide in the
selection and planning of learning experiences. Also when objectives are clearly defined, they
make the process of evaluation easier.
2.3.7 Implementation of Nomadic Education Curriculum
According to Aderinoye, Ojokheta and Olojede (2010), among the estimated 9.3 million
nomads in Nigeria, about 3.1 million constituting one-third are of primary school and pre-
school age. The authors observe that the pastoral nomads are more disadvantaged than the other
nomads in terms of access to education, primarily because they are more itinerant. As a result,
the literacy rate of pastoral nomads is only 0.28 percent (FME, 2010).
The basic responsibility of the commission for Nomadic Education is to provide primary
education for nomads and their children. To this regard, a multifaceted strategy has been
adopted by the commission that includes onsite schools, the shift system, schools with
alternative intake and Islamiyya (Islamic) Schools. Although these schools are found in
Nasarawa State, the level to which they have been functional forms the bases for the ongoing
study.
The implementation of the nomadic education shows from a historic background that the
system commenced in 1993 with a total population of 46,982 pupils. By the beginning of the
1995/1996 school session, there were 890 nomadic schools in 296 Local Government Areas of
25 States of the Federation catering for the education needs of the children of pastoral nomads
alone (Ajidagba, Yusuf & Olumorin, 2010). The statistics shows that of these, 608 schools were
owned and controlled by Local Communities. Together they serve 88,871 pupils of the
estimated population of the 3.1 million nomadic children of school age. The schools had
combined teaching staff strength of 2,561 teachers though 1326 were unqualified teachers who
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served as teachers’ aides. Between 1993 and 1999, the school enrollment of pastoral nomadic
education centres had risen from 46,982 to 122,517. Ajidagba, Yusuf and Olumorin (2010),
however, lament that considering that there are up to 3.1 million nomads in Nigeria, the task of
educating all nomads still has a long way to go.
In Nasarawa State, the first sets of nomadic primary schools were commissioned at
Dogon Fili and Rugan Audu, Nasarawa Local Government Area in 1989. These were closely
followed by another set in Kaibo and Guata, Keffi and Karu Local Government Areas in 1990
respectively (Ministry of Education, Nasarawa State, 2014). While in Plateau State, the first sets
of nomadic primary schools were commissioned at Sukluut in Shadan Local Government Area
in 1976. These was closely followed by another set in Kunkwali and Kungyaki in Kanan local
government area in 1978 (UBE 2015). There are currently 207 nomadic primary schools in
Nasarawa and Plateau States.
2.3.8 Approaches to Nomadic Education
To improve the literacy rate of Nigeria’s nomads, the National Commission for
Nomadic Education (NCNE) has employed various approaches which includes on-site school,
the shift system, and Islamiyya (Islamic) (Ajidagba, Yusuf & Olumorin, 2010). These schools
are designed with the nature of nomads in mind. The on-site schools are permanent schools with
fixed structures and addresses. Most of these schools are UBE schools. The shift system is semi
fixed schools. They are constructed in a manner that the entire school can be moved along with
the nomads from one place to another. Shift schools are also referred to as mobile schools as a
result of their transferable characteristics. According to Ajibagba, Yusuf & Olumorin (2010),
schools are constructed with collapsible classrooms that can be assembled or disassembled
within 30 minutes and carried conveniently by pack animals. An average mobile unit consists of
three classrooms, each with spaces to serve 15 to 20 children. An entire mobile unit can be
hauled by only four pack animals.
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Another approach to nomadic education employed by the NCNE as reported by Osuji
and Salawu (2010) is open and distance learning. According to the authors, open and distance
learning is one of the most recent manifestations trend towards the democratization of education.
According to Alaezi (2010), open and distance learning refers to educational approaches or
strategies that permit people to learn with no barriers with respect to time and space, age and
previous educational qualifications, no entry qualification, no regard to sex, race, tribe, and state
of origin. It can be regarded as a new stage along the path of socio-educational evolution.
Jegede (2015), is of the view that distance and open learning has developed from a modest and
inconsequential beginning through correspondence courses to a full-fledged modern day
technology – facilitated, flexible and learner driven, self directed learning, which involves
learners who are often in locations remote from the institution or the instructional and tutorial
facilitator.
The Universal Basic Education (UBE) Programme is another approach to implementing
the nomadic education adopted by NCNE (Ofolabi & Yusuf, 2013). The UBE is a foundation
for acquisition of knowledge, skills, and competencies in diverse fields. It involves a variety of
formal and non-formal educational activities. The UBE scheme was formally launched by
President Olusegun Obansanjo in September, 1999. The blue print of UBE aimed at equipping
learners with knowledge, skills and attitudes which would enable them live a meaningful and
fulfilling life, contribute to the development of the society and derive maximum social,
economic and cultural benefits from the society and discharge civic obligations competently
(FGN, 1989). The NCNE therefore uses these schools for nomadic children.
There are 207 nomadic primary schools in Nasarawa and Plateau States. This
notwithstanding, Kana (2012), observes that most nomadic children hardly get enrolled in
nomadic schools while those enrolled hardly turn up for classes. This has left most schools and
teachers with the only choice of approaching nomadic children in their grazing places.
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2.3.9 Problem Facing Nomadic Education
Every organized system comes with its own challenges and problems. The nomadic
education programme is not an exception. According to Adeyemi, Oribabor and Adeyemi
(2012), in spite of the laudable objectives stated for Nomadic Education Programme in Nigeria,
the programme has not been progressive in the country due to constraints such as, lack of
manpower and educational resources, poor supervisory practices, inability and unwillingness of
nomad children to access nomadic centres, effect of communal/ethnic crises on nomads and the
inability of the programme to impact on the socio-economic life of nomads.
2.3.10 Manpower and Nomadic Education
Manpower is a term used to refer to human efforts. In this case, it refers to teachers
available for nomadic education programme. These are the real implementers of the programme.
The role of teachers in the implementation of any curriculum determines the extent the
curriculum will be actualized. Teachers are therefore seen as the bridge between this
development of a curriculum and the implementation of the curriculum. In this regard, no
curriculum will outperform the quality and quantity of teachers available for the implementation.
The uniqueness of the nomadic education requires the creation of a unique situation where
unique teachers are required to handle the process.
According to Tahir, Muhammad and Mohammed (2015), nomadic education has a
history of inadequate manpower to implement the programme. The authors lament that, the
country witnessed teachers to students’ ratio of 1:80 in the nomadic schools, yet the few
available teachers were unqualified teachers. Others were poorly trained and inexperienced in
dealing with nomads. Those that were trained had the background of regular school system for
the sedentary mainstream population. Such teachers knew next to nothing about the nomadic
groups and could not put their special needs and circumstances into proper focus. This
according to Tahir, Muhammad and Mohammed resulted to use of inappropriate and ineffective
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teaching methods and materials with poor classroom interaction and low learning achievement
of pupils.
Maduewesi and Ofejobe (2012), observe that, inspite of the fact that the nomadic
teachers face dangers and hazards in the bush, they are not motivated by the government. This
of course makes many of them to work their transfers to conventional schools. This trend makes
an already difficult task to become even more difficult. To Maduewesi and Ofejobe, another
factor affecting manpower for nomadic education is that after spending much funds in the
retraining of teachers for the nomadic schools by the NCNE, some of the teachers are
transferred indiscriminately to conventional schools. This affects adversely the quality of
manpower as it leads to the nomadic schools being denied the opportunity of retaining their
special trained teachers. NCNE (2010) provides the statistics that, the ratio of teacher to school
stands at 3:1 as of 2010. According to the record, there were 4,907 teachers for 1574 nomadic
schools which are still inadequate.
In Nasarawa State for instances, the case of manpower for nomadic education has
witness tremendous improvement as the state now has a teacher to student ratio of about 2:23
(Kana, 2012). In the 71 Nomadic Primary Schools in the State, only the ones at Mada station
and Washo have no teachers yet, it also had no student. Some nomadic education centres in
Nasarawa State could boost of a sizeable staff strength; Gidan Biri has 25 teachers, Wamba
Kurmi has 11, Angwan Ali has 13, and Kurmin Tagwaye has 14 (see Appendix, G). The
impressive number of staff strength alone may not be a conclusive factor in determining the
extent of the implementation of the nomadic education in Nasarawa State as teachers’
qualification, experience, efficiency, and even commitment all play their role in the
implementation process. The evaluation of the programme as being carried out by this research
could therefore determine how manpower has being deployed in the implementation of nomadic
education in Nasarawa and Plateau States.
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2.3.11 Availability of Resources for Implementing the Nomadic Education
Nomadic education requires special educational resources for implementation. Afolabi
and Yusuf (2013) affirm that the way of life of nomads deprives them of a structured formal
education as they do not stay in a particular location long enough to enroll into formal education.
Educational resources for nomadic schools are completely different from the conventional
school resources such as classrooms, staffroom, recreational facilities, play ground, laboratories
and other facilities. Rather, these structures are replaced with facilities like mobile classrooms
which are constructed in units that can be assembled and disassembled. The unit according to
Afolabi and Yusuf (2013) contains a whole classroom whose furniture may be hauled by only
four pack animals.
However, a study conducted by Ismail (2013), reveals that progress of mobile nomadic
schools has been curtailed by the shortage of roads in the rural areas. The financial burden of
acquiring and moving these resources have forced some schools to operate in the open. While
learning in unroofed or partially-roofed space may be possible during dry season while teaching
under such conditions is impossible on wet days, resulting to loss of school days (Kana, 2012).
Educational resources for nomadic schools, even when provided by the appropriate
authorities still experience some setbacks as observed by Maduewesi and Ofejobe (2012), that
the pastoral nomads in search of a greener pasture for their herds have come into conflict with
the owners of land. In some cases, these conflicts lead to vandalization of schools and this leads
to the disruption of teaching and learning. The report of Maduewesi and Ofejobe also mention
poor funding as another factor affecting availability of resources for implementation of nomadic
education. The report had it that, the amount allocated annually for nomadic education is hardly
enough to purchase the infrastructure needed and to replace the damaged ones. Infrastructural
facilities are grossly inadequate (Okoli & Atelhe, 2014). The unwilliness of states and local
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governments to make budgetary allocations to nomadic education also affect the availability of
resources to nomadic education programme.
Ismail (2013), avers that some public officers entrusted with improving the welfare of
the nomads through nomadic education are greedy and corrupt therefore resources and
amenities meant for nomads are diverted to personal use. Also, Administrators are found of
inflating cost of resources for nomadic schools and diverting such funds, in the process
canvassing negative stereotypes that the nomads are non – receptive of innovation and modern
development, thereby underscoring the nomadic education programme.
2.3.12 Supervisory Practices of Nomadic Schools
Supervision according to Maru (2011) comprises of two complementary processes
which are “watching and directing”. The “watching and “directing” are in respect to work,
workers and /or an organization. Maru adds that educational supervision is concerned with those
particular activities and aspects which maintain and promote the effectiveness of teaching and
learning in schools. In the same vein Ismai (2014) put it simply that supervision is an attempt to
improve the quality of instruction. To sum the above, supervision of the nomadic education
programme would involved the watching and directing of all facets which would have direct
and indirect bearing on the operations of the scheme.
The NCNE (2010) had it that regular supervision and inspection of nomadic schools
should be done in collaboration with the Local Government Education Authorities and State
Primary Education Boards (SPEBs). NCNE (2010) however, submitted that, lack of adequate
means of transportation has hampered the supervision of nomadic schools due to difficult
terrains and lack of fixed addresses for some of the schools.
The supervision of nomadic education programme must go beyond the routine
supervision and inspection of schools in that, it is more systematic and is broader in scope. The
supervision according to Amadi (2015) should involve the development of performance
40
indicators which are used to generate relevant data on programme implementation. The
indicators should be focused on the context, input, process and output of the nomadic education
programme. The supervision process should include an annual plan for the conduct of the
monitoring exercise. The NCNE (2010) affirms that, prior to 1998; the supervisory programmes
were not properly planned. It was done in a haphazard manner. It lacked depth and
rehabilitation in terms of data gathering and totally relied on reports submitted by coordinators
of nomadic education in various states.
This notwithstanding, Ismail (2013) laments that though the expectation of NCNE is that
Local and State Government should be able to supervise the nomadic education centre within
their vicinity, this may be a great loop-hole in the programme as most of the centres are not
supervise since their inception. Such centres exist only in the supervisors’ report and
imaginations. This act has called for independent minds to determining the level of supervisors
available for nomadic schools in Nasarawa and Plateau States.
Furthermore, Maduewesi and Ofejobe (2012) observe that supervision is an essential
ingredient of effective school system. However, most nomadic schools are located in areas that
are not easily accessible. This of course affects the supervision of such schools. The authors
attributed this trend to the inability of State and Local Governments to make budgetary
allocations to nomadic education. In addition, the frequent movements of the Fulanis make
education planning and supervision a herculean task. Unscheduled migration of nomads due to
environmental failures or conflicts between farmers and nomads disrupts school operation and
supervision schedules (Afolabi, 2011).
2.3.13 Accessibility of Nomadic Education
In spite of the laudable objectives stated for Nomadic Education Programme in Nigeria,
the programme may not be successful if it is not taken to the nomads where ever they are found
(Abdulkareem, 2007). Iro (2006) avers that for nomads to be willing to participate in nomadic
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education programme in Nigeria, the education, be it formal or non formal, must be taken to
them rather than establishing schools and expecting them to attend. It was with this in mind that
the NCNE introduced both the shift/mobile school system and the open/distance learning. In
this school system, the educators are responsible for identifying the nomads where ever they are
found to enroll them and making sure they complete the programme once enrolled. According
to the Ministry of Education, Nasarawa State (2014), out of the 13 Local Governments in
Nasarawa State, only one Local Government Area does not have a nomadic education primary
school while three Local Government Areas in Plateau State had no nomadic schools.
In contrast, Maduewesi and Ofejobe (2012) while lamenting on the low level of
enrollment and relative high dropout rate, attributed the situation to distance between a village
and the nearest school. This study became imperative as only through such appraisal would the
true state of the accessibility of Nomadic Centre in Nasarawa State can be ascertained.
2.3.14 Readiness of Nomadic Children to Attend School
The aim of nomadic education is that all nomadic children should acquire basic
functional literacy and numeracy. The programme was designed to wipe out illiteracy, improve
the productivity of nomads, promote social justice and equality as well as sensitize the nomads
on their basic human and constitutional rights as Nigerians. Despite this noble intention, the
nomadic children will have to attend these schools. Maduewesi and Ofejebe (2012) opine that
the high illiteracy level of adult nomads makes schooling meaningless to them, therefore their
children gets no motivation and are not encouraged to attend nomadic schools. Rather, the
children are often engaged in the tasks of rearing animals at the expense of schooling. The FRN
(1999) comments that, the major constraint faced by the nomads in their participation in formal
and non formal education are the centrality of child labour in their production system, and their
physical isolation since they operate in mostly inaccessible physical environment.
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Afolabi (2011) observes that the way of life of nomads is depriving them of a structured
formal education despite the efforts of the Nigerian Government, through the NCNE. Afolabi,
laments further that it is only right that they also partake of the same rights and privileges as any
other child dose in Nigeria. Although the nomadic education programme has come a long way,
a good number of nomads have not embraced this programme. Despite the fact that government
has spent millions of naira on nomadic programme, the education attainment of pastoral nomads
in Nasarawa State remains low (Adogi, 2013). According to the report of Afolabi and Yusuf
(2011), only about 10 percent of the male and 2 percent of the female nomads are formally
literate and numerate which attest to the fact that, they are not embracing the opportunity
presented through nomadic education.
Ismail (2013) holds that, the nomads cannot and should not be solely blamed for their
backwardness in educational attainment. According to Ismail, stereotypes and misconceptions
put planners in a negative frame when dealing with nomads. Nomadic education planners have
typically coded the nomads as conservative and as agents of arrested development with a
conceived notions that the nomads are non-receptive of development programme which has
resulted to misinformed policies at best. Afolabi and Yusuf (2013) accuse some planners and
stakeholders of having no stake in the consequences of their decisions, as such; they occupy
themselves with unfolding development packages that dismantles the traditional system without
solving the problems of the nomads.
Afolabi and Yusuf (2013) assessment of nomadic education system in Nigeria reveals
that the government lacks clear policies for pastoral nomads. Most policies of nomadic
education in Nigeria, in the opinion of the authors, are focused and based on incorrect premises.
Not only have they failed, these policies have also impoverished the nomads. This in turn has
made the nomads to lose faith in government programmes and is resulting to the nomads not
being too curious to send their children to school. The politics of sectionalism could also pose
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another challenge as Maduewesi and Ofejobe (2012) noted that the cattle association and their
supporters may not want a southerner as head of nomadic education programme which they
describe as entirely Fulani set up as such may refuse sending their children to school if their
choice person is not in charge of the programme.
2.3.15 Impact of Communal Crises on Nomadic Schools
Communal crisis is another factor that could seriously be affecting the implementation
of nomadic education programme. Ismail (2013) informed that because of limited land, the
Fulani nomads and farmers are constantly competing for the scarce resources. Past neglects
have resulted in untold hardship for periodic migrants. The lack of effective legislation on land
use leads to the rapid disappearance of grazing land. Construction works and large-scale
irrigation schemes take away pastured ground and push the nomads deeper into unproductive
land. In their search for ideal grazing space for their herds, the nomads meet serious obstacles,
including blood-shielding disputes with cultivators which results to their displacement making
school planning a more difficult task (Ahmad, 2013).
Maduewesi and Ofejobe (2012) affirm the above notion that the pastoral nomads in
search of a greener pasture for their herds have come into conflicts with the owners of the land.
In many cases, these conflicts lead to vandalization of schools which may force teachers and
pupils to abandon the school thereby leading to the disruption of teaching and learning. The
planning, implementing, supervision at every stage involve in the process of nomadic education
could be grossly affected by hostilities, destruction and uncertainties of crisis which has proven
to be unavoidable where ever the nomads find themselves. The state of minds of both pupils and
parents and even the teachers would focus on safety first.
This may result to abandoning of expensive school facilities for destruction which may
take time for such to be made available again for the same set of nomads. Yet even if it is, no
one may predict when a similar fate may occur before them. Alubo (2010) also argues that the
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nomadic education programme is bound to be affected by emotional problems which follow
their constant clashes with farmers. Emotional problems such as anxieties, inferiority complexes,
greed, hatred, guilt and a lot more may become barrier to proper adjustment, security and true
happiness. These may degenerate into a self defense environment that may be hostile to the
outside world including nomadic teachers.
The fact that so much is expected from Nigerian Government may result to the nomad
deliberating avoiding the government and their agencies including nomadic schools as not being
supportive of their struggles and hardship during and after the communal crisis. Other nomads
may enormously expect the nomadic teachers to be capable of protecting them or assisting them
in such crises. The failure of same from the teachers could even result to the teachers and their
schools being viewed with suspicious minds that could even endanger the security of the
nomadic school and teachers.
The conflicts have also led to tense and volatile inter-group relations amongst the
various peoples of Nasarawa and Plateau States. This manifests in mutual mistrust and
animosity which are often misplaced. The pastoralists see the settled farmers as enemies of
their collective survival and destiny, and vice versa. This creates an ambience of mutual
suspicion and perpetual tension that threatens peaceful coexistence, security and stability of
society.
The economic impact of the conflict situation under review could be seen in terms of
losses associated with destruction of homes, farmlands, community assets, and household
properties (Okoli & Atelhe, 2014) contributing to the diminishing fortunes of agricultural
productivity in the Nasarawa and Plateau States. When the conflicts occur during the farming
season, the tendency is that most farmers would not go to farm for fear of being attacked. The
implication of this is low agricultural productivity in the following harvest season. Besides, the
conflicts results to actual damage of farmlands and volumes of farm crops and produce. On the
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other hand, it has also led to killing of cows from the Fulani herd. All these damages translate
into real and quantifiable material losses.
2.3.16 Impact of Nomadic Education on Socio-Economic Development of Nomads
Socio-economic development is a process that seeks to identify both the social and the
economic needs within a community, and seek to create strategies that will address these needs
in ways that are practical and in the best interests of the community over the long run. The
general idea is to find ways to improve the standard of living within the area while also making
sure the local economy is healthy and capable of sustaining the population present in the area.
Socio-economic development therefore occurs in metropolitan areas, small cities and towns,
and in rural settings (Ahmed, 2013).
Said (2010) buttresses that Fulani herdsmen by their nomadic nature rear animals for
economic and social status and moves from one place to another, particularly seeking for a
place to graze their animals. They rear cattle, goats, sheep and rams for sale, for local
consumption, and uses the milk produced by the cows as a commodity which is sold in the
market. Similarly, the social standing of a Fulani herdsman depends on the number of cattle he
possesses, just as the social status of a man in the society rests on the number of properties,
lands, vehicles and investments which determines his mode of social stratification and the class
he belongs in the society. Thus, because of the dependence of social status on the number of
cows possessed, the herdsman guards his cows jealously and fights anybody who tries to harm
his animals. This informs the custom of paying condolence to a Fulani man who loses his cattle
probably as a result of communal crisis or death arising from an epidemic (Shagari, Bello &
Umar, 2013).
Within the family setting of a typical Fulani nomad, there is a clear division of labour
between the male and female socio-economic activities. The males take care of the cows by
taking them out for grazing in the morning. Usually, male children from the age of six, take the
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cows for grazing, especially if the parent is sick. The wives of a herdsman and the female
children take care of household chores. They extract milk and butter from the cows and sell in
the market. The raw milk is mixed with a local delicacy and taken as a drink popularly referred
in Hausa language as “Fura da nono” (Otufale, 2010). Similarly, there are Fulani herdsmen
who become professional grazers and accept the cattle of others like businessmen, civil
servants to graze for them for a fee depending on the mode of agreement (Aboho, 2010).
Another socio economic value of cattle nomads according to Otufale (2010) is that
farmers do contract them to stay in their farms after the farming season. This is mainly for the
farm yard manure that would be provided by the animals through their dung and they stay up to
four months in the farms and get paid for their services. The occupation to a very large extent,
makes them mobile, as they move with their families from one place to another seeking for a
better place for their animals to graze. Following the increase in population and economic
growth, farmers increasingly seek for more farmlands to engage in commercial farming
activities in order to generate more income.
One of the objectives of nomadic education is to develop the nomadic child’s initiative
and scientific thinking and promote technological awareness among the nomadic children in use
of modern methods of livestock keeping and to inculcate in the child the spirit of humanity
through education with the intention of impacting positively on the socio-economic
development of the nomads. Nomadic education is therefore supposed to expose the children of
nomads to some forms of elementary modern education that could help them adopt to their
social environment and accommodate other people and their values. It is however debatable if
all these have been achieved since the introduction of the nomadic education programme in
Nigeria. An evaluation as done in the current study remains a reasonable means which the
impact of nomadic education on nomads in Nasarawa and Plateau States could be measured.
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2.3.17 Impact of Nomadic Education on Educational Development of Nomads
Since the establishment of nomadic education in Nasarawa and Plateau States, the
education provided has not provided nomads with relevant knowledge and skills that will enable
the nomads raise their productivity and level of income, neither has it position the nomads to
effectively participate in the nation’s socio-economic, political and educational affairs in both
states (Okoli & Ahmed, 2014). With this background in mind, one will always wonder how the
Objectives of the National Policy on Education of providing educational opportunities for all
citizens (FRN, 2014) and the free and compulsory programme of the Federal Government of
Nigeria could be attained in these states if these problems are found to be affecting the
implementation of the nomadic education curriculum in the states. If these problems are found
to be prevailing in both states, nomadic education will fail to provide relevant and functional
education to the nomads in the state which would provide them with knowledge and skills that
will enable them raise their productivity and level of income which could position them to
participate in the state, and the nation’s socio-economic, political and educational affairs. In
time with this fear, Adogi (2013) maintains that lack of proper implementation of nomadic
education affects the very aim of educating the nomads and inculcating them into the civilized
society. On the other hand production economic activities of the normal could greatly benefits
from the adequate implementation of the nomadic education programme. Similarly Blench
(2014) sees the nomadic education as being capable of educating nomads to deal with hazards
which they face in the bush in a more effective manner while Hatfield and Davies (2015) opine
that the education of nomads could benefit their social life style as they may be expose to the
names of diseases and ailments they face in the bushes in isolation and their vaccines and
treatments in conventional hospitals as well as first aids should they embrace nomadic
education.
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2.4 Empirical Studies
This section reviews studies conducted that are related to the variables of the study.
Yusuf, Love and Peter (2015) in a study which investigated the ultimate benefit of any
intervention is the improvement on welfare of beneficiaries used ownership of assets, improved
health meeting social obligations and change in nutrition as indicators of improved welfare. A
total of 360 respondents were randomly selected through purposive and multi-stage sampling
procedures. Statistical analysis using percentages and two sample t-test were employed. The
result of the study indicated that 58% and 56% of the treatment and control group were below
the average age respectively. The overwhelming majority of the respondents were married with
large family size and mostly polygamist. On education, 36.7% and 55.6% of the respondents in
the two communities had never been to any school. The two sample t-test indicated that there
were positive and significant statistical mean differences in the ownership of assets between the
two groups. All the p-value for assets were less than the critical p-value of 0.05 and all the t-cal
were greater than the t-critical value of 1.96 signifying the impact of the intervention on
beneficiaries. The treatment group was better in meeting social obligation, feeding and health
than the control group.
The study recommended that government of Nigeria should pay attention to the welfare
of the nomads. This study is related to the current one in the areas of investigation of nomads’
improvement in terms of socio-economic activities and educational development which are
similar variables to improvement of welfare in Yusuf, Love and Peter (2015) study. The two
research works however differ as the current work went ahead investigated the level of
implementation of the nomadic education curriculum whereas the reviewed work implemented
an intervention programme in a nomadic school.
Yusuf and Isa (2015) assessed the impact of nomadic education extension programme
coordinated by the National Commission for Nomadic Education on income of nomads in
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Adamawa state, Nigeria. Data for the study were obtained from 360 respondents using multi-
stage sampling procedures. Descriptive and inferential statistics used for data analysis were
percentage, chi-squares (x2) and two samples t-test. The result of the study indicated that there
was positive impact of the programme (NEEP) on income and income generating activities of
the nomads. The nomads who participated in the programme had higher income than those that
did not. Also those who participated were classified into diversified income generating activities
than those that did not. Both chi-square analysis and test of means on income revealed that the
programme had impact on the income of the nomads. The study recommended that if milk
processing machines and industries are provided for the processing of their livestock products
by Nigerian Government, the income of the nomads will be enhanced.
In another study by Ada (2014) on impact of communal crises on nomadic education in
Plateau State. The researcher used expo-facto research design. Six research questions and six
research hypotheses were employed for this study. The researcher used a sample of 25
principals and 50 staff of nomadic education to investigate how communal crises affects the
implementation of nomadic education curriculum. The instrument used for data collection was
known as Impact of Communal Crisis on Nomadic Education Scale (ICCNES). The instrument
was validated with a high Cronbach alpha coefficient of 0.87. Information collected from
respondents was coded and analysis with standard deviation, chi-square and Pearson product
moment correlation statistics. Results revealed that communal crises had significant impact on
nomadic education curriculum. The study also found that the poor state of educational resources
for nomadic education was related to destructions caused during communal crises in Plateau
State.
This empirical study was found relevant to the ongoing study because the study area
which is Nasarawa and Plateau States had witnessed a lot of political, communal crises of recent.
With 207 Nomadic Primary Schools in the two states, the researcher deemed it appropriate to
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investigate if these crises are disrupting the implementation of nomadic education curriculum in
the States.
Lumadi (2014) undertook a study on exposing factors faced by teachers in curriculum
implementation in South Africa. The study adopted an expo facto research design. The
population of the study consisted of the entire teachers in the thirteen districts of North West of
Limpopo provinces. Semi – structured interviews and questionnaire were employed as the
research instruments for data collection, with 160 teachers from five districts of North West and
Limpopo provinces. The study used regression analysis, mean and standard deviation to answer
the four research questions and four test hypotheses set out to guide the study. The study found
out that manpower, resources and supervision are the key factors to any successful curriculum
implementation. The study recommended that for any curriculum to become successfully
implemented, adequate attention should be given to these three factors.
The present study is related to Lumadi (2014), in the sense that questionnaire were
employed as the research instrument for data collection. The present study also selected some
key variables, such as manpower, educational resources and supervisory practices to evaluate
the extent of the implementation of nomadic education curriculum in Nasarawa and Plateau
States among other variables.
Yaguma (2014) assessed the on impact of nomadic education curriculum on educational
development of nomads in Nigeria. The study was conducted using a survey design with a
sample size of 520 randomly drawn among nomadic children, NCNE staff and teachers of
nomadic education. The study used two instruments; a structured interview and researcher
designed questionnaire. The study were guided by four research questions and four hypotheses.
Statistical tools used for data analysis was mean, simple percentage and regression analysis.
Findings of the study indicated that there was poor supervision of nomadic education centres by
NCNE at states and local government levels. Finding further revealed that nomadic centres are
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sighted close to nomad settlement to get enrolled in school. However, the nomads did
significantly enroll in such schools.
This study reviewed was conducted in all the states in Nigeria with migrant fishermen.
This necessitated a similar research in Nasarawa and Plateau States to determine the state of
supervision of nomadic education, proximity of nomadic schools in the States and willingness
of nomads in the states to attend some level of education among other indices of ascertaining
the level of implementation of nomadic education in the states.
Balegun (2013) carried out a study on appraisal of nomadic education curriculum in
selected Northern States of Nigeria. The study was conducted using a survey research design.
Three Northern States namely, Taraba, Kebbi and Bauchi were selected through random
sampling techniques. A total of 750 respondents were randomly selected within the three states
to respond to the researcher designed questionnaire. Statistical tools used for data analysis was
t-test, Mean, Percentage and Standard Deviation. The study found that there were enough
nomadic schools to serve the purpose of educating nomads in the North. The study also found
that most of the nomadic centres lack the necessary facilities and manpower to operate at full
capacity. None of the centres selected as sample was operating at full capacity as most of the
nomad were unwilling to enroll with the nomadic education centres.
The current study is related to the study by Balegun (2013), in the sense that the study is
an evaluation of the implementation of nomadic education curriculum and its impact on socio-
economic and educational development of nomadic children in Nasarawa and Plateau States.
The present study will also use a large sample of respondents which would comprise of
nomadic teachers, nomadic pupils and nomadic parents. The study of Balegun (2013) used
questionnaires and the statistical tools used were simple percentage and t-test to analyze the data.
The present study used simple percentage and t-test to test the hypotheses at 0.05 level of
significant.
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Duze (2011) conducted a study titled administrative constraints affecting curriculum
development and implementation in Nigeria: towards education for sustainable development.
The study investigated the major administrative constraints affecting curriculum development
and implementation in Nigeria. The study adopted an expo-facto research design. The sample
used for the study consisted of 360 principals and 2706 teachers drawn from the 36 States in
Nigeria and the Federal Capital Territory, Abuja through a random sampling technique. Three
research questions and two hypotheses were formulated along with the researcher designed
questionnaire on Administrative Constraints and Curriculum Development and Implementation.
Data collected were analyzed using mean and standard deviation to answer the research
questions while t-test was used to test the hypotheses. Results indicated that respondents
significantly pointed to manpower and educational resources as administrative constraints in
implementing educational curriculum at secondary school level. The finding however revealed
that supervisory practices were found to be adequate in schools.
This empirical study is related to the ongoing study in the sense that nomadic education
curriculum could face similar challenges of implementation just as the conventional secondary
school curriculum and even surpass as the nature of nomads makes the nomadic education
curriculum more challenging to implement. The ongoing study is therefore different from the
empirical study reviewed as it is focused on nomadic education curriculum in Nasarawa and
Plateau States instead of the secondary school curriculum in Nigeria reviewed.
Maru (2011) carried out a study titled “supervision and evaluation of strategies for the
success of the Universal Basic Education (UBE) Programme in Rivers State”. The study
adopted a survey research design with two research questions and two hypotheses. The
population covered all teachers of UBE and staff of Okirika Local Government Education
Authority (LGEA) while the sample consisted of 198 teachers and staff of LGEA from Rivers
State gotten through a purposive sampling technique. The instrument used for data collection
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was a Supervision and Evaluation Questionnaire (SEQ) which consisted of 30 items. Data
generated through the instrument was analyzed using means and one sample t-test statistic.
Findings of the study revealed that respondents significantly agreed that there was adequate
supervision of UBE schools. However, the study established that supervision was more
adequate in urban settlement as compared to rural areas.
The finding of this study necessitated the researcher decision to embark on the ongoing
study since all nomadic education centres are located in villages where the nomads usually stay
with their cattle. The ongoing study will therefore investigate the amount of supervision given
to nomadic education in Nasarawa and Plateau States.
Otufale (2010) conducted a study on economic activities and coping strategies of female
agro-pastoralists in Ogun State. A purposive sampling technique was used to select Abeokuta
zone under the Agricultural Development Programme (ADP) zoning system in the state.
Abeokuta zone consist of 6 circles, out of which Odeda circle was purposively selected. Opeji,
Alabata, Ijo-Agbe and Araromi (Abuleagaba) stations were also purposively picked. A total of
141 settlements known as GAA were selected for sampling while a total number of 121
respondents were interviewed. Two research questions and two hypotheses guided the study.
Data was collected using a researcher designed questionnaire designed to seek respondents’
demographic data, movement pattern among the agro-pastoralists and economic activities
among female agro-pastoralists. Data were analyzed using both descriptive statistics
(percentages and frequencies) and Pearsons Product Moment Correlation Coefficient (PPMC).
The result revealed that middle aged (40-49 year) female agro-pastoralists were more (23.1%)
involved in agricultural production activities, all (100%) of them were Muslim; most (82.6%)
had no formal education. Average household size revealed that 73.4% had a household size of
5-14 persons. Most (62.6%) of the respondents undertake daily herd-movement during the dry
seasons. They had access to social services such as road (82.6%), medical care (74.4%),
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however, they did not have access to pipe-borne water (51.2%) and police-post (95.0%). The
major (31.1%) threat experienced is food for livestock (pasture) while 41.4% indicated farming,
fishing, food for livestock and pressure on grazing land area for livestock rearing as livelihood
under threat. The correlation between livelihood under threat and coping strategy indicated a
weak negative correlation of r =-0.352 and a very strong relationship (p = 0.000). Also
correlating between economic activities and coping strategies also indicated a week positive
correlation of (r = 197x, N-121 P<0.05). The more the female agro-pastoralists household are
experiencing threat to their livelihood, the less the coping strategies or safety nets. Increased
level of empowerment to female Agro-pastoralists would assists in the maximization of her
potentials. There is need for female agro-pastoralists to have diverse enterprises to increase their
coping strategies.
This study is relevant to the current study as it determined the economic activities and
coping strategies of female agro-pastoralists in Ogun State. The study found that middle aged
(40-49) female agro-pastoralists were more involved in agricultural production activities. This
age bracket is well above nomadic school age which gave the researcher the impetus to conduct
the ongoing research to investigate if nomadic education has impact on the socio-economic life
of pastoral nomads in Nasarawa and Plateau States.
In another study by Ogbondah (2010) titled “appraisal of instructional materials used to
educate migrant fishermen’s children in Rivers State, Nigeria”, the author used a survey design
to assess the appropriateness of the availability of instructional materials in the effective
implementation of the nomadic education programme and to determine the utilization of
instructional materials in the programme. The population for the study was made up of all the
teachers and the pupils. All the 179 teachers constituted a sample for the study and 590 primary
six pupils were selected from 59 schools through a simple random sampling technique (10
pupils from each school). The researcher designed a migrant fishermen education questionnaire
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(MFEQ) for teachers and a written achievement test for pupils (WATP) to gather data for the
study. The questionnaire consisted of Likert-type items to elicit information. The written
achievement test for pupils was made up of 50 questions, 20 for English language, 20 for
mathematics and 10 for social studies. The reliability coefficient of the instruments were
ascertained using Pearson Product Moment Correlation which gave the value of 0.87 and 0.90
respectively two research questions guided the study and two null hypotheses were formulated
and tested for statistical significance at .05 alpha levels using chi-square (x2). The findings
showed that there is a significant relationship between the available instructional materials and
effective implementation of migrant fishermen’s children education.
This study reviewed is related to the current study in the sense that it appraised the
nomadic education in Rivers State, Nigeria. However, the current study differs in the sense that
it evaluates pastoral herdsmen as against the fishermen nomads used by Ogbondah. Ogbondah’s
study also focused on availability and usability of instructional materials in nomadic school
whereas the current study scope is expanded to cover availability of manpower, educational
recourses, and supervisory practices. It also covers the accessibility of children of nomads to
nomadic schools and willingness of the children to attend the schools, how communal crises
affect the schools as well as the impact of the schools on the socio-economic and educational
development of nomads.
Utsu (2014) carried out a study on problems militating against the implementation of
UBE in Boki Local Government Area of Cross River State. A sample of 632 teachers was
drawn, representing 35% of the population through a stratified random sampling technique. This
was to ensure that all schools in the Local Government were selected to respond to the
questionnaire which was the instrument used for data collection. The questionnaire was
developed based on 4 points Likert–type scale. Pearson Product Moment Correlation was used
for data analysis. The study reviewed that the nomadic education in the state was confronted
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with a lot of challenges which included shortage of personnel and lack of resources. The study
by Utsu (2014) is related to ongoing study because UBE is one of the approaches to nomadic
education as reviewed in this study. In addition to the factors militating against the
implementation of the UBE scheme may to an extent, be applicable to the nomadic education.
The ongoing research, considers shortage of personnel and lack of resources as factors to also
be investigated in Nasarawa and Plateau States in term of nomadic education curriculum
implementation.
2.5 Summary
Research study in the theoretical and empirical studies of this research covered the
opinions and feelings of difference authors and researchers concerning the evaluation of
nomadic education curriculum and its impact on socio-economic and educational development
of nomadic children. The study was anchored on Eco-violence theory, Context, Input, Process
and Product (CIPP) evaluation model process evaluation is the focus for the research and
wheeler’s curriculum model. The review covered different variables that determine the
evaluation of the implementation of nomadic education curriculum and its impact on socio-
economic and educational development of nomads in Nasarawa and Plateau States. They review
covered concept of nomadic education and NCNE, curriculum content for nomadic education,
concept of curriculum evaluation, implementation of nomadic education curriculum, approaches
to nomadic education, problem facing nomadic education, manpower and nomadic education,
availability of resources for implementing the nomadic education, supervisory practices of
nomadic education, accessibility of nomads to nomadic primary schools, readiness of nomadic
children to attend the nomadic schools, impact of communal crises on nomadic education and
finally the impact of nomadic education on socio-economic and educational development in
Nasarawa and Plateau States.
Review of the related literature indicated that despite the laudable motivation of the
Federal government and other agencies as well as the numerous benefits nomadic children stand
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to benefit from the program, shortage of trained personnel to handle the programme and lack of
learning materials could abet the programme prematurely. To ascertain the fate of the
programme in Nasarawa and Plateau States, an appraisal of the nomadic programme in the state
needs to be conducted from time to time. This research work became imperative as no study
known to the researcher has ever been conducted in Nasarawa or Plateau State on the state of
the implementation of nomadic education programme. Rather, the NCNE has always relied on
the nomadic education coordinator’s report in the state as the sole source of appraisal. However,
the above factors could not be ascertained especially in the study area, hence the present study
seeking to fill the gap.
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CHAPTER THREE
RESEARCHMETHOD
3.1 Introduction
In this chapter, various methods were discussed. The research method discuss are
research design, area of study, population, sample and sampling, instrumentation, validation of
instrument, reliability, method of data collection and method of data analysis.
3.2 Research Design
This study was conducted using a survey design. A survey research is a research which a
group of people or items are studied by collecting and analyzing data from only a few people or
items considered being a representative of the entire group (Emaikwu, 2012). The ongoing
research deemed survey research design appropriate since questionnaires and interview would
be employed to sample respondents' opinion about the state of nomadic education and how it
impacts on the socio-economic life of nomads in Nasarawa and Plateau States. The study shall
be designed to describe in a systematic manner, the characteristics and features of the
population in the study which also meets the requirements set by Emaikwu (2012), for using the
survey research design. This is in line with Mcmillan and Schumacher’s (2010), notion that in a
survey research, the investigator selects a sample of respondents and administers a
questionnaire or conduct interviews to collect information on variables of interest.
3.3 Area of Study
The study was conducted in Nasarawa and Plateau States, Nigeria. The states are home
to an amalgam of ethnic nationalities. Prominent among these are the Alago, Eggon, Gwandara,
Afo, Tiv, Jukun, Gbagyi, Egbura, Agatu, Milgili, Beriberi, and Hausa Fulani. Others are Berom,
Tarok, Ngas, challa, Anzere, Mwaghavul, Anaguta and Ankwai. There are also a pronounced
presence of settlers (non-natives) from the different parts of the country in the state (Musa
2015).
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According to the 2006 census, the Nasarawa State had a total population of 1,863,256
people, making it the smallest in the North-central geopolitical zone while Plateau State had a
population of 3,178,712. It is, however, estimated that the population of Nasarawa state has
since geometrically increased to the figure of 2.6 million people and Plateau state 4.5 million
people at present (Adogi, 2013).
The states are located in the North Central geopolitical zone of Nigeria. It lie within the
Savanna grassland region of central Nigeria. The predominant vegetation of the state is
undulating grassland with sparse forests along the Tire river valleys. The topography of the state
is largely low lying but for the high lands around Mada hills and Nasarawa Eggon hills, which
hosts Nasarawa Eggon, Akwanga and Wamba Local Government Areas and the whole of
Plateau State.
Nasarawa State comprised of 13 Local Government Areas, which was splited into 19
Area inspectorate office of Education. The state is presently among the states classified by
Adujie (2012), as educationally disadvantaged state. Apart from Lafia metropolis which is the
state capital, all the 13 Local Government Areas have remote area with at least a nomadic
centres as the nomads are scattered all over the states. Nasarawa state study area comprised of
71 nomadic primary schools (Nomadic Centre). The choice of this area emanated from the fact
that the state is recorded as one of the most educational disadvantaged state and no one has ever
evaluated the nomadic education curriculum so as to identify the areas of difficulty and how
such difficulties will be improved upon for implementing the nomadic education curriculum in
Nasarawa State. Plateau State is comprised of 17 Local Governments Areas with 17 areas
Inspectorate Offices of Education. The study area has a total of 207 nomadic primary schools.
Agriculture is traditionally the main occupation of the people of Nasarawa and Plateau
States. Important food crops grown in the state include yam, maize, guinea corn, rice, carrot,
cabbage, Irish potatoes, sugarcane, beans, soyabeans, groundnuts, and assorted fruits and
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vegetables. The states are endowed with solid minerals, namely granite, limestone, salt and
sundry precious stones. Fishing and herding are also flourishing agricultural activities in the
state.
Nasarawa and Plateau States lie in a geographical or ecological belt characterized by
sparse habitation. In effect, the state’s population density is low and dispersed. This
characteristic makes the state favourable to grazing and other agricultural activities. The vast
arable land and relatively thin population which used to be a dominant attribute of the state,
made struggle for farmland virtually unknown in the past (Ayih, 2013). This advantage,
however, has been overtaken in the recent years by the trend of massive agrarian migration into
the state, which has resulted in stiff competition for the increasingly scarce land resources,
leading to confrontations and violent conflicts.
3.4 Population
The population of this study includes all the nomads and the nomadic teachers in the
Nasarawa and Plateau States. It consists of 43000 pupils and teachers of nomadic schools and
also 31,000 nomadic parents in Nasarawa and Plateau States. The population of the study is
broken down to 4102 nomadic pupils from 71 nomadic centres in the 13 Local Government
Areas of Nasarawa state and 369 teachers of nomadic primary schools out of which 24 had
either a degree or HND, 187 had NCE, 38 had a Diploma Certificate with 120 having Grade II
certificate. The 71 nomadic primary schools have combined classroom strength of 99
classrooms, 75 tables and 34 chairs (Nasarawa State Universal Basic Education Board, 2014
Session). The population also comprised of 498 male and 140 female teachers with 18,650 male
and 19241 female in Plateau State (Source: Plateau State Universal Basic Education Board 2015
Session).
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3.5 Sample and Sampling
The sample was made up of 1000 respondents. This comprised of 400 teachers of
nomadic primary schools staff of Nasarawa and Plateau States, Universal Primary Education
Boards, 400 pupils from nomadic primary schools in the two states and 200 nomads in the two
states who have at least sent one child to a nomadic primary school. The sampling technique
that was used in selecting the respondents was simple random sampling technique. The
researcher selected 10 Local Government Areas each in the two states through a simple random
sampling. The researcher selected 4 schools through a simple random sampling technique from
each of the selected Local Government Areas for the administration of the questionnaire. The
questionnaires were administered on 5 pupils and 4 teachers from each of the selected schools.
One staff of the state Universal Primary Education Board in each of the Local Government Area
selected was selected through a simple random sampling technique to respond to the instrument.
A purposive sample technique was used to sample 200 nomads in the selected Local
Governments to respond to the instruments.
3.6 Instrumentation
Three instruments designed by the researcher were used to collect data for this research.
These instruments are; “Nomadic Education Teachers’ Questionnaire” (NETQ), Nomadic
Education Pupils’ Questionnaire (NEPQ) and Nomads’ Interview on Nomadic Education
(NINE). Nomadic Education Teachers’ Questionnaire (NETQ) is a 96 items questionnaire
which was subdivided into 8 sections labeled Section ‘A’ to ‘H’.
Section ‘A’ sought information about respondents’ bio-data. Sections B to H were
developed after a 5 points Likert-type scale with options varying according to items
specification. Section ‘B’ contained 10 items on availability of manpower for nomadic
education in Nasarawa and Plateau States. The section had options ranging from ‘Strongly
Disagree’ to’ Strongly Agree’ with the option given rating strength from 1-5 from negative
responses to positive responses. Section ‘C’ contains 23 items on resources available for
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nomadic education in the states. Respondents were required to choose from ‘Not Available to
Fully Available’.
Section ‘D’ contained 16 items on supervisory practices by nomadic education officers.
Responses to the items range from Never to Very Often. The fifth section, section ‘E’ contained
9 items on nomadic children access to nomadic schools. Responses to the items range from ‘No
Access’ to ‘Full Access’. Section ‘F’ contained 9 items on willingness of nomadic children to
attend nomadic primary schools. Respondents are to indicate the level of willingness of pupils
by choosing among the options from ‘Not Willing’ to ‘Very Willing’.
Section ‘G’ contained 9 items on impact of communal crises on nomadic education.
Options for the items range from ‘Strongly Disagree’ to ‘Strongly Agree’. The last section ‘H’
contained 20 items on impact of nomadic education on socio-economic development of nomads.
The items will seek to establish if nomadic education has enhanced the socio-economic
development of nomads in Nasarawa and Plateau States. The options for the items range from
Not Enhanced to Fully Enhanced.
Nomadic Education Pupils’ Questionnaire (NEPQ), is a 70 items questionnaire, sub
divided into 7 sections. Section A presented the bio-data of the respondents. Section ‘B’
presented 5 items on manpower and nomadic education in Nasarawa and Plateau States. The
responses for the items range from ‘Strongly Disagree’ to ‘Strongly Agree’. Section ‘C’
contained 19 items on resources available for nomadic education with option to items ranging
from Not Adequate to Fully Adequate. Section ‘D’ contained 9 items on pupils’ access to
nomadic primary schools with responses ranging from ‘No Access’ to ‘Full Access’.
Section ‘E’ contained 9 items on pupils’ willingness to attend nomadic primary schools
with options ranging from ‘not willing’ to ‘Very Willing’. Section ‘F’ contained 8 items on
impact of communal crises on nomadic education. The responses to the items range from
‘Strongly Disagree’ to ‘Strongly Agree’. Section ‘G’ contained 20 items on impact of nomadic
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education on socio-economic development of nomads. The responses for the items range from
Not Enhanced to Fully Enhanced. The instrument was scored like NETQ.
The third instrument; Nomads Interview on Nomadic Education (NINE) contained 38
interview items, sub divide into 4 sections, labeled ‘A-D’. Section ‘A’ was on respondent bio-
data. Section ‘B’ contains 10 items on nomadic children willingness to attend nomadic primary
schools. Section ‘C’ contained 8 items on impact of communal crises on nomadic education
while section ‘D’ contained 20 items on impact of nomadic education on the socio-economic
development of nomads in Nasarawa and Plateau States.
3.6.1 Validation of Instruments
The three instruments were presented to three experts in Benue State University for
validation. One of the experts was in curriculum and instruction, the other was in mathematics
education while the third was an expert in science education. The experts did a face, content and
construct validation and scrutinized the entire instruments in line with the study objectives. The
experts gave advice in terms of scope and coverage, content relevance, ambiguity and
vagueness of expressions. Corrections and suggestions made by the experts were used to
restructure the three instruments. NETQ which originally had 103 items was restructured to 96
items. NEPQ which was 72 items was restructured to 70 items while NINE which had 40 items
was reduced to 38 items.
Comments made by the experts who validated the instruments included;
1. Sub heading should tally with research questions and hypotheses
2. Removal of items that amounted to repetition
3. Merger of items for better content coverage
4. Correction of items that were found to be ambiguous
After their corrections, it was given to the supervisors who also further restructured some
items and insisted that every questionnaire must have a title.
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3.6.2 Reliability
The instruments upon validation were used to conduct a pilot study. The pilot schools
selected are not among the schools in which the research was carried out. Six research assistants
were trained for two days with the instrument (Appendix I). Thereafter, the instruments were
administered to the three set of respondents. The administration of questionnaire was done with
the help of six research assistants in the schools using 35 respondents which comprised of 10
teachers and 15 pupils from nomadic schools as well as 10 nomads who were parents. The
administration of the questionnaire lasted for three weeks, the NETQ was first administered
followed by NEPQ and finally NINE from the scores where study used to determine the
reliability coefficient of the instruments. Cronbach Alpha Coefficient was used to estimate the
internal consistency of the instruments. The reliability coefficient of NETQ was calculated to be
0.89 (See Appendix D) while that of NEPQ was 0.78 (See Appendix E). This confirmed that the
instruments were valid since Emaikwu (2012) proposed that an instrument with a reliability
coefficient up to 0.70 should be considered highly reliable. Responses from NINE were used to
confirm the responses from NETQ and NEPQ. Challenges encountered during the process
included difficulty in approaching the nomads and their children especially the female pupils.
There were also initial challenges with the interpretation of the instruments to the respondents
during the pilot study; this was however addressed before the main field study.
3.7 Method of Data Collection
The researcher obtained a letter of introduction from the Department of Curriculum and
Teaching-. The letter was presented to the coordinators of nomadic education in Nasarawa and
Plateau States along with a request to grant the researcher permission to conduct the study under
the coordinator’s directive. The researcher requested for another letter of introduction from the
coordinator which was taken along with the study instruments to the respondents to seek their
consent to use them as respondents.
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The researcher then proceeded with both authority letters and the questionnaire and
contacted the respondents where they are usually found. Staff of Nomadic Education
Commission in Nasarawa and Plateau States were also contacted in their offices. Teachers and
pupils of nomadic education were contacted in their schools and their grazing location. The
researcher administered the questionnaires to the teachers and the pupils, the data were collected
back with the help of the research assistance. The six research assistants were trained for two
days with the training manual (See Appendix I).
The researcher approached the village heads of nomads in each village to explain the
aims and objectives of the study to them and solicited their permission to conduct the study
using nomads in each village. The head of nomads was requested to assign the researcher with a
research assistant who accompanied the researcher to the nomads’ houses and grazing site as
well as any other place they could be found. The research assistants helped to explain the aim
and purpose of the study to the nomads after which the researcher and the research assistants
conducted the interviews with the nomads and recorded the information that was gathered on
the space provided on NINE.
3.8 Method of Data Analysis
Data collected was coded by converting responses into figures ranging from 1 to 5 and
depending on the strength of the option. The most positive respond was scored 5 followed by 4
and down to the most negative which was scored 1. Item means were used to answer the eight
(8) research questions. A benchmark mean of 3.00 which served as the test value and
represented the weighed mean of the 5 responses; (5+4+3+2+1)/5 was used to answer the
research question. Responses greater or equal to the benchmark mean were considered to draw
positive responses while those less than the benchmark mean were considered to attract
negative responses. One-sampled t-test was used to test the eight (8) null hypotheses at 0.05
level of significance. The one sampled t-test was considered appropriate because the
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questionnaires were administered to one homogenous group of respondents where the mean of
the respondents was tested against a benchmark mean (test value) of the population. The choice
of one-sample t-test was further supported by the fact that, it is capable of testing the
assumption that, the respondents’ mean (sample mean) was not significantly different from the
population mean.
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CHAPTER FOUR
DATA ANALYSIS, INTERPRETATION AND DISCUSSIONS
4.1 Introduction
This chapter deals with data analysis and interpretation. The findings are also discussed.
4.2 Data Analysis and Interpretation
Here data collected are analyzed. Items mean are used to answer the research questions
while t-test was used to test the Hypothesis.
Research Question 1
What extent is manpower made available for the implementation of the nomadic education
curriculum in Nasarawa and Plateau States?
Table 1: Mean ratings on the availability of manpower in nomadic primary schools
Sn Availability of Manpower in Nomadic
Schools
N Mean Std Remarks
1. Teachers to teach in Nomadic Primary
Schools
799 3.67 1.44 Partially Available
2. All subject stipulated in the nomadic
education curriculum
394 2.11 1.40 Poorly Available
3. Qualified teachers in Nomadic Primary
Schools
796 2.25 1.20 Poorly Available
4. Hard working teachers in Nomadic
Primary Schools
389 2.26 1.38 Poorly Available
5. Special training programmes for teachers
to implement nomadic education
curriculum
399 2.49 1.48 Poorly Available
6. In-service training for teachers to
implement nomadic education curriculum
397 3.59 1.47 Partially Available
7. Teachers who are willing to stay on their
job in Nomadic Primary Schools
390 3.26 1.39 Partially Available
8. Incentives to enhance teachers’ condition
in Nomadic Primary Schools
395 2.27 1.30 Poorly Available
9. Teachers who are willing to teach in more
than one Nomadic Primary School if the
need arises
744 2.15 1.29 Poorly Available
10. New teachers to replace transferred ones in
Nomadic Primary Schools
398 2.31 1.40 Poorly Available
Overall Mean 2.64 Poorly Available
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Table 1 presents mean ratings on the availability of manpower in nomadic primary
schools in Nasarawa and Plateau States. The table reveals the level of availability of manpower
for the implementation of nomadic education curriculum in the two states. Remarks are based
on the following mean ratings: Fully Availability (5.00), Availability (4.00 - 4.99), Partially
Availability (3.00 - 3.99), Poorly Availability (2.00 - 2.99), and Not Availability (1.00 - 1.99).
The reveals that special training programmes for teachers, teachers’ incentives and replacement
of transfer teachers as well as teachers who expressed willingness to teach in more than one
Nomadic Primary School were all poorly available.
Table 1 further reveals that the manpower for all subjects stipulated in the nomadic
education curriculum, qualified teachers to teach the subjects, hard working teachers were rated
as poorly available for the implementation of nomadic curriculum. The table again rated the
availability of teachers for implementation of the nomadic education curriculum, in-service
training for the teachers and teachers who are willing to stay on their jobs as partially available.
None of the items listed in Table 1 was rated as Available and Fully Available.
Research Question 2
How adequate are educational resources provided for the successful implementation of
the nomadic education curriculum in Nasarawa and Plateau States?
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Table 2: Mean ratings on the adequacy of resources in nomadic primary schools
Sn Adequacy of Resources in
Nomadic Schools
N Mean Std Remarks
11. Classrooms 799 2.31 1.48 Poorly Adequate
12. Staffroom 793 2.51 1.71 Poorly Adequate
13. Chairs 793 2.21 1.32 Poorly Adequate
14. Desks 798 2.16 1.26 Poorly Adequate
15. Tables 797 2.49 1.57 Poorly Adequate
16. Mats 793 2.69 1.64 Poorly Adequate
17. Teaching Board 798 3.53 1.57 Partially Adequate
18. Chalk or Marker 798 3.01 1.79 Partially Adequate
19. Teaching Models/aids 798 1.58 1.64 Not Adequate
20. Nomadic Education curriculum 397 4.18 1.34 Adequate
21. Syllabus for every subject 398 4.18 1.30 Adequate
22. Scheme of work for every subject 397 4.30 1.43 Adequate
23. Text books 792 3.43 1.48 Partially Adequate
24. Work books 798 2.56 1.60 Poorly Adequate
25. Exercise books 798 1.70 1.49 Not Adequate
26. Writing, materials 798 1.63 1.50 Not Adequate
27. Visual aids 790 2.11 1.61 Poorly Adequate
28. Supplementary readers 792 2.76 1.48 Poorly Adequate
29. Teachers’ guide to ease lesson
preparation
378 1.35 1.26 Not Available
30. Conducive learning environment 764 2.69 1.63 Poorly Adequate
31. Recreational facilities 789 1.52 1.65 Not Adequate
32. Laboratory apparatus 791 1.48 1.48 Not Adequate
33. First aid box 794 1.24 1.34 Not Adequate
Overall Mean 2.51 Poorly Adequate
Table 2 presents mean ratings on the adequacy of resources for the implementation of
nomadic education curriculum in Nasarawa and Plateau States. Remarks are based on the
following mean ratings: Fully Adequate (5.00), Adequate (4.00 - 4.99), Partially Adequate (3.00
- 3.99), Poorly Adequate (2.00 - 2.99), and Not Adequate (1.00 - 1.99).
Responses from the table reveal that, teaching models/aids, exercise books, writing material,
teachers’ guide, recreational facilities, laboratory/apparatus and first aid box were completely
not available in the schools. Table 2 further reveals that classrooms, staffrooms, chairs, desks,
tables, and visual aids were poorly adequate for the implementation of nomadic curriculum. It
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was further revealed that mats, workbooks and conducive learning environment were also
poorly available.
Analysis from the Table 2 also shows that chalk and makers, textbooks and
supplementary readers were partially adequate for the implementation of nomadic education
curriculum in nomadic primary schools. However, teaching boards, subject curriculum,
syllabuses and diaries were adequate for the implementation of the curriculum. None of the
items listed in Table 2 was fully adequate.
Research Question 3
How effective are the supervisory practices in the implementation of nomadic education
curriculum in Nasarawa and Plateau States?
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Table 3: Supervisory Practices by SPEB Inspectors in Nomadic Primary Schools
Sn Level of Supervision in Nomadic Education N Mean Std Remarks
34. Nomadic education inspectors visit nomadic
school for supervision
398 3.08 1.23 Rarely
35. Inspectors check the scheme of work in all
subjects in nomadic education schools every
term
397 2.33 1.45 Not Often
36. Inspectors check to ascertain if nomadic
education teachers strictly observe school rules
397 4.28 1.38 Often
37. State Primary Education Board (SPEB) visit
nomadic education schools to check the
activities of the teachers in the school
397 3.31 1.41 Rarely
38. Inspectors provide feedback to relevant
agencies and government on how to improve
nomadic education curriculum
397 3.19 1.25 Rarely
39. SPEB inspectors interacts with the nomads on
behave of nomadic schools where necessary
397 3.21 1.35 Rarely
40. SPEB inspectors help in maintaining discipline
in nomadic schools
399 4.56 1.59 Often
41. SPEB inspectors often check nomadic
education school records
398 3.37 1.50 Rarely
42. Inspectors ensure teachers are punctual to
school
398 3.18 1.29 Rarely
43. Inspectors ensure students are punctual to
school
398 3.38 1.33 Rarely
44. SPEB inspector ensure teachers are committed
to nomadic education
398 4.26 1.41 Often
45. SPEB inspectors ensure the strict adherent to
the recommended text books in all nomadic
education schools
392 4.22 1.76 Often
46. SPEB Inspectors ensure that nomadic
education teachers use variety of teaching
method
392 2.79 1.74 Not Often
47. SPEB inspectors are aware of all challenges of
implementing nomadic education curriculum
in the State
392 3.08 1.36 Rarely
48. SPEB inspectors help to provide teaching
resources needed in my school.
392 1.75 1.13 Never
49. SPEB inspectors ensure that transferred
nomadic education teachers are replaced in
nomadic education school
392 1.83 1.15 Never
Overall Mean 3.24
Table 3 presents mean ratings by SPEB inspectors on the level of supervision in
nomadic primary schools in Nasarawa and Plateau States. Remarks are based on the following
mean ratings: Frequently (5.00), Often (4 - 4.99), Rarely (3.00 - 3.99), Not Often (2.00 - 2.99),
and Never (1.00 - 1.99). Analysis from the table rated SPEB inspectors on helping in providing
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resources needed in school and ensuring that transferred nomadic education teachers are
replaced in nomadic primary schools as Never. The analysis also shows that inspectors do not
often check the scheme of work in all subjects in nomadic primary schools every term and
ensure that nomadic education teachers use variety of teaching method.
Table 3 again reveals that inspectors rarely: visit nomadic schools, check activities of teachers,
provide feedback to relevant agencies, check school records, ensure teachers and students are
punctual to school, and interacts with nomads on behave of schools. Analysis from Table 3
further shows that inspectors often: check to ascertain if nomadic education teachers strictly
observe school rules, ensure teachers’ commitment, ensure strict adherent to recommended
textbooks, and inspectors frequently help in maintaining discipline in nomadic schools.
Research Question 4
How much access do children of nomads have to the nomadic education curriculum in
Nasarawa and Plateau States?
Table 4: Accessibility of Nomadic children to Nomadic Education Curriculum
Items N Mean Std Remarks
50. Nomadic children have access to nomadic
primary schools
770 4.37 1.53 Access
51. Nomadic children have access to teachers
when they attend nomadic primary schools
775 4.59 1.50 Access
52. Nomadic children have access to school
libraries in nomadic education schools
789 2.13 1.42 Poor Access
53. Nomadic children have access to other
reading Materials
787 3.16 1.42 Rare Access
54. Nomadic children have access to classrooms 787 4.30 1.49 Access
55. Nomadic children have access to writing
Material
784 2.42 1.49 Poor Access
56. Nomadic children have access to ICT
facilities
791 1.31 1.52 No Access
57. Nomadic children have access to
recreational facilities
780 1.44 1.60 No Access
58. Nomadic children have access to vocational
learning
780 2.30 1.59 Poor Access
Overall Mean 2.89 Rare Access
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Table 4 presents analysis on nomadic children accessibility to primary school in
Nasarawa and Plateau States. Remarks are based on the following mean ratings: Full Access
(5.00), Access (4.00 - 4.99), Rare Access (3 - 3.99), Poor Access (2 - 2.99), and No Access
(1.00 - 1.99). The table reveals that pupils have no access to ICT and recreational facilities.
Pupils also have poor access to school libraries services, writing materials and vocational
learning. The table also reveals that pupils have rare access to reading materials. Table 4 shows
that pupils have access to nomadic primary schools and classrooms while pupils were revealed
to have full access to teachers when they attend nomadic primary schools.
Research Question 5
How are children of nomads willing to attend nomadic education schools in Nasarawa and
Plateau States?
Table 5: Willingness of Nomadic Children to obtain Education
Items N Mean Std Remarks
59. Do you think nomadic parents are willing
to send all their children to school at the
same time
977 2.33 1.41 Hardly Willing
60. Are nomads’ willing to send their female
children to school
981 2.40 1.40 Hardly Willing
61. Are nomads’ willing to stop their
children from grazing animals during
school hour
979 2.05 1.32 Hardly Willing
62. Are nomads’ willing to stop their female
children from selling milk and other
produce during school hours
982 2.11 1.30 Hardly Willing
63. Are nomads’ willing to develop positive
attitude towards education
980 2.26 1.44 Hardly Willing
64. Are nomadic children willing to
complete their primary education
981 2.59 1.43 Hardly Willing
65. Are nomadic children willing to deviate
from their own culture to learn western
education
980 2.21 1.48 Hardly Willing
66. Are nomadic children willing to be
involved in nomadic education
980 2.68 1.54 Hardly Willing
67. Are nomads willing to support the
nomadic education
979 4.19 1.34 Willing
Overall Mean 2.54 Hardly Willing
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Table 5 presents analysis on nomadic children willingness to attend primary school in
Nasarawa and Plateau States. Remarks are based on the following mean ratings: Very Willing
(5.00), Willing (4.00 - 4.99), Partially Willing (3.00 - 3.99), Hardly Willing (2.00 - 2.99), and
Not Willing (1.00 - 1.99). The table reveals that nomads are hardly willing to: send all their
children to school; especially, females, stop their children from grazing animals during school
hours, stop children from hawking products during school hours, develop positive attitude
towards education and deviate from their culture to acquire Western education. Table 5 further
shows that pupils are hardly willing to complete primary education and involve in formal
education. Analysis in the table reveals that nomads are willing to support nomadic education.
Research Question 6
What is the impact of communal crises on the implementation of nomadic education curriculum
in Nasarawa and Plateau States?
Table 6: Mean rating on impact of communal crises on nomadic education
Items N Mean Std Remarks
68. Nomads find it convenient to send their children
to nomadic schools in hostile communities
980 2.34 1.42 Disagree
69. Communal crisis do not affects school calendar in
nomadic schools
982 2.35 1.40 Disagree
70. Nomadic primary schools are spared during
communal crises
980 2.03 1.31 Disagree
71. Nomads would allow teachers of nomadic
education from hostile communities (tribes) to
teach their children
980 2.12 1.32 Disagree
72. Local communities support nomadic schools in
their communities
981 2.28 1.46 Disagree
73. Indigenous communities do not holds the belief
that herdsmen (pastoral nomads) are trouble
makers
980 2.39 1.43 Disagree
74. Though there is distrust between nomads and
local farmers, it does not creates tension that
prevent nomads from sending their children to
school
978 2.38 1.62 Disagree
75. Continuous conflicts between nomads and local
farmers do not make nomads suspicious of every
stranger in their mist including nomadic teachers
972 2.56 1.66 Disagree
76. Teachers are not afraid to go to nomadic schools
to teach or approach the pupils at home due of
hostilities
980 2.67 1.72 Disagree
Overall Mean 2.35 Disagree
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Table 6 presents analysis on impact of communal crises on nomadic education in
Nasarawa and Plateau States. Remarks are based on the following mean ratings: Strongly Agree
(5.00), Agree (4.00 - 4.99), Undecided (3.00- 3.99), Disagree (2.00 - 2.99), and Strongly
Disagree (1.00 - 1.99). The table reveals that the respondents disagreed that; nomads find it
convenient to send their children to nomadic schools in hostile communities, communal crisis do not
affects school calendar in nomadic schools, Nomadic primary schools are spared during communal
crises, Nomads would allow teachers of nomadic education from hostile communities (tribes) to teach
their children and that Local communities support nomadic schools in their communities.
Table 6 also shows that respondents disagreed that; indigenous communities do not hold the
belief that herdsmen (pastoral nomads) are trouble makers, and that though there is distrust between
nomads and local farmers, it does not creates tension that prevent nomads from sending their children to
school. The respondents also disagreed that continuous conflicts between nomads and local farmers
make nomads suspicious of every stranger in their mist including nomadic teachers and that teachers are
afraid to go to nomadic schools to teach or approach the pupils at home due of hostilities.
Research Question 7
What impact does nomadic education have on the socio-economic development of
nomads in Nasarawa and Plateau States?
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Table 7: Nomadic Education and Socio-Economic Development of Nomads
Items N Mean Std Remarks
77. Pupils’ living condition 585 2.44 1.69 Poorly Enhanced
78. Nomadic children occupational growth 590 2.44 1.73 Poorly Enhanced
79. Nomadic children morals practices 590 3.05 1.68 Partially Enhanced
80. Nomadic income generation 590 2.54 1.64 Poorly Enhanced
81. Discovery of talent in nomadic pupils 590 2.08 1.43 Poorly Enhanced
82. Development of nomadic children’s
initiative
587 1.99 1.09 Not Enhanced
83. Ability of nomadic children to keep
record of herds
587 2.16 1.14 Poorly Enhanced
84. Ability of nomadic children to keep
educational record
590 2.17 1.16 Poorly Enhanced
85. Ability of nomadic children to apply
entrepreneurial skills
589 2.36 1.20 Poorly Enhanced
86. Exposure of nomads to variety of
opportunities in the society other than
herdsman ship
590 2.19 1.20 Poorly Enhanced
87. Nomads ability to develop awareness
strategies to understand the basic things
happening around them
590 2.35 1.19 Poorly Enhanced
88. Nomads ability to handle socio-
economic matters that affect them
590 2.23 1.19 Poorly Enhanced
89. Nomads relationship with neighbours 589 2.12 1.16 Poorly Enhanced
90. Nomad grazing rights 589 2.00 1.13 Poorly Enhanced
91. Disease control 590 2.04 1.13 Poorly Enhanced
92. Nomad nutrition 590 2.18 1.18 Poorly Enhanced
93. Nomads commercial activities 581 2.09 1.15 Poorly Enhanced
94. Nomad milk production 590 2.32 1.17 Poorly Enhanced
95. Health care of nomads 582 2.08 1.16 Poorly Enhanced
96. Nomads leadership abilities 579 2.49 1.56 Poorly Enhanced
Overall Mean 2.27 Poorly Enhanced
Table 7 presents mean ratings on nomadic education and socio-economic development
of nomads. Remarks are based on the following mean ratings: Full Enhanced (5.00), Enhanced
(4.00 - 4.99), Partially Enhanced (3.00 - 3.99), Poorly Enhanced (2.00 - 2.99), and Not
Enhanced (1.00 - 1.99). The table reveals that nomadic education has partially enhanced
nomadic children morals practices and poorly enhanced: Pupils’ living condition, occupational
growth, income generation, discovery of talent, development of nomadic children’s initiative,
record keeping ability, entrepreneurial skills, and exposure.
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Results from Table 7 also shows that nomadic education has poorly enhanced Nomads
ability to develop awareness strategies to understand the basic things happening around them
and handle socio-economic matters that affect them. The curriculum has poorly enhanced
nomads: relationship with neighbours, grazing rights, disease control, nutrition, commercial
activities, milk production, healthcare and leadership abilities.
Research Question 8
What impact does nomadic education have on the educational development of nomads
in Nasarawa and Plateau States?
Table 8: Mean ratings on nomadic education and educational development of nomads
Table 8 presents mean ratings on nomadic education and educational development of
nomads. Remarks are based on the following mean ratings: Full improved (5.00), Improved
(4.00- 4.99), Partially improved (3.00 - 3.99), Poorly improved (2.00 - 2.99), and Not improved
(1.00 - 1.99). The table reveals that nomadic education has poorly improved nomadic children
attainment of primary and secondary school certificates. It has also poorly improved the
attainment of NCE, Diploma, Professional Certificates and Degrees.
Hypothesis 1
There is no significant difference between the mean ratings of the items on availability
of manpower for the implementation of the nomadic education curriculum in Nasarawa and
Plateau States and the cut-off mean on the items.
Sn Items N Mean Std Remarks
97. Primary School Certificate 586 2.68 1.47 Poorly improved
98. Secondary School Certificate 586 2.95 1.45 Poorly improved
99. NCE 585 2.27 1.20 Poorly improved
100. Diploma 588 2.33 1.38 Poorly improved
101. Professional Certificates 584 2.51 1.47 Poorly improved
102. Degree 589 2.31 1.61 Poorly improved
Overall Mean 2.51 Poorly improved
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Table 9: One-sampled t-test on the extent of availability of teaching manpower for the
implementation of nomadic education curriculum
Factor Cut-Off Mean Items Mean t df Sig Remarks
Manpower 3.00 2.64 -35.17 799 0.00 Significant
Table 9 presents one-sampled t-test on the extent of availability of teaching manpower
for the implementation of nomadic education curriculum. The table reveals that t(799) = -35.17
and p = 0.00. Since p 0.00 < 0.05, the mean difference was considered to be significant. The
null hypothesis which states that there is no significant difference between the mean ratings of
the items on availability of manpower for the implementation of the nomadic education
curriculum in Nasarawa and Plateau States and the cut-off mean on the items was rejected. This
implies that the mean rating of the items was significantly less than the cut-off mean. The study
therefore concludes that manpower was not adequately available for the implementation of the
nomadic education curriculum in Nasarawa and Plateau States.
Hypothesis 2
There is no significant difference between the mean ratings of the items on adequacy of
resources for the implementation of the nomadic education curriculum in Nasarawa and Plateau
States and the cut-off mean on the items.
Table 10: One-sampled t-test on the extent of adequacy of resources for the
implementation of nomadic education curriculum
Factor Cut-Off Mean Items Mean t df Sig Remarks
Educational
Resources
3.00 2.51 -24.25 799 0.00 Significant
Table 10 presents one-sampled t-test on the extent of adequacy of resources for the
implementation of nomadic education curriculum. The table reveals that t(799) = -24.25 and p =
0.00. Since p 0.00 < 0.05, the mean difference was considered to be significant. The null
hypothesis which states that there is no significant difference between the mean ratings of the
items on adequacy of resources for the implementation of the nomadic education curriculum in
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Nasarawa and Plateau States and the cut-off mean on the items was rejected. This
implies that the mean rating of the items was significantly less than the cut-off mean. The study
therefore concludes that resources were not adequately for the implementation of the nomadic
education curriculum in Nasarawa and Plateau States.
Hypothesis 3
There is no significant difference between the mean ratings of the items on supervisory
practices in nomadic schools in Nasarawa and Plateau States and the cut-off mean on the items.
Table 11: One-sampled t-test on the extent of supervisory practices in nomadic schools
Factor Cut-Off Mean Items Mean t df Sig Remarks
Supervisory
Practices
3.00 3.24 -22.00 400 0.00 Significant
Table 11 presents one-sampled t-test on the extent of supervisory practices in nomadic
schools. The table reveals that t(400) = -22.00 and p = 0.00. Since p 0.00 < 0.05, the mean
difference was considered to be significant. The null hypothesis which states that there is no
significant difference between the mean ratings of the items on supervisory practices in
nomadic schools in Nasarawa and Plateau States and the cut-off mean on the items was rejected.
This implies that the mean rating of the items was significantly greater than the cut-off mean.
The study therefore concludes that supervisory practices were sufficient for the implementation
of the nomadic education curriculum in Nasarawa and Plateau States.
Hypothesis 4
There is no significant difference between the mean ratings of the items on pupils’ access
to nomadic primary schools in Nasarawa and Plateau States and the cut-off mean on the items.
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Table 12: One-sampled t-test on the extent of accessibility of nomadic education
curriculum by children of nomads
Factor Cut-Off Mean Items Mean t df Sig Remarks
Accessibility of
nomadic
schools
3.00 2.89 -25.64 799 0.00 Significant
Table 12 presents one-sampled t-test on the extent of accessibility of pupils to nomadic
schools in Nasarawa and Plateau States. The table reveals that t(799) = -25.64 and p = 0.00.
Since p 0.00 < 0.05, the mean difference was considered to be significant. The null hypothesis
which states that there is no significant difference between the mean ratings of the items on
pupils’ access to nomadic primary schools in Nasarawa and Plateau States and the cut-off mean
on the items was rejected. This implies that the mean rating of the items was significantly less
than the cut-off mean. The study therefore concludes that pupils did not have sufficient access
to educational opportunities through the implementation of the nomadic education curriculum in
Nasarawa and Plateau States.
Hypothesis 5
There is no significant difference between the mean ratings of the items on nomadic
children willingness to attend school in Nasarawa and Plateau States and the cut-off mean on
the items.
Table 13: One-sampled t-test on the extent of willingness of pupils to attend nomadic
schools
Factor Cut-Off Mean Items Mean t df Sig Remarks
Willingness of
pupils to attend
nomadic schools
3.00 2.54 -29.65 799 0.00 Significant
Table 13 presents one-sampled t-test on the extent of the willingness of pupils to attend
nomadic schools in Nasarawa and Plateau States. The table reveals that t(799) = -29.65 and p =
0.00. Since p 0.00 < 0.05, the mean difference was considered to be significant. The null
hypothesis which states that there is no significant difference between the mean ratings of the
items on nomadic children willingness to attend school in Nasarawa and Plateau States and the
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cut-off mean on the items was rejected. This implies that the mean rating of the items was
significantly less than the cut-off mean. The study therefore concludes that nomadic children are
not significantly willing to attend school in Nasarawa and Plateau States.
Hypothesis 6
There is no significant difference between the mean ratings of the items on impact of
communal crises on nomadic education curriculum in Nasarawa and Plateau States and the cut-
off mean on the items.
Table 14: One-sampled t-test on the impact of communal crises on the implementation on
nomadic education curriculum
Factor Cut-Off Mean Items Mean t df Sig Remarks
Communal
Crises
3.00 2.35 -27.44 799 0.00 Significant
Table 14 presents one-sampled t-test on impact of communal crises on the
implementation on nomadic education curriculum in Nasarawa and Plateau States. The table
reveals that t(799) = -27.44 and p = 0.00. Since p 0.00 < 0.05, the mean difference was
considered to be significant. The null hypothesis which states that there is no significant
difference between the mean ratings of the items on impact of communal crises on nomadic
education curriculum in Nasarawa and Plateau States and the cut-off mean on the items was
rejected. This implies that the mean rating of the items was significantly less than the cut-off
mean. The study therefore concludes that communal crises significantly affect the
implementation of the nomadic education curriculum in Nasarawa and Plateau States.
Hypothesis 7
There is no significant difference between the mean ratings of the items on impact of
nomadic education curriculum on the socio-economic life of nomads in Nasarawa and Plateau
States
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Table 15: One-sampled t-test on the impact nomadic education curriculum on socio-
economic life of nomads
Factor Cut-Off Mean Items Mean t df Sig Remarks
Socio-
Economic Life
3.00 2.27 -40.81 799 0.00 Significant
Table 15 presents one-sampled t-test on the impact nomadic education curriculum on
socio-economic life of nomads in Nasarawa and Plateau States. The table reveals that t(799) = -
40.81 and p = 0.00. Since p 0.00 < 0.05, the mean difference was considered to be significant.
The null hypothesis which states that there is no significant difference between the mean ratings
of the items on impact of nomadic education curriculum on the socio-economic life of nomads
in Nasarawa and Plateau States was rejected. This implies that the mean rating of the items was
significantly less than the cut-off mean. The study therefore concludes that nomadic education
curriculum do no significantly enhance the socio-economic life of nomads in Nasarawa and
Plateau States.
Hypothesis 8
There is no significant difference between the mean ratings of the items on impact of
nomadic education curriculum on the educational development of nomads in Nasarawa and
Plateau States.
Table 16: One-sampled t-test on the impact nomadic education curriculum on educational
development of nomads
Factor Cut-Off Mean Items Mean T df Sig Remarks
Educational
Development
3.00 2.51 -17.45 589 0.00 Significant
Table 16 presents one-sampled t-test on the impact nomadic education curriculum on
educational development of nomads in Nasarawa and Plateau States. The table reveals that
t(589) = -17.45 and p = 0.00. Since p 0.00 < 0.05, the t-test was considered to be significant.
The null hypothesis which states that there is no significant difference between the mean ratings
of the items on impact of nomadic education curriculum on the educational development of
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nomads in Nasarawa and Plateau States was rejected. This implies that the mean rating of the
items was significantly less than the cut-off mean. The study therefore concludes that nomadic
education curriculum do no significantly improved the educational development of nomads in
Nasarawa and Plateau States.
4.3 Discussion of Findings
The discussion is based on the variables contained in the study which guided by the
research questions and research hypothesis tested. Findings of the study reveals that the null
hypothesis which states that there is no significant difference between the mean ratings of the
items on availability of manpower for the implementation of the nomadic education curriculum
in Nasarawa and Plateau States and the cut-off mean on the items was rejected. The study
submitted that, that manpower was not adequately available for the implementation of the
nomadic education curriculum in Nasarawa and Plateau States. This finding is in consonance
with Balegun (2013) finding in a study on appraisal of nomadic education curriculum in
selected Northern State of Nigeria that there was significant shortage of manpower to operate at
full capacity of nomadic schools in selected Northern states of Nigeria. This finding is also in
consonance with Duze (2011) finding that manpower significantly posed administrative
constraints in implementing educational curriculum in schools including nomadic primary
schools. Similarly, this finding conformed to that of Utsu (2014) submission that the nomadic
education in the state is confronted with a lot of challenges which included shortage of
personnel.
Another findings of the study reveals that the null hypothesis which states that there is
no significant difference between the mean ratings on the items on adequacy of resources for the
implementation of nomadic education curriculum in Nasarawa and Plateau States and the cut-
off mean on the items was rejected. The study concluded that resources were not adequately for
the implementation of the nomadic education curriculum in Nasarawa and Plateau States. This
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finding is in agreement with Ada (2014) who’s finding on the study on impact of communal
crises on nomadic education in Plateau State revealed that there is a poor state of educational
resources for nomadic education in Plateau State. This finding is also in line with Duze (2011)
who found that educational resources where lacking for the in implementing nomadic education
curriculum in Nigeria.
Findings of the study also showed that the null hypothesis which states that there is no
significant difference between the mean ratings of the items on supervisory practices in
nomadic schools in Nasarawa and Plateau States and the cut-off mean on the items was rejected.
The conclusion of the study was that supervisory practices were sufficient for the
implementation of the nomadic education curriculum in Nasarawa and Plateau States. This
finding is in agreement with Duze (2011) and Maru (2011) findings that respondents
significantly agreed that there was adequate supervision of UBE schools, particularly in urban
areas.
Findings of the study further reveals that the null hypothesis which states that there is no
significant difference between the mean ratings of the items on pupils’ access to nomadic
primary schools in Nasarawa and Plateau States and the cut-off mean on the items was rejected.
With the mean rating of the items less than the cut-off mean the study concluded that pupils did
not have sufficient access to educational opportunities through the implementation of the
nomadic education curriculum in Nasarawa and Plateau States. This finding is in line with
Yaguma (2014) finding that nomadic centres are sighted close to nomad settlement for nomads
to get enrolled in school. However, the nomads do not significantly enroll in such schools. This
finding is in line with Balegun (2013) submission that due to lack of the necessary facilities and
manpower to operate at full capacity children of nomads are not having access to quality
educational opportunities.
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Findings also revealed that the null hypothesis which states that there is no significant
difference between the mean ratings of the items on nomadic children willingness to attend
school in Nasarawa and Plateau States and the cut-off mean on the items was rejected. With the
mean rating of the items less than the cut-off mean the study concluded that concludes that
nomadic children are not significantly willing to attend school in Nasarawa and Plateau States.
This finding is in line with Yaguma (2014) finding that nomadic centres are sighted close to
nomad settlement for nomads to get enrolled in school. However, the nomads do not
significantly enroll in such schools. This also agrees with the finding Balegun (2013) that,
notwithstanding the challenges facing nomadic education, children of nomad are also not
significantly willing to attend nomadic primary schools.
The report of the study again revealed that the null hypothesis which states that there is
no significant difference between the mean ratings of the items on impact of communal crises
on nomadic education curriculum in Nasarawa and Plateau States and the cut-off mean on the
items was rejected. The study conclusion was that communal crises significantly affect the
implementation of the nomadic education curriculum in Nasarawa and Plateau States. This
finding was did not come as a surprise because in most crises the aim is to chase the unwanted
party away in a manner that they will hardly be willing to return. Nomadic schools are
destroyed in the process so that there will be nothing left for the nomads in such communities.
In addition, locals could see the nomadic primary school as a reason for nomads to permanently
stay in their locality. This makes the schools to become a target during crises. This finding is in
agreement with Ada (2014) finding that communal crises significantly affect the
implementation of nomadic education due to the destruction of educational resources and that
the poor state of educational resources for nomadic education was related to destructions
coursed during communal crises in Plateau State.
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The study also found out that the null hypothesis which states that there is no significant
difference between the mean ratings of the items on impact of nomadic education curriculum on
the socio-economic life of nomads in Nasarawa and Plateau States was rejected. Result from
Table 8 and Table 16 led to the rejection of the hypothesis that there is no significant difference
between the mean ratings of the items on impact of nomadic education curriculum on the
educational development of nomads in Nasarawa and Plateau States. The study concluded that
nomadic education curriculum do no significantly enhance the educational development of
nomads in both states.
This finding is in agreement with Ayuba (2014) who in a study on impact of Nomadic
Education on the development of nomads in North Central, Nigeria found that nomadic
education have not significantly enhanced the socio-economic life style of nomads domicile in
North-Central States. This finding was at variance with Yusuf, Love and Peter (2015) who
investigated the ultimate benefit of intervention (nomadic education) in the improvement on
welfare of nomads and reported that there were positive and significant statistical mean
differences in the ownership of assets in favour of the group that was involved in the
intervention compared to those that were not involved. The treatment group was better in
meeting social obligation, feeding and health than the control group.
The study was also in variance with Yusuf and Isa (2015) assessment of the impact of
nomadic education extension programme on income of nomads in Adamawa state, Nigeria
where the authors found that there was positive impact of the intervention on income generating
activities of the nomads. The nomads who participated in the programme had higher income
than those that did not. The findings of Yusuf, Love and Peter (2015) and Yusuf and Isa (2015)
demonstrates that if all that is needed for nomadic education is provided, the programme will be
capable of impacting positively on nomads’ socio-economic life and educational development
of nomads.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Introduction
This chapter is presents summary, conclusion, recommendations, limitations,
suggestions for further studies, and contribution to knowledge.
5.2 Summary
This study evaluated the level of implementation of the nomadic education curriculum in
Nasarawa and Plateau States. The study established the level of availability of manpower and
resources as well as supervisory practices for nomadic primary schools in Nasarawa and
Plateau States. The study also accessed the level of accessibility of nomadic children to
education through nomadic primary schools in the two states and the willingness of children
to attend these schools. The impact of communal crises on nomadic schools and the impact
of nomadic primary schools on nomads’ socio-economic life and educational development
were other variables investigated in this study. The study was anchored on Eco-violence
theory, Context, Input, Process and Product (CIPP) Evaluation Model and Wheeler’s
Curriculum Development Model. The study adopted a survey design. The sample consisted
of 800 pupils and teachers of nomadic primary schools, staff of LGEAs and nomads drawn
from Nasarawa and Plateau States. Eight hypotheses and eight research questions were
formulated and tested/answered in the study. Three instruments namely Nomadic Education
Teachers’ Questionnaire (NETQ), Nomadic Education Pupils’ Questionnaire (NEPQ) and
Nomads’ Interview on Nomadic Education (NINE) were used for data collection. Data
generated from the instruments were analysed using simple means, and one sample t-test.
The following findings were made:
1. Manpower was not significantly adequate for the implementation of nomadic education
curriculum in Nasarawa and Plateau States.
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2. Educational resources were not significantly adequate for the implementation of nomadic
education curriculum in Nasarawa and Plateau States.
3. Supervisory practices were significantly adequate for the implementation of nomadic
education curriculum in Nasarawa and Plateau States.
4. Nomadic children were found not to have significant access to quality education through
nomadic primary schools.
5. Nomadic children were found not to be significantly willing to attend nomadic primary
schools.
6. Communal crises were found to have significant impact on nomadic primary schools
curriculum.
7. Nomadic education was found not to have significant impact on the socio-economic life
of nomads in Nasarawa and Plateau States.
8. Nomadic education was found not to have significant impact on the educational
development of nomads in Nasarawa and Plateau States.
5.3 Conclusion
From the findings of the study, it is concluded that both the objectives and goals of
Nomadic education curriculum have not being achieved in Nasarawa and Plateau State. Both
the government and the nomads are to share the blame as the government has not succeeded in
making nomadic education completely available and accessible to the nomads. On the part of
the nomads, they were found not to be significantly willing to attend nomadic primary schools
even where the schools are built.
The study also concludes that, the provision of education to the nomads is far more than
building nomadic primary schools as human and material resources were found to be inadequate
in nomadic primary schools in Nasarawa and Plateau States. The government must provide
adequate human and material education resources for these schools before quality education
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could be taken to the nomads. For any educational programme to succeed there must be enough
teachers to teach, without qualified teachers, the pupils cannot be trained adequately and
satisfactorily. In the planning of any educational programme for a special group of people like
nomads, therefore, the government should have clear idea of the amount of money she intends
to expend on it. This is to enable the authorities in charge to provide enough funds to employ
the right caliber of staff, to provide the necessary infrastructure, security and other teaching and
learning materials needed for proper take off and the sustenance of the programme.
The academic activities of nomadic primary schools have been found to be also grossly
affected by communal crises which lead to hostilities. This means more of mobile schools
should be considered by the government that the permanent structure schools dominant in
Plateau and Nasarawa States.
5.4 Recommendations
Based on the findings of this study, the following recommendations were made.
1. Nasarawa and Plateau States government should fund NCNC to provide human and material
resources for the implementation of nomadic education.
2. Government should employ qualified nomadic education teachers to teach the nomadic
schools irrespective of where they come from.
3. The government at federal, state and local level should embark on an awareness campaign to
encourage nomad to send their children and wards to nomadic primary school in their
vicinity.
4. The government at federal, state and local level should set a security machinery to combat
the frequent communal crises between the herdsmen and the farmers in Nasarawa and
Plateau states.
5. Both the Federal and state government should organize routine workshop and seminars to
sensitise the citizenry on the essentials of nomadic education.
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5.5 Limitations
The following are the limitations of this study.
i. It was difficult to approach the nomads and their children in their grazing areas especially
the female pupils based on religion and moral grounds. In some cases, the researcher was
denied access to female pupils out rightly.
ii. There was also the challenge of interpreting the instrument to the nomads.
5.6 Suggestion for Further Studies
The following are recommendations made for further studies:
1. A study on how to curb conflict between nomads and farmers should be carried out in order
to make room for a peaceful implementation of nomadic education curriculum in nomadic
primary schools.
2. Female researchers should embark on a similar study in the same study area in order to have
access to female nomads.
3. There is need to conduct a similar study on the evaluation of nomadic education programme
in other states of Nigeria.
5.7 Contributions to Knowledge
The study contributed to the already existing volume of literature on nomadic education by
providing insight into the perceived influence of nomadic education nomadic children in
Nasarawa and Plateau States. The study has provides insight into the role of supervision on the
implementation of the programme in the two states. This study published in academic journals
or presented at academic conferences would help exposed the challenges of implementation of
nomadic education curriculum in Nasarawa and Plateau States. This could draw the attention of
governments, Non Governmental Organisation, public and private organizations and individual
who may be willing to help nomads acquire education. The study could also serve as
documentation on the evaluation of the nomadic education in the two states even if no other
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attempt by organizations, government or individuals is further made to evaluate the nomadic
education curriculum in the states.
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APPENDICES
APPENDIX A
NOMADIC EDUCATION TEACHERS’ QUESTIONNAIRE (NETQ)
Section A: Bio-Data: Instruction Indicate school, gender and list the subject taught in
your school
Name of School:____________________________________________________
Gender: Male [ ] Female [ ]
Section B: Manpower
The following items are based on the level of availability of manpower for the implementation
of nomadic education curriculum in Nasarawa and Plateau States. You are to respond by
indicating the level of availability of the attribute evaluated by each items by ticking.
FA = Fully Available (5)
AV = Available (4)
PAA = Partially Available (3)
POA = Poorly Available (2)
NA = Not Available (1)
Available of Manpower in Nomadic Primary Schools FA AV PAA POA NA
1. How will you rate the availability of teachers in Nomadic
Primary Schools
2. Rate the availability of all subject stipulated in the nomadic
education curriculum in Nomadic Primary Schools
3. Rate the availability of qualified teachers in nomadic
education school
4. Rate the availability of hard working teachers in Nomadic
Primary Schools
5. Rate the availability of special training programmes for
teachers to implement nomadic education curriculum
6. How available are in-service training for teachers to
implement nomadic education curriculum
7. Rate the availability of teachers who are willing to stay on
their job in Nomadic Primary Schools
8. How available are incentives to enhance teachers’ condition
in Nomadic Primary Schools
9. Rate the availability of teachers who are willing to teach in
more than one Nomadic Primary School if the need arises
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10. How available are new teachers to replace transferred ones
in Nomadic Primary Schools
Section C: Resources
You are to respond to this section by indicating the level of availability of the item enumerated in this
section. Your responses range from Fully Adequate to Not Adequate.
FA = Fully Adequate (5)
AD = Adequate (4)
PAA = Partially Adequate (3)
POA = Poorly Adequate (2)
NA = Not Adequate (1)
Adequacy of Resources in Nomadic Education Centres FA AD PAA POA NA
1. Classrooms
2. Staffroom
3. Chairs
4. Desks
5. Tables
6. Mats
7. Teaching Board
8. Chalk or Marker
9. Teaching Models/aids
10. Nomadic Education curriculum
11. Syllabus for every subject
12. Scheme of work for every subject
13. Text books
14. Work books
15. Exercise books
16. Writing materials
17. Visual aids
18. Supplementary readers
19. Teachers’ guide to ease lesson preparation
20. Conducive learning environment
21. Recreational facilities
22. Laboratory apparatus
23. First aid box
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Section D: Supervision
This section is seeking supervisory practices carried out in your centre. You are to indicate how
often the listed practices are conducted.
VO = Very Often (5)
OF = Often (4)
RO = Rarely Often (3)
NO = Not Often (2)
NE = Never (1)
Sn Frequency of Supervisory Practices in Nomadic
Schools
VO OF RO NO NE
1. Nomadic education inspectors visit nomadic primary
schools for supervision regularly
2. Inspectors check the scheme of work in all
subjects in nomadic primary schools every term
3. Inspectors check each term, if nomadic education teachers
strictly observe school rules
4. State Primary Education Board (SPEB) visit
nomadic primary schools to check the activities of the
teachers in the school each term
5. Inspectors provide feedback to relevant agencies and
government on how to improve nomadic education
curriculum after supervisory visit
6. SPEB inspectors interacts with the nomadic teachers
where necessary
7. SPEB inspectors help in maintaining discipline in
nomadic schools after supervisory visits.
8. SPEB inspectors often check nomadic education school
records
9. Inspectors ensure teachers are punctual to school
activities
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10. Inspectors ensure students are punctual to school works
11. SPEB inspector ensure teachers are committed to
nomadic education
12. SPEB inspectors ensure strict adherent to the
recommended text books in all nomadic education
schools on inspection
13. SPEB Inspectors ensure that nomadic education
teachers use different teaching method in teaching pupils
14. SPEB inspectors are aware of all challenges of
implementing nomadic education curriculum through
frequent inspection.
15. SPEB inspectors help to provide teaching resources
needed in to facilitate teaching in my school
16. SPEB inspectors ensure that transferred nomadic
education teachers are replaced in nomadic education
school
Section E: Accessibility
This section presents items on nomadic children access to nomadic schools. You are to respond
by indicating the level of access nomadic children has to the enlisted items.
FA = Full Access (5)
AC = Access (4)
PAA = Partial Access (3)
POA = Poor Access (2)
NA = No Access (1)
Accessibility of Nomadic children to Nomadic
Education
FA AC PAA POA NA
1. Nomadic children have access to nomadic primary
schools
2. Nomadic children have access to teachers when they
attend nomadic education schools
3. Nomadic children have access to school libraries in
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nomadic education schools
4. Nomadic children have access to other reading materials
5. Nomadic children have access to classrooms
6. Nomadic children have access to writing material
7. Nomadic children have access to ICT facilities
8. Nomadic children have access to recreational facilities
9. Nomadic children have access to vocational learning
Section F: Willingness
You are to indicate the extent of willingness of nomadic children to attend nomadic primary
school when they have access to such schools.
VW = Very Willing (5)
WI = Willing (4)
PW = Partially Willing (3)
HW = Hardly Willing (2)
NW = Not Willing (1)
Sn Willingness of Nomadic children to attend Nomadic
primary schools
VW WI PW HW NW
1. Do you think nomadic parents are willing to send all
their children to school at the same time
2. Are nomads’ willing to send their female children to
school
3. Are nomads’ willing to stop their children from grazing
animals during school hour
4. Are nomads’ willing to stop their female children from
selling milk and other produce during school hours
5. Are nomads’ willing to develop positive attitude towards
education
6. Are nomadic children willing to complete their primary
education
7. Are nomadic children willing to deviate from their own
culture to learn western education
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8. Are nomadic children willing to be involved in nomadic
education
9. Are nomads willing to support the nomadic education
APPENDIX B
NOMADIC EDUCATION PUPILS’ QUESTIONNAIRE (NEPQ)
Section A: Bio-Data
Instruction: Indicate the school and the age of the pupils.
a.Name of School: __________________________________________________
b. Age of Pupils: ____________________________________________________
Section B: Manpower
The following items are based on the level of availability of manpower for the implementation of
nomadic education curriculum in Nasarawa and Plateau States. You are to respond by indicating
the level of availability of the attribute evaluated by each items.
FA = Fully Available (5)
AV = Available (4)
PAA = Partially Available (3)
POA = Poorly Available (2)
NA = Not Available (1)
Sn Availability of Manpower in Nomadic Schools FA AV PAA POA NA
1. There are enough teachers in my school to teach all
subjects
2. All teachers in my school are qualified to teach
3. Teachers in my school are always ready to teach
Section C: Resources
You are to respond to this section by indicating the level of availability of the item enumerated
in this section. Your responses range from “fully available” to “not available”.
FA = Fully Adequate (5)
AD = Adequate (4)
PAA = Partially Adequate (3)
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POA = Poorly Adequate (2)
NA = Not Adequate (1)
Sn Adequacy of Resources in Nomadic schools FA AV PAA POA NA
1. Classrooms
2. Staffroom
3. Chairs
4. Desks
5. Tables
6. Mats
7. Teaching Board
8. Chalk or Marker
9. Instructional facilities
10. Text books
11. Work books
12. Exercise books
13. Writing, materials
14. Visual aids
15. Supplementary readers
16. Conducive learning environment
17. Recreational facilities
18. Laboratory apparatus
19. First aid box
Section D: Accessibility
This section presents items on nomadic children access to nomadic schools. You are to respond
by indicating the level of access nomadic children has to the enlisted items.
FA = Full Access (5)
AC = Access (4)
PAA = Partial Access (3)
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POA = Poor Access (2)
NA = No Access (1)
Sn Accessibility of Nomadic Children to
Nomadic Primary School
FA AC PAA POA NA
1. Pupils have access to nomadic primary schools
2. Pupils have access to teachers when they attend
nomadic primary school
3. Pupils have access to school library in nomadic
Schools
4. Pupils have access to textbooks in nomadic
Schools
5. Pupils have access to classrooms in nomadic
schools
6. Pupils have access to writing material in
nomadic schools
7. Pupils have access to ICT facilities in nomadic
schools
8. Pupils have access to recreational facilities in
nomadic schools
9. Pupils have access to vocational learning in
nomadic schools
Section E: Willingness
You are to indicate the extent of willingness of nomadic children to attend nomadic primary
school when they have access to such schools.
SA = Strongly Agree (5)
A = Agree (4)
U = Undecided (3)
D = Disagree (2)
SD = Strongly Disagree (1)
Sn Nomadic Children are willingness to attend Nomadic
Primary schools because;
SA A U D SD
1. Nomadic parents are willing to send all their children to
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school at the same time
2. Nomads are willing to send their female children to school
3. Nomads are willing to stop their children from grazing
animals during school time
4. Nomads are willing to stop their female children from selling
milk and other produce during school hours
5. Nomads are willing to develop positive attitude towards
education
6. Nomadic children are willing to acquire primary
education
7. Nomadic children are willing to deviate from their own
culture to learn western education
8. Nomadic children are willing to be involved in nomadic
education
9. Nomads are willing to support the nomadic education
Section F: Communal Crises
The following items are on the impact of communal crises on nomadic education curriculum.
You are to show your level of agreement with the items by choosing between strongly agree to
strongly disagree.
SA = Strongly Agree (5)
A = Agree (4)
UD = Undecided (3)
D = Disagree (2)
SD = Strongly Disagree (1)
Sn Communal crises impact on nomads SA A UD D SD
1. My parents will not allow me to attend nomadic schools in
hostile communities
2. Communal crises affects school calendar in nomadic schools
3. Nomadic primary schools are destroyed during communal
crises
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4. My parents would not allow teachers of nomadic schools
from hostile communities (tribes) to teach me
5. Local communities do not want nomadic schools in their
communities
6. Indigenous communities holds the belief that herdsmen
(pastoral nomads) are trouble seekers
7. Continuous conflicts between nomads and farmers make them
suspicious of every stranger in their mist including nomadic
teachers
8. Due to hostilities, teachers are afraid to go to school to teach
or approach the pupils at home.
Section G: Socio-Economic Development
These items are concern with whether nomadic education has enhanced the socio-economic
development of nomads. You are to indicate the extent which you think the items enumerated
have being enhanced by nomadic education.
SA = Strongly Agree (5)
A = Agree (4)
U = Undecided (3)
D = Disagree (2)
SD = Strongly Disagree (1)
Nomadic Education have impact on the Socio-Economic
Development of Nomads because of
SA A U D SD
1. Pupils’ living condition
2. Nomadic children occupational growth
3. Nomadic children improved moral practices
4. Nomadic children religious practices
5. Discovery of talent by pupils
6. Developing children’s initiative
7. Ability of nomadic children to keep record of herds
8. Ability of nomadic children to keep educational records
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9. Ability of nomadic children to apply entrepreneurial skills
10. Exposure of nomads to a variety of opportunities in the
society other than herdsmanship
11. Ability to develop awareness strategies to understand the
basic things happening around them
12. Ability to handle socio-economic matters that affect them
13. Relationship with neighbours
14. Nomads grazing rights
15. Disease control
16. Nutrition aspect of life
17. Commercial activities
18. Milk production for commercial purposes
19. Health care
20. Leadership abilities
Section H: Educational Development
These items are sought to determine whether nomadic education has improved the educational
development of nomads. You are to indicate the extent which you think the items enumerated have being
improved.
FI = Fully improved (5)
IM = Improved (4)
PI = Partially improved (3)
POI = Poorly improved (2)
NI = Not improved (1)
Items FI IM PI POI NI
1. Primary School Certificate
2. Secondary School Certificate
3. NCE
4. Diploma
5. Professional Certificates
6. Degree
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APPENDIX C
NOMADS’ INTERVIEW ON NOMADIC EDUCATION (NINE)
Section A: Bio-Data
Instruction: Indicate the age of the Nomads, the Local Government, Marital Status,
Number of the Children and the Number of children in the schools
a. Age of Respondent: ________________________________________________
b. Residence LGA: ___________________________________________________
c. Marital Status: ____________________________________________________
d. Number of Children: _______________________________________________
e. Number of Children in School: ______________________________________
Section B: Willingness
What is your opinion on following notions?
1. Nomadic parents willingness to send all children from the same family to school at
the same time _________________________________________________________
2. Nomadic parents willingness to send their female children to school___________
3. Nomadic parents willingness to stop their children from grazing animals during
school time _____________________________________________________________
4. Nomadic parents willingness to stop their female children from selling milk and
other produce during school hours
___________________________________________
5. Nomads willingness to develop positive attitude towards education ___________
6. Nomadic children willingness to be interested in education _________________
7. Nomadic children willingness to complete school when enrolled _____________
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8. Nomadic children willingness to deviate from their own culture to learn
western education
______________________________________________________________
9. Nomads willingness to be involved in nomadic education___________________
10. Nomads willingness to support the nomadic education ____________________
Section C: Communal Crises
1. Would nomad send their children to nomadic schools in hostile
communities? ______________________________________________________________
____________
2. Do communal crisis affects school calendar in nomadic schools?
__________________________________________________________________________
3. Are nomadic primary schools are destroyed during communal crises?
__________________________________________________________________________
4. Would nomads allow teachers of nomadic education from hostile communities (tribes) to
teach their children? __________________________________________________________
5. Do indigenous communities allow nomadic schools to be built in their communities?
__________________________________________________________________________
6. Do indigenous communities hold the belief that herdsmen (pastoral nomads) are trouble
seekers? ___________________________________________________________________
7. Do the distrust between nomads and farmers creates tension that prevent nomads from
sending their children to school? ________________________________________________
8. Do conflicts between nomads and farmers make them suspicious of stranger in their mist
including nomadic teachers? ___________________________________________________
Section D: Socio-Economic Development
Comment on how nomadic education has enhanced nomadic life in the following areas;
1. Pupils’ living condition _____________________________________________
2. Nomadic children occupation growth __________________________________
3. Nomadic children moral practices _____________________________________
4. Nomadic children religious practices ___________________________________
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5. Discovery of talent by pupils __________________________________________
6. Developing children’s initiative _______________________________________
7. Ability of nomadic children to keep record of herds _______________________
8. Ability of nomadic children to keep educational records ____________________
9. Ability of nomadic children to apply entrepreneurial skills __________________
10. Exposure of nomads to a variety of opportunities in the society other than herdsmanship
________________________________________________________________
11. Ability to develop awareness strategies to understand the basic things happening around
them ___________________________________________________________
12. Ability to handle matters that affect them ______________________________
13. Relationship with neighbours ________________________________________
14. Nomads grazing rights ______________________________________________
15. Disease control ___________________________________________________
16. Nutrition ________________________________________________________
17. Commercial activities ______________________________________________
18. Milk production __________________________________________________
19. Health care ______________________________________________________
20. Leadership abilities ________________________________________________
Section H: Educational Development
These items are sought to determine whether nomadic education has enhanced the educational
development of nomads. You are to indicate the extent which you think the items enumerated have being
enhanced.
FE = Fully Enhanced
EN = Enhanced
PE = Partially Enhanced
POE = Poorly Enhanced
NE = Not Enhanced
Items FE EN PE POE NE
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APPENDIX D
RELIABILITY OF NETQ
RELIABILITY
/VARIABLES=item1 item2 item3 item4 item5 item6 item7 item8 item9 item10 item11 item12 item13
item14 item15 item16 item17 item18 item19 item20 item21 item22 item23 item24 item25 item26
item27 item28 item29 item30 item31 item32 item33 item34 item35 item36 item37 item38 item39
item40 item41 item42 item43 item44 item45 item46 item47 item48 item49 item50 item51 item52
item53 item54 item55 item56 item57 item58 item59 item60 item61 item62 item63 item64 item65
item66 item67 item68 item69 item70 item71 item72 item73 item74 item75 item76 item77 item78
item79 item80 item81 item82 item83 item84 item85 item86 item87 item88 item89 item90 item91
item92 item93 item94 item95 item96
/SCALE('NETQ') ALL
/MODEL=ALPHA
/STATISTICS=DESCRIPTIVE SCALE CORR COV
/SUMMARY=TOTAL MEANS.
Reliability
[DataSet1] C:\Users\Jimin PC\Documents\akwe reliability.sav
Scale: NETQ
Case Processing Summary
N %
Cases
Valid 24 96.0
Excludeda 1 4.0
Total 25 100.0
a. Listwise deletion based on all
variables in the procedure.
Reliability Statistics
1. Primary School Certificate
2. Secondary School Certificate
3. NCE
4. Diploma
5. Professional Certificates
6. Degree
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Cronbach's
Alpha
Cronbach's
Alpha Based
on
Standardized
Items
N of Items
.886 .890 96
Item Statistics
Mean Std.
Deviation
N
Item 1 2.9167 1.69184 24
Item 2 3.0833 1.28255 24
Item 3 2.4167 1.05981 24
Item 4 2.5000 1.06322 24
Item 5 3.0833 1.44212 24
Item 6 3.4583 1.25036 24
tem 7 3.7500 1.48177 24
Item 8 3.4167 1.05981 24
Item 9 3.1250 1.15392 24
Item 10 3.6250 1.20911 24
Item 11 3.1667 1.49395 24
Item 12 3.1667 1.30773 24
Item 13 3.2500 1.11316 24
Item 14 3.2500 1.22474 24
Item 15 3.8333 1.00722 24
Item 16 3.6250 1.17260 24
Item 17 3.5417 1.31807 24
Item 18 3.6667 1.12932 24
Item 19 3.2500 1.07339 24
Item 20 3.8333 1.16718 24
Item 21 3.6667 1.49395 24
Item 22 3.2500 1.25974 24
Item 23 2.7083 1.19707 24
Item 24 2.7917 1.47381 24
Item 25 3.4583 1.25036 24
Item 26 3.5417 1.44400 24
Item27 4.2083 1.06237 24
Item 28 3.6250 1.09594 24
Item 29 3.0833 1.24819 24
Item 30 3.7500 1.45213 24
Item 31 3.6250 1.24455 24
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Item 32 3.7917 .97709 24
Item 33 4.0417 1.08264 24
Item 34 3.6667 1.34056 24
Item 35 3.9167 1.34864 24
Item 36 3.9583 1.23285 24
Item 37 3.8750 1.07592 24
Item 38 3.1250 1.26190 24
Item 39 3.4583 1.17877 24
Item 40 3.6667 1.40393 24
Item 41 3.7083 1.57367 24
Item 42 2.3750 1.13492 24
Item 43 2.7083 1.30148 24
Item 44 2.8750 1.36135 24
Item 45 3.3333 1.30773 24
Item 46 3.7083 1.30148 24
Item 47 4.0833 .97431 24
Item 48 4.0000 .88465 24
Item 49 3.7500 .98907 24
Item 50 3.7917 .97709 24
Item 51 3.6667 1.12932 24
Item 52 4.0417 .80645 24
Item 53 3.6667 1.12932 24
Item 54 3.9583 1.12208 24
Item 55 4.2500 .94409 24
Item 56 3.9583 .99909 24
Item 57 3.7083 .99909 24
Item 58 3.5833 1.01795 24
Item 59 3.9583 1.04170 24
Item 60 3.6250 1.31256 24
Item 61 4.3750 .96965 24
Item 62 3.5833 1.21285 24
Item 63 2.8333 1.04950 24
Item 64 3.3750 1.24455 24
Item 65 3.8333 1.27404 24
Item 66 3.9167 1.10007 24
Item 67 4.0417 1.23285 24
Item68 4.1667 1.04950 24
Item 69 3.3333 1.52277 24
Item 70 3.9167 1.41165 24
Item 71 4.0000 1.38313 24
Item 72 3.4167 1.52990 24
Item 73 3.3750 1.20911 24
Item 74 3.7500 1.32698 24
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Item 75 4.2917 1.04170 24
Item 76 3.9167 1.13890 24
Item 77 3.6250 1.05552 24
Item 78 4.0417 .99909 24
Item 79 3.6250 1.27901 24
Item 80 4.0833 1.05981 24
Item 81 3.9583 1.19707 24
item 82 3.0833 1.47196 24
Item 83 3.6250 1.34528 24
Item 84 3.7500 1.15156 24
Item 85 3.5000 1.64184 24
Item 86 4.0417 .99909 24
Item 87 4.3750 .96965 24
Item 88 3.9167 1.31601 24
Item 89 3.3750 1.34528 24
Item 90 3.9167 1.21285 24
Item 91 3.4583 1.38247 24
Item 92 4.1667 1.09014 24
Item 93 3.7917 1.21509 24
Item 94 4.0000 1.21584 24
Item 95 3.6667 1.34056 24
Item 96 3.2917 1.54580 24
Summary Item Statistics
Mean Minimum Maximum Range Maximum /
Minimum
Variance N of Items
Item Means 3.597 2.375 4.375 2.000 1.842 .186 96
Item-Total Statistics
Scale Mean if
Item Deleted
Scale
Variance if
Item Deleted
Corrected
Item-Total
Correlation
Squared
Multiple
Correlation
Cronbach's
Alpha if Item
Deleted
Item 1 342.4167 1162.167 .081 . .887
Item 2 342.2500 1150.370 .257 . .885
Item 3 342.9167 1157.645 .217 . .885
Item 4 342.8333 1168.928 .060 . .886
Item 5 342.2500 1144.370 .287 . .885
Item 6 341.8750 1152.114 .244 . .885
tem 7 341.5833 1144.862 .273 . .885
Item 8 341.9167 1170.428 .039 . .887
Item 9 342.2083 1157.998 .192 . .885
Item 10 341.7083 1133.607 .483 . .883
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Item 11 342.1667 1148.493 .234 . .885
Item 12 342.1667 1156.841 .178 . .886
Item 13 342.0833 1157.123 .212 . .885
Item 14 342.0833 1143.819 .351 . .884
Item 15 341.5000 1157.043 .239 . .885
Item 16 341.7083 1139.172 .428 . .883
Item 17 341.7917 1163.650 .100 . .886
Item 18 341.6667 1144.232 .378 . .884
Item 19 342.0833 1157.993 .209 . .885
Item 20 341.5000 1147.043 .329 . .884
Item 21 341.6667 1178.058 -.057 . .888
Item 22 342.0833 1152.775 .234 . .885
Item 23 342.6250 1173.984 -.012 . .887
Item 24 342.5417 1143.042 .293 . .884
Item 25 341.8750 1160.984 .139 . .886
Item 26 341.7917 1158.694 .139 . .886
Item27 341.1250 1154.549 .259 . .885
Item 28 341.7083 1154.650 .249 . .885
Item 29 342.2500 1147.413 .301 . .884
Item 30 341.5833 1192.080 -.197 . .890
Item 31 341.7083 1139.259 .400 . .884
Item 32 341.5417 1142.694 .466 . .883
Item 33 341.2917 1154.650 .253 . .885
Item 34 341.6667 1161.014 .127 . .886
Item 35 341.4167 1146.254 .288 . .885
Item 36 341.3750 1166.766 .073 . .886
Item 37 341.4583 1147.216 .357 . .884
Item 38 342.2083 1161.129 .136 . .886
Item 39 341.8750 1147.158 .324 . .884
Item 40 341.6667 1131.536 .433 . .883
Item 41 341.6250 1166.679 .049 . .887
Item 42 342.9583 1171.955 .015 . .887
Item 43 342.6250 1156.418 .184 . .886
Item 44 342.4583 1170.433 .023 . .887
Item 45 342.0000 1183.130 -.116 . .888
Item 46 341.6250 1176.853 -.046 . .888
Item 47 341.2500 1154.283 .290 . .885
Item 48 341.3333 1175.710 -.034 . .887
Item 49 341.5833 1167.210 .092 . .886
Item 50 341.5417 1169.737 .056 . .886
Item 51 341.6667 1156.754 .213 . .885
Item 52 341.2917 1167.085 .121 . .886
Item 53 341.6667 1150.754 .292 . .885
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Item 54 341.3750 1147.375 .339 . .884
Item 55 341.0833 1152.167 .333 . .884
Item 56 341.3750 1159.201 .209 . .885
Item 57 341.6250 1161.723 .172 . .885
Item 58 341.7500 1163.326 .145 . .886
Item 59 341.3750 1153.897 .274 . .885
Item 60 341.7083 1175.520 -.032 . .888
Item 61 340.9583 1147.346 .398 . .884
Item 62 341.7500 1149.935 .280 . .885
Item 63 342.5000 1156.522 .235 . .885
Item 64 341.9583 1165.259 .089 . .886
Item 65 341.5000 1128.087 .522 . .882
Item 66 341.4167 1146.341 .361 . .884
Item 67 341.2917 1136.303 .440 . .883
Item68 341.1667 1143.188 .424 . .884
Item 69 342.0000 1126.000 .451 . .883
Item 70 341.4167 1132.862 .416 . .883
Item 71 341.3333 1149.449 .246 . .885
Item 72 341.9167 1117.732 .531 . .882
Item 73 341.9583 1139.520 .409 . .883
Item 74 341.5833 1135.906 .411 . .883
Item 75 341.0417 1168.129 .073 . .886
Item 76 341.4167 1144.080 .377 . .884
Item 77 341.7083 1149.259 .336 . .884
Item 78 341.2917 1126.563 .698 . .882
Item 79 341.7083 1146.650 .302 . .884
Item 80 341.2500 1148.543 .344 . .884
Item 81 341.3750 1131.723 .512 . .883
item 82 342.2500 1134.630 .379 . .884
Item 83 341.7083 1138.824 .372 . .884
Item 84 341.5833 1140.080 .424 . .883
Item 85 341.8333 1133.014 .350 . .884
Item 86 341.2917 1135.694 .560 . .883
Item 87 340.9583 1127.346 .708 . .882
Item 88 341.4167 1121.645 .579 . .882
Item 89 341.9583 1152.216 .223 . .885
Item 90 341.4167 1151.645 .259 . .885
Item 91 341.8750 1162.027 .111 . .886
Item 92 341.1667 1133.101 .547 . .882
Item 93 341.5417 1159.303 .165 . .886
Item 94 341.3333 1147.536 .308 . .884
Item 95 341.6667 1129.449 .479 . .883
Item 96 342.0417 1131.085 .394 . .883
118
Scale Statistics
Mean Variance Std.
Deviation
N of Items
345.3333 1174.406 34.26960 96
APPENDIX E
RELIABILITY OF NEPQ
RELIABILITY
/VARIABLES=item1 item2 item3 item4 item5 item6 item7 item8 item9 item10 item11 item12 item13
item14 item15 item16 item17 item18 item19 item20 item21 item22 item23 item24 item25 item26
item27 item28 item29 item30 item31 item32 item33 item34 item35 item36 item37 item38 item39
item40 item41 item42 item43 item44 item45 item46 item47 item48 item49 item50 item51 item52
item53 item54 item55 item56 item57 item58 item59 item60 item61 item62 item63 item64 item65
item66 item67 item68 item69 item70
/SCALE('NEPQ') ALL
/MODEL=ALPHA
/STATISTICS=DESCRIPTIVE SCALE CORR COV
/SUMMARY=TOTAL MEANS.
Reliability
[DataSet2] C:\Users\Jimin PC\Documents\Akwe 2 reliability.sav
Scale: NEPQ
Case Processing Summary
N %
Cases
Valid 25 100.0
Excludeda 0 .0
Total 25 100.0
a. Listwise deletion based on all
variables in the procedure.
Reliability Statistics
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Cronbach's
Alpha
Cronbach's
Alpha Based
on
Standardized
Items
N of Items
.783 .786 70
Item Statistics
Mean Std.
Deviation
N
Item 1 2.1200 1.20139 25
Item 2 2.0000 1.08012 25
Item 3 1.5600 .96090 25
Item 4 2.0000 1.00000 25
Item 5 2.1600 1.21381 25
Item 6 1.9600 1.05987 25
Item 7 1.7200 .97980 25
Item 8 1.7200 1.02144 25
Item 9 2.0800 1.07703 25
Item 10 1.6800 .94516 25
Item 11 2.1600 1.46287 25
Item 12 2.3600 .90738 25
Item 13 1.8000 1.04083 25
Item 14 2.7600 1.01160 25
Item 15 2.3600 .95219 25
Item 16 2.2800 .84261 25
Item 17 1.8800 1.01325 25
Item 18 1.5600 .71181 25
Item 19 2.2800 .73711 25
Item 20 1.8800 1.12990 25
Item 21 2.3200 1.14455 25
Item 22 2.2000 1.11803 25
Item 23 1.9600 1.01980 25
Item 24 2.1200 .83267 25
Item 25 2.2000 1.11803 25
Item 26 2.0000 1.15470 25
Item 27 1.6400 1.03602 25
Item 28 1.6400 .95219 25
Item 29 2.2000 1.11803 25
Item 30 2.1600 1.10604 25
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Item 31 2.4400 1.22746 25
Item 32 2.1600 .94340 25
Item 33 2.0800 .81240 25
Item 34 1.8000 .70711 25
Item 35 2.1600 .94340 25
Item 36 2.0800 .81240 25
Item 37 1.9200 .75939 25
Item 38 1.5600 1.00333 25
Item 39 2.1600 .94340 25
Item 40 1.6800 .85245 25
Item 41 1.6000 .95743 25
Item 42 1.6400 .95219 25
Item 43 2.2400 1.05198 25
Item 44 2.2400 1.20000 25
Item 45 2.2800 1.17331 25
Item 46 1.6000 .95743 25
Item 47 2.0000 1.00000 25
Item 48 2.0400 1.05987 25
Item 49 1.9600 1.05987 25
Item 50 1.5600 .71181 25
Item 51 2.1600 1.21381 25
Item 52 1.8800 1.01325 25
Item 53 2.4400 .86987 25
Item 54 2.2400 1.45144 25
Item 55 2.4800 .91833 25
Item 56 2.1200 1.12990 25
Item 57 2.8800 .92736 25
Item 58 2.6000 .95743 25
Item 59 2.3600 .75719 25
Item 60 1.8400 .80000 25
Item 61 1.7600 .96954 25
Item 62 1.8400 .98658 25
Item 63 2.2000 1.08012 25
Item 64 2.4800 1.22882 25
Item 65 2.2000 1.11803 25
Item 66 1.8800 .83267 25
Item 67 2.1200 .66583 25
Item 68 2.2000 1.11803 25
Item 69 2.1600 1.28062 25
Item 70 1.8000 1.22474 25
Summary Item Statistics
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Mean Minimum Maximum Range Maximum /
Minimum
Variance N of Items
Item Means 2.051 1.560 2.880 1.320 1.846 .086 70
Item-Total Statistics
Scale Mean if
Item Deleted
Scale
Variance if
Item Deleted
Corrected
Item-Total
Correlation
Squared
Multiple
Correlation
Cronbach's
Alpha if Item
Deleted
Item 1 141.4800 311.927 .154 . .782
Item 2 141.6000 311.750 .184 . .781
Item 3 142.0400 315.790 .094 . .783
Item 4 141.6000 316.083 .080 . .783
Item 5 141.4400 307.590 .255 . .778
Item 6 141.6400 322.240 -.091 . .788
Item 7 141.8800 308.360 .308 . .777
Item 8 141.8800 310.277 .239 . .779
Item 9 141.5200 306.343 .329 . .776
Item 10 141.9200 310.827 .246 . .779
Item 11 141.4400 297.423 .403 . .773
Item 12 141.2400 306.940 .382 . .776
Item 13 141.8000 318.500 .009 . .785
Item 14 140.8400 312.640 .175 . .781
Item 15 141.2400 301.273 .537 . .771
Item 16 141.3200 313.060 .206 . .780
Item 17 141.7200 312.043 .191 . .780
Item 18 142.0400 319.373 .001 . .784
Item 19 141.3200 310.227 .352 . .777
Item 20 141.7200 312.710 .148 . .782
Item 21 141.2800 307.293 .282 . .778
Item 22 141.4000 313.333 .135 . .782
Item 23 141.6400 303.990 .419 . .774
Item 24 141.4800 308.343 .372 . .776
Item 25 141.4000 314.667 .101 . .783
Item 26 141.6000 326.917 -.200 . .792
Item 27 141.9600 301.290 .488 . .772
Item 28 141.9600 307.207 .354 . .776
Item 29 141.4000 314.667 .101 . .783
Item 30 141.4400 305.507 .341 . .776
Item 31 141.1600 310.640 .180 . .781
Item 32 141.4400 310.090 .269 . .778
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Item 33 141.5200 311.677 .264 . .779
Item 34 141.8000 314.333 .203 . .780
Item 35 141.4400 311.423 .228 . .779
Item 36 141.5200 311.510 .270 . .779
Item 37 141.6800 317.060 .084 . .783
Item 38 142.0400 322.707 -.105 . .788
Item 39 141.4400 311.423 .228 . .779
Item 40 141.9200 317.410 .059 . .783
Item 41 142.0000 321.000 -.058 . .786
Item 42 141.9600 311.457 .225 . .779
Item 43 141.3600 312.407 .172 . .781
Item 44 141.3600 307.490 .261 . .778
Item 45 141.3200 305.143 .327 . .776
Item 46 142.0000 315.833 .093 . .783
Item 47 141.6000 315.750 .089 . .783
Item 48 141.5600 311.757 .188 . .780
Item 49 141.6400 316.157 .070 . .784
Item 50 142.0400 314.373 .200 . .780
Item 51 141.4400 309.007 .221 . .779
Item 52 141.7200 322.127 -.089 . .788
Item 53 141.1600 312.640 .212 . .780
Item 54 141.3600 297.657 .402 . .773
Item 55 141.1200 309.527 .295 . .778
Item 56 141.4800 307.343 .285 . .778
Item 57 140.7200 308.210 .333 . .777
Item 58 141.0000 308.000 .327 . .777
Item 59 141.2400 310.773 .321 . .778
Item 60 141.7600 326.440 -.248 . .789
Item 61 141.8400 304.223 .436 . .774
Item 62 141.7600 310.773 .235 . .779
Item 63 141.4000 326.083 -.188 . .791
Item 64 141.1200 300.360 .424 . .773
Item 65 141.4000 314.000 .118 . .782
Item 66 141.7200 307.210 .412 . .775
Item 67 141.4800 314.677 .203 . .780
Item 68 141.4000 314.667 .101 . .783
Item 69 141.4400 321.090 -.061 . .789
Item 70 141.8000 304.417 .328 . .776
Scale Statistics
Mean Variance Std.
Deviation
N of Items
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143.6000 319.917 17.88621 70
APPENDIX F
ANALYSIS OF RESPONSES FROM NOMADS’ INTERVIEW ON NOMADIC EDUCATION
(NINE) AT PILOT STUDY
SN Interview items on willingness of nomadic
children to attend nomadic primary schools
N
Responses Rating Weighted
Mean1 2 3 4 5
1 Nomadic parents willingness to send all
children from the same family to school at
the same time
10 2 1 0 5 2 3.4
2 Nomadic parents willingness to send their
female children to school
10 3 1 2 4 0 2.7
3 Nomadic parents willingness to stop their
children from grazing animals during school
time
10 1 3 0 4 2 3.3
4 Nomadic parents willingness to stop their
female children from selling milk and other
produce during school hours
10 3 2 0 3 2 2.9
5 Nomads willingness to develop positive
attitude towards education
10 0 1 2 6 1 3.7
6 Nomadic children willingness to be
interested in education
10 1 2 0 4 3 3.6
7 Nomadic children willingness to complete
school when enrolled
10 1 0 0 4 5 4.2
8 Nomadic children willingness to deviate
from their own culture to learn western
education
10 3 3 1 2 2 3.0
9 Nomads willingness to be involved in
nomadic education
10 1 2 1 4 2 3.4
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10 Nomads willingness to support the nomadic
education
10 0 1 2 4 3 3.9
Average 3.4
SN Interview items on impact of communal
crises on nomadic education N
Responses Rating Weighted
Mean1 2 3 4 5
11 Would nomad send their children to
nomadic schools in hostile communities
10 3 4 0 2 1 2.4
12 Do communal crises affects school calendar
in nomadic schools
10 4 2 2 1 0 1.8
13 Are nomadic primary schools destroyed
during communal crises
10 6 2 1 1 0 1.7
14 Would nomads allow teachers of nomadic
education from hostile communities (tribes)
to teach their children
10 2 4 2 1 1 2.5
15 Do indigenous communities would allow
nomadic schools to be built in their
communities
10 2 1 0 4 3 3.5
16 Do indigenous communities holds the
believe that herdsmen (pastoral nomads) are
trouble seekers
10 6 2 0 2 2 2.8
17 Do the distrust between nomads and farmers
creates tension that prevent nomads from
sending their children to school
10 3 2 0 4 1 2.8
18 Does conflicts between nomads and farmers
make them suspicious of stranger in their
mist including nomadic teachers
10 3 4 0 2 1 2.4
Average 2.49
125
SN Interview items on how nomadic education
has enhanced socio-economic life of nomads
N
Responses Rating Weighted
Mean1 2 3 4 5
19 Nomadic children occupation growth 10 6 3 0 1 0 1.6
20 Nomadic children moral practices 10 4 2 0 2 2 2.6
21 Nomadic children religious practices 10 3 4 0 2 1 2.4
22 Discovery of talent by pupils 10 8 2 0 0 0 1.2
23 Developing children’s initiative 10 5 3 0 2 0 1.9
24 Ability of nomadic children to keep record
of herds
10 4 2 1 3 0 2.3
25 Ability of nomadic children to keep
educational records
10 7 3 0 0 0 1.3
26 Ability of nomadic children to apply
entrepreneurial skills
10 6 3 0 1 0 1.6
27 Exposure of nomads to a variety of
opportunities in the society other than
herdsmanship
10 8 2 0 0 0 1.2
28 Ability to develop awareness strategies to
understand the basic things happening
around them
10 3 5 0 2 0 2.1
29 Ability to handle matters that affect them 10 4 3 1 1 1 2.2
30 Relationship with neighbours 10 2 1 0 5 3 3.9
31 Nomads grazing rights 10 5 2 3 0 0 1.8
32 Disease control 10 6 3 0 1 0 1.6
33 Nutrition 10 4 5 0 1 0 1.8
34 Commercial activities 10 7 2 1 0 0 1.4
35 Milk production 10 4 3 1 1 1 2.2
36 Health care 10 5 4 0 1 1 2.3
37 Leadership abilities 10 6 2 0 2 0 1.8
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Average 1.96
S/N LGEA School Date of
Establishment
No. of
teachers
No. of Pupils Classroom
AvailableM F Total
1 Wamba Nomadic Wamba Kurmi 1997 11 90 115 205 2
2 Wamba Nomadic Gida Yusuf Chessu 1997 8 31 54 85 3
3 Wamba Konvah Nomadic 2001 3 16 23 39 5
4 Wamba Nomadic Gida Ardo Mama 1997 6 36 34 70 4
5 Wamba Nomadic Wurro basso Gimba 1997 5 24 28 52 6
6 Wamba Ardo Sambo 1998 4 15 12 27 2
Sub-Total 37 222 266 478 22
7 Kokona Nomadic Agwada 2005 10 68 56 124 5
8 Kokona Nomadic Andari 1995 6 101 44 145 2
9 Kokona Nomadic Hadari 1992 3 60 32 92 Nill
10 Kokona Nomadic Gidan Gyara 2001 5 25 25 50 Nill
11 Kokona Nomadic Andu 2001 4 5 20 25 2
12 Kokona Nomadic Gidan wakili 1995 3 10 7 17 2
13 Kokona Gudini Hausa 1996 4 12 10 22 3
14 Kokona Gidan Mallam Adamu 2005 6 20 15 35 5
15 Kokona Nomadic Laman Hausa 2005 7 25 20 45 6
16 Kokona Nomadic Dirango 1999 5 20 14 34 5
17 kokona Nomadic Mamama 1997 6 17 13 0 5
Sub-Total 49 363 256 619 35
18 N/Eggon Nomadic Asse 2004 5 100 70 170 2
19 N/Eggon Nomadic Atsoko 2000 3 102 96 198 2
20 N/Eggon Nomadic Gbado 1999 4 55 75 130 2
21 N/Eggon Nomadic Da’ade Sa’agul 1998 8 102 98 200 2
22 N/Eggon Mada Station 1997
23 N/Eggon Washo 1999
Sub-Total 20 359 359 698 8
APENDIX G
TEACHERS AND PUPILS DISTRIBUTION OF NOMADIC SCHOOLS IN NASARAWA
STATE. SOURCE: UNIVERSAL BASIC EDUCATION BOARD NOV. 2014
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24 Keana Amaga Nomadic 2000 3 17 36 53 Nill
25 Keana Rugan Daudu Nomadic 2009 3 28 46 74 Nill
26 Keana Nomadic Amiri 2000 3 40 28 68 2
Sub-Total 9 85 110 195 2
27 Awe Nomadic Ampana 1993 7 34 66 100 Nill
28 Awe Nomadic Akwate 1993 7 41 70 111 2
29 Awe Nomadic Oribi 1995 2 55 70 125 3
30 Awe Nomadic Mahaga 1998 3 8 8 16 2
31 Awe Nomadic Jere 2004 2 5 10 15 Nill
32 Awe Nomadic Dauje 1998 1 6 15 1 Nill
33 Awe Nomadic Kake 1997 2 5 20 25 2
34 Awe Nomadic Rugagu 2006 1 5 10 15 Nill
35 Awe Nomadic Azara 1994 4 15 30 45 4
Sub-Total 29 174 299 473 13
36 Keffi Nomadic School Kaibo 1990 2 12 7 19 2
37 Keffi Nomadic Angw. Maiganga
Pry Sch.
1997 3 53 30 83 2
38 Keffi Nomadic Pry. Sch. Yarkadde
39 Keffi Nomadic Dattiye 2008 01 5 20 25 1
Sub-Total 6 70 57 125 5
40 Nasarawa Nomadic Pry. Sch. Dogon Fili 1989 10 63 7 70 6
41 Nasarawa Nomadic Pry. Sch. Rugan
Audu
1992 15 76 30 106 2
42 Nasarawa Nomadic Pry. Sch. Gidan Biri 1989 25 45 45 6
43 Nasarawa Nomadic Sch. Kusa 1994 8 34 34 6
44 Nasarawa Nomadic Pry. Sch. Majidadi 1994 20 82 82 4
45 Nasarawa Nomadic Pry. Sch. Bakono 2006 24 24
46 Nasarawa Nomadic Pry. Sch. Ajaga 1992 6 44 44
47 Nasarawa Kusa Ara 1995 6 20 40 60 5
Sub-Total 90 388 77 465 29
48 Toto Nomadic Toto 2003 12 12 20 32
Sub-Total 12 12 20 32 0
49 Karu Nomadic Pry. Sch. Doka 2000 4 57 5 62
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Fulani
50 Karu Nomadic Pry. Sch. Gauta 1990 1 20 5 25 2
51 Karu Nomadic Pry. Sch. Jarwal 2000 5 13 22 35 2
52 Karu Nomadic Sch. Wuro Auta 2001 5 40 25 65 1
53 Karu Nomadic Pry. Sch. Jewun 1991 3 20 32 52 2
54 Karu Nomadic Pry. Sch.
Kogomusha
2002 4 61 47 108
55 Karu Nomadic Pry. Sch. Dogon
Daji
2003 3 57 50 107 3
56 Karu Nomadic Pry. Sch. Donko 2003 9 92 59 151 3
57 Karu Rugan Juli 2003 6 81 80 161 3
58 Karu Nomadic Tilden Fulani 1997 6 96 146 242 3
59 Karu Nomadic Bagobiri 1998 2 10 15 25 2
60 Karu Nomadic Kulgare 1997 2 10 25 35 2
61 Karu Nomadic Gida Gizo 1997 2 10 30 40 3
Sub-Total 52 567 541 1108 26
62 Akwanga Nomadic Niddan 2004 5 13 21 34 5
63 Akwanga Nomadic Kurim Tagwaye 2000 14 40 5 45 5
64 Akwanga Ardo Barka 2002 3 01 4 5 Nil
65 Akwanga Alh. Sule Gudi 2002 3 01 4 5 3
Sub-Total 25 55 34 89 13
66 Lafia Nomadic Angulu Yakubu 2004 16 100 160 260
67 Lafia Nomadic Agyaragu Tofa 2004 3 20 30 50
68 Lafia Nomadic Akura 2004 3 17 24 41
69 Lafia Nomadic Ang. Kurim 2003 4 4 5 9
70 Lafia Nomadic Pry. Sch. Kwashi 2004 4 10 15 25
Sub-Total 30 151 234 35
71 Obi Angwan Ali 1997 13 50 11 61 3
Sub-Total 13 50 11 61 3
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APPENDIX H
TEACHERS AND PUPILS DISTRIBUTION OF NOMADIC SCHOOL IN PLATEAU STATE:
SOURCE UNIVERSAL BASIC EDUCATION BOARD, NOV. 2015
S/N LGEA School Year of
Establishment
No. of
teachers
No. of Pupils Classroom
AvailableM F Total
1 Bokkos Nomadic Chenget 1992 4 57 79 136 Nil
2 Bokkos Nomadic Dambwash 1992 4 62 120 182 3
3 Bokkos Nomadic Fakkos 1988 6 100 96 196 4
4 Bokkos Nomadic Fwanding 2004 3 84 111 195 4
5 Bokkos Nomadic Gbongolong 1990 6 74 51 125 2
6 Bokkos Nomadic Horop 1990 6 120 137 257 5
7 Bokkos Nomadic Hottop 1990 5 53 57 110 3
8 Bokkos Nomadic Hurti 1990 3 78 101 179 Nil
9 Bokkos Nomadic Josho 1990 8 116 151 267 5
10 Bokkos Nomadic Machambe 1994 4 50 52 102 3
11 Bokkos Nomadic Mandarken 1992 6 73 97 170 4
12 Bokkos Nomadic Maiduna Daffo 1989 12 73 58 131 5
13 Bokkos Nomadic Ndun 1990 5 106 101 207 5
14 Bokkos Nomadic Mbwit 1991 4 98 86 184 3
15 Bokkos Nomadic Sha 1995 9 80 65 145 3
16 Bokkos Nomadic Shorom 1991 5 86 60 126 3
17 Bokkos Nomadic Taddai 1991 7 109 123 132 4
18 Bokkos Nomadic Tikilang 1995 3 159 223 282 4
19 Bokkos Nomadic Ungwan Gaya 1991 5 16 66 82 4
Sub-Total 109 1993 1834 3827
20 Kanke Nomadic Jaksham 2006 5 51 44 95 3
21 Kanke Nomadic Sanga 2008 3 21 33 54 Nil
Sub-Total 8 72 77 149
22 Kanam Nomadic Kautal Hore 1989 5 140 90 130 3
23 Kanam Nomadic Khnnkum 2005 5 146 160 306 5
24 Kanam Nomadic Kufai Bawas 2007 7 145 135 280 3
25 Kanam Nomadic Kunkwati 1978 3 108 58 166 3
26 Kanam Nomadic Kunkyam 1978 5 70 60 130 2
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27 Kanam Nomadic Labal Hore 2012 2 36 83 119 Nil
28 Kanam Nomadic Dabzang 1997 7 45 35 80 3
29 Kanam Nomadic Saraali Allah 2008 3 95 67 162 Nil
30 Kanam Nomadic Takwar 2005 5 62 76 138 Nil
31 Kanam Nomadic Yola Jabe 1989 5 103 101 204 Nil
32 Kanam Nomadic Tunga 2012 1 28 36 64 Nil
33 Kanam Nomadic Bebe Ji 2011 2 50 40 90 Nil
Sub-Total 1026 943 1969
34 Jos East Nomadic Damshun 1992 5 342 315 657 8
35 Jos East Nomadic Dinya 1986 19 280 339 619 8
36 Jos East Nomadic Febas 2008 7 261 311 580 4
37 Jos East Nomadic Gora 2009 5 360 412 673 3
38 Jos East Nomadic Maje 1987 12 184 360 720 6
39 Jos East Nomadic S/Kaura 1989 9 281 205 390 4
40 Jos East Nomadic Saradang 1988 14 361 256 537 5
41 Jos East Nomadic Zandi 2002 6 338 451 812 6
Sub-Total 63 361 2650 4988
42 Jos North Nomadic Kunga 1988 9 307 256 563 6
Sub-Total 9 307 256 563
43 Mangu Nomadic Alohom 2000 10 86 88 174 2
44 Mangu Nomadic Danhausa 1992 4 108 105 213 3
45 Mangu Nomadic FArin Kasa 1984 14 124 116 240 3
46 Mangu Nomadic Gale Ji 1989 3 6 41 47 2
47 Mangu Nomadic Ghon 1990 4 16 19 35 3
48 Mangu Nomadic Hiktup 1997 6 64 61 125 3
49 Mangu Nomadic Jwak Cham 2000 5 144 137 281 3
50 Mangu Nomadic Jonga 1993 6 97 113 210 3
51 Mangu Nomadic Lawet 1989 8 85 78 163 3
52 Mangu Nomadic Lugere 1994 13 65 76 141 3
53 Mangu Nomadic Mbwor 2006 4 12 49 61 3
54 Mangu Nomadic Narohos 1992 4 86 79 165 2
55 Mangu Nomadic Nleen 1997 11 47 43 90 3
56 Mangu Nomadic Tyop 1998 12 48 69 117 2
57 Mangu Nomadic Videl 1990 4 50 60 116 3
Sub-Total 150 1075 1144 2219
58 Mikang Nomadic Zomo 1998 9 139 115 264 3
59 Mikang Nomadic Dunggaras 2000 8 235 156 384 4
60 Mikang Nomadic Azere 2002 2 20 30 50 Nil
Sub-Total 19 407 301 708
61 Pankshin Nomadic Kwan Dari 2003 19 69 55 124 3
62 Pankshin Nomadic Lang Pa’ap 2000 10 31 35 66 3
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63 Pankshin Nomadic Tambes 1998 17 69 62 131 3
64 Pankshin Nomadic Koss Nyellong 1996 14 55 60 115 2
65 Pankshin Nomadic Tukwo 1988 6 86 87 173 3
66 Pankshin Nomadic Aunkwa 1986 10 80 80 160 3
Sub-Total 53 321 393 714
67 Riyom Nomadic Chinkogo 1989 2 86 98 184 3
68 Riyom Nomadic Dian 2007 2 85 81 166 2
69 Riyom Nomadic Fass 2002 6 77 144 221 3
70 Riyom Nomadic Kornho 1982 2 58 75 143 3
71 Riyom Nomadic Loyah 1988 4 333 526 956 3
72 Riyom Nomadic Bangai 1989 2 22 53 75 2
73 Riyom Nomadic Luka 1987 2 60 66 126 2
74 Riyom Nomadic R/Acha 2008 10 30 410 711 5
Sub-Total 30 1028 2099 3137
75 Wase Nomadic Bayan Duste 1992 13 238 239 477 4
76 Wase Nomadic Dombori 1990 10 374 386 760 Nil
77 Wase Nomadic Dan No 1 1992 1 232 167 399 3
78 Wase Nomadic Dan No 13 1990 5 85 85 170 Nil
79 Wase Nomadic Farin Gumi 1992 3 101 60 161 Nil
80 Wase Nomadic Gimbi 1992 1 159 130 289 Nil
81 Wase Nomadic Jawando 1992 2 110 97 207 3
82 Wase Nomadic Ja’Oji 1990 2 322 335 657 3
83 Wase Nomadic Kargo 1994 2 72 85 157 Nil
84 Wase Nomadic Kafin Kyembo 1994 6 129 173 302 Nil
85 Wase Nomadic Kaushi 2004 1 108 93 206 Nil
86 Wase Nomadic Kukuki 2005 4 48 93 97 Nil
87 Wase Nomadic Mampyen 2006 2 136 80 216 3
88 Wase Nomadic Safiyo 2005 2 149 87 235 Nil
89 Wase Nomadic Tafawa 1992 5 35 24 59 Nil
Sub-Total 70 2298 2890 4383
90 Shendam Nomadic Doeben 2010 1 63 89 122 Nil
91 Shendam Nomadic Dungjam 2010 3 197 43 240 Nil
92 Shendam Nomadic Dungram 2010 - - - - Nil
93 Shendam Nomadic .G. Darman 2009 4 94 91 185 Nil
94 Shendam Nomadic GArko 1996 2 505 445 950 3
95 Shendam Nomadic Goedenu 2009 6 394 341 735 3
96 Shendam Nomadic Kwantoe 1985 8 231 183 424 Nil
97 Shendam Nomadic Kwapjur 2007 3 307 257 564 Nil
98 Shendam Nomadic Rugan Yari 1987 3 345 290 635 Nil
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99 Shendam Nomadic Sokluut 1976 6 425 590 1015 Nil
100 Shendam Nomadic Ung. Rina 2007 3 215 205 420 4
101 Shendam Nomadic Wali 2010 1 252 259 511 Nil
Sub-Total 3058 2797 5855
102 Qua’an Pan Nomadic Dungras 2007 2 60 62 122 Nil
103 Qua’an Pan Nomadic Dungtoem 2008 2 29 26 55 3
104 Qua’an Pan Nomadic Gulung 2001 12 87 89 176 2
105 Qua’an Pan Nomadic Gun’am 1997 6 84 68 152 3
106 Qua’an Pan Nomadic Kadaura 1993 4 98 92 190 3
107 Qua’an Pan Nomadic Kalko 1991 8 230 223 461 4
108 Qua’an Pan Nomadic Mayo 2008 9 41 36 77 Nil
109 Qua’an Pan Nomadic Gagang 2001 3 103 123 226 Nil
110 Qua’an Pan Nomadic Kulang 2008 5 66 52 118 3
111 Qua’an Pan Nomadic Ntoerem 2008 3 60 55 115 3
112 Qua’an Pan Nomadic D. Kasuwa 1991 4 24 40 64 Nil
113 Qua’an Pan Nomadic Ngai 1003 6 32 29 61 Nil
114 Qua’an Pan Nomadic Kwoor 2001 4 60 74 134 2
115 Qua’an Pan Nomadic Maleet 2001 2 30 20 50 3
116 Qua’an Pan Nomadic Pangdiel 2001 2 73 68 141 2
118 Qua’an Pan Nomadic Dung Noegoen 2008 4 117 112 229 3
Sub-Total 66 1194 1164 2363
119 Barkin Ladi Nomadic Gashish 1983 6 86 94 180 4
120 Barkin Ladi Nomadic Kakuruk 1990 20 97 77 174 Nil
121 Barkin Ladi Nomadic Lugere 1992 4 90 135 225 Nil
122 Barkin Ladi Nomadic Mazat 1983 7 152 165 317 4
123 Barkin Ladi Nomadic Newo 1992 5 63 59 122 Nil
124 Barkin Ladi Nomadic Nningon 1990 2 54 70 124 Nil
125 Barkin Ladi Nomadic Takwork 1992 13 81 104 185 Nil
126 Barkin Ladi Nomadic Tusung 1996 2 54 69 123 Nil
127 Barkin Ladi Nomadic Uyurai 1992 5 30 40 70 Nil
128 Barkin Ladi Nomadic Wereh 1992 9 129 153 282 Nil
129 Barkin Ladi Nomadic Zargon 1996 4 113 65 178 Nil
Sub-Total 949 1031 1980
130 Bassa Nomadic Bintiri 1992 12 357 454 811 6
131 Bassa Nomadic Dogon Daji 1992 8 170 207 377 3
132 Bassa Nomadic Hwol Buji 1992 17 449 385 834 7
133 Bassa Nomadic 16 Bak 1993 6 277 323 602 5
134 Bassa Nomadic Kides 1992 4 435 394 829 7
135 Bassa Nomadic Tika 1992 11 510 488 998 6
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APPENDIX I
Training Manual for Research Assistants on an evaluation of the implementation of
nomadic education curriculum and its impact on the socio-economic and Educational
Development of Nasarawa and Plateau States.
1. The purpose of this training is to provide comprehensive information for the research
assistance of the ongoing research on their roles during the administration of the three (3)
research instruments. It is expected that all research assistants would study this manual
carefully after the training to ensure that they fully understand the contents of the
instruments.
2. The researcher will explain to the research assistants on the three set of questionnaires to be
administered to the three set of respondents. The teachers, pupils and Nomads. The three set
of the instruments are:
i. Nomadic Education Teachers’ Questionnaire (NETQ) which contained 96 questions or
items with section A – G.
ii. Nomadic Education Pupils Questionnaire (NEPQ) which contained 70 questions or
items with section A – H.
iii. Nomads interview on Nomadic Education (NINE) which contained 38 Questions with
Section A – D.
3. The sample for the pilot study comprises of Ten Nomadic Teachers, Fifteen nomadic pupils
and ten nomadic parents.
4. The first instruments Nomadic Education Teachers Questionnaire will be administering to
the nomadic teachers in the sample schools for three weeks.
The Nomadic Education Teacher Questionnaire has items A – H.
i. Section ‘A’ is the Bio-Data, which comprises of the name of the school, list of the
subjects taught in the school and the local government area.
ii. Section ‘B’ contains questionnaire on availability of manpower for nomadic education in
the nomadic centre which the respondents are to indicate their interest ranging from
FA = Fully Available
AV = Available
136 Bassa Nomadic Zogu 1989 4 542 483 1025 7
Sub-Total 2740 2734 5474
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PAA = Partially Available
POA = Poorly Available
NA = Not Available
This section start from question 1 – 10
iii. Section ‘C’ contains checklist on the adequacy of the resources for effective
implementation of the nomadic education in the nomadic centres. The respondents are
expecting to indicate their interest ranging from the following options:
FA = Fully Adequate,
A = Adequate,
PAA = Partially Adequate,
POOA = Poorly Adequate,
NA = Not Adequate.
This section start from question 1 - 23
iv. Section ‘D’ contains questionnaire on supervisory practices carried out in the nomadic
education centre. The respondents are expected to indicate their interest ranging from;
VO = Very Often,
OF = Often,
RO = Really Often,
N O = Not Often,
NE = Never
This section start from question 1–16
v. Section ‘E’ Contains items on nomadic children access to nomadic education. The
respondents are to indicate the level of access nomadic children has to the nomadic centre. The
respondents are expected to indicate interest ranging from
FA = Full Access
AC = Access
PAA = Partially Access
POA = Poor Access
NA = Not Access
This section start from question 1– 9
vi. Section ‘F’ Contains items on the extent of willingness of nomadic children to attend the
nomadic primary school where they have access to such schools. The respondents are expected
to indicate their interest in the following options.
VW = Very Willing
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WI = Willing
PW = Partially Willing
HW = Hardly Willing
NW = Not Willing
This section started from question 1 – 9
vii. Section ‘G’ contains items on the impact on communal crises on nomadic education.
The respondents are expected to show the level of agreement with the items by choosing
either of the following options.
SA = Strongly Agree
A = Agree
UD = Undecided
D = Disagree
SD = Strongly Disagree
This section started from question 1 – 9
viii. Section ‘H’ contains items on whether nomadic education has enhanced on the socio-
economic development of nomads. The respondents are to indicate the extent which they then
the questions enumerated have being enhanced. The respondents should indicate their interest
by choosing from the following options.
FE = Fully Enhanced
EN = Enhanced
PE = Partially Enhanced
POE = Poorly Enhance
NE = Not Enhanced
The items in this section start from question 1 – 9
5. Nomadic Education Pupils Questionnaire (NEPQ) has items A – G
Administration of the nomadic Education pupils’ questionnaire will be administrating to the
fifteen pupils of nomadic school for three weeks after which the instrument will be collected
back from the respondents.
i. Section A is the Bio-Data of the respondents which comprises of name of the school,
age of the pupils, class of the pupils.
ii. Section B contains level of availabilities of manpower for effective implementation of
nomadic education curriculum in the Nasarawa and Plateau States. The respondents are
to indicate the level of agreement with the questions.
SA = Strongly Agree
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A = Agree
U = Undecided
D = Disagree
SD = Strongly Disagree
The items in this section start from question 1 – 3.
iii. Section C contain inventory of adequacy on the availability of the resources in the
nomadic centre. The respondents are to indicate their interest on the following options.
FA = Fully Adequate,
AD = Adequate,
PAA = Partially Adequate,
POA = Poorly Adequate,
NA = Not Adequate.
The items in this section stat from question 1 – 19
iv. Section D contain items on the nomadic children access to nomadic schools. The
respondents are to indicate the level of access nomadic children has to nomadic schools
from the following options.
FA = Full Access
AC = Access
PAA = Partially Access
POA = Poor Access
NA = Not Access
The items in this section start from question 1 – 9
v. Section E contain items on the extent of willingness of nomadic children to attend nomadic
primary school when they have access to the school. They are to choose among the
following options.
SA = Strongly Agree
A = Agree
U = Undecided
D = Disagree
SD = Strongly Disagree
The items in this section start from question 1 – 9
vi. Section F contain items on the impact of communal crises on nomadic education. They
respondents are to indicate the level of their agreement with the question by choosing from
the following options
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SA = Strongly Agree
A = Agree
U = Undecided
D = Disagree
SD = Strongly Disagree
The items on this section start from question 1 – 8
vii. Section G contain items on how nomadic education has enhanced on socio-economic
development of nomads. The respondents are to indicate their interest following options.
FE = Fully Enhanced
EN = Enhanced
PE = Partially Enhanced
POE = Poorly Enhance
NE = Not Enhanced
The items in this section start from question 1 – 20
6. Nomads Interview on Nomadic Education (NINE)
- Interview on the nomads will also be carried out. The researcher with the research assistance
will ask the nomads parents verbal questions on the following.
i. Bio-data which comprises of age of the respondent, residential/local government areas,
marital status, number of children, and number of children in the school.
ii. Willingness of nomadic children to attend nomad primary school which contains
questions 1 – 10.
iii. Section C which is impact of communal crises on nomadic education contains Question
1 – 8 which has nine questions.
iv. Section D is impact of nomadic education on the socio-economic development of
Nomads which start from questions 1 – 35 which is eighteen questions.
All the answer given will be recorded on the space provided.
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APPENDIX J
DATA ANALYSIS
Research Question 1
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item 1 799 1.00 5.00 3.6667 1.44294
Item 2 394 1.00 5.00 2.1075 1.40030
Item 3 796 1.00 5.00 2.2525 1.20205
Item 4 389 1.00 5.00 2.2550 1.37830
Item 5 399 1.00 5.00 2.4887 1.47653
Item 6 397 1.00 5.00 3.5859 1.46713
tem 7 390 1.00 5.00 3.2550 1.39100
Item 8 395 1.00 5.00 2.2654 1.30345
Item 9 744 1.00 5.00 2.1463 1.29207
Item 10 398 1.00 5.00 2.3070 1.40343
Valid N (listwise) 393
Hypothesis 1
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
manpower 800 2.6330 .59723 .02112
One-Sample Test
Test Value = 3
t df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the
Difference
Lower Upper
manpower -35.174 799 .000 -.34270 -.7841 -.7013
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Research Question 2
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item 11 799 1.00 5.00 2.3079 1.47590
Item 12 793 1.00 5.00 2.5113 1.70544
Item 13 793 1.00 5.00 2.2125 1.31796
Item 14 798 1.00 5.00 2.1591 1.25974
Item 15 797 1.00 5.00 2.4850 1.56536
Item 16 793 1.00 5.00 2.6925 1.64433
Item 17 798 1.00 5.00 2.5313 1.56928
Item 18 798 1.00 5.00 3.0100 1.78377
Item 19 798 1.00 5.00 1.5752 1.64206
Item 20 397 1.00 5.00 4.1769 1.33660
Item 21 398 1.00 5.00 4.1779 1.29990
Item 22 397 1.00 5.00 4.2963 1.42602
Item 23 792 1.00 5.00 3.4263 1.47810
Item 24 798 1.00 5.00 2.5564 1.60260
Item 25 798 1.00 5.00 1.7005 1.49168
Item 26 798 1.00 5.00 1.6303 1.50280
Item27 790 1.00 5.00 2.1138 1.60983
Item 28 792 1.00 5.00 2.7638 1.47925
Item 29 378 1.00 5.00 1.3463 1.26426
Item 30 764 1.00 5.00 2.6900 1.63419
Item 31 789 1.00 5.00 1.5213 1.64696
Item 32 791 1.00 5.00 1.4787 1.47642
Item 33 794 1.00 5.00 1.2356 1.33738
Valid N (listwise) 378
Hypothesis 2
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
resources 800 2.4608 .60032 .02122
One-Sample Test
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Test Value = 3
t df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the
Difference
Lower Upper
resources -24.247 799 .000 -.51463 -.5563 -.4730
Research Question 3
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item 34 398 1.00 5.00 3.0775 1.22689
Item 35 397 1.00 5.00 2.3300 1.45451
Item 36 397 1.00 5.00 4.2796 1.38349
Item 37 397 1.00 5.00 3.3149 1.40673
Item 38 397 1.00 5.00 3.1864 1.25349
Item 39 397 1.00 5.00 3.2091 1.34619
Item 40 399 1.00 5.00 4.5614 1.59321
Item 41 398 1.00 5.00 3.3675 1.50103
Item 42 398 1.00 5.00 3.1809 1.29422
Item 43 398 1.00 5.00 3.3819 1.32971
Item 44 398 1.00 5.00 4.2550 1.40888
Item 45 392 1.00 5.00 4.2168 1.76247
Item 46 392 1.00 5.00 2.7908 1.74078
Item 47 392 1.00 5.00 3.0765 1.35671
Item 48 392 1.00 5.00 1.7500 1.13026
Item 49 392 1.00 5.00 1.8316 1.14531
Valid N (listwise) 392
Hypothesis 3
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
supervision 401 3.2381 .63630 .03178
One-Sample Test
Test Value = 3
t df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the
Difference
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Lower Upper
supervision -22.003 400 .000 .19915 -.7616 -.6367
Research Question 4
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item 50 770 1.00 5.00 4.3701 1.52718
Item 51 775 1.00 5.00 4.4890 1.49921
Item 52 789 1.00 5.00 2.1288 1.42380
Item 53 787 1.00 5.00 3.1575 1.42486
Item 54 787 1.00 5.00 4.3038 1.49307
Item 55 784 1.00 5.00 2.4238 1.48642
Item 56 791 1.00 5.00 1.3063 1.51998
Item 57 780 1.00 5.00 1.4413 1.60227
Item 58 780 1.00 5.00 2.2975 1.59128
Valid N (listwise) 749
Hypothesis 4
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
access 800 2.8798 .74684 .02640
One-Sample Test
Test Value = 3
t df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the
Difference
Lower Upper
access -25.639 799 .000 -.17698 -.7288 -.6252
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Research Question 5
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item 59 977 1.00 5.00 2.3275 1.41253
Item 60 981 1.00 5.00 2.3975 1.40426
Item 61 979 1.00 5.00 2.0488 1.32138
Item 62 982 1.00 5.00 2.1075 1.29636
Item 63 980 1.00 5.00 2.2600 1.43613
Item 64 981 1.00 5.00 2.5875 1.43087
Item 65 980 1.00 5.00 2.2138 1.47590
Item 66 980 1.00 5.00 2.6813 1.54479
Item 67 979 1.00 5.00 4.1880 1.34398
Valid N (listwise) 972
Hypothesis 5
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
willingness 800 2.5347 .49995 .02475
One-Sample Test
Test Value = 3
t df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the
Difference
Lower Upper
willingness -29.645 799 .000 -.43363 -.7822 -.6851
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Research Question 6
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item68 980 1.00 5.00 2.3375 1.42078
Item 69 982 1.00 5.00 2.3488 1.40074
Item 70 980 1.00 5.00 2.0313 1.30955
Item 71 980 1.00 5.00 2.1203 1.31893
Item 72 981 1.00 5.00 2.2782 1.46058
Item 73 980 1.00 5.00 2.3860 1.42883
Item 74 978 1.00 5.00 2.3847 1.62048
Item 75 972 1.00 5.00 2.5627 1.65627
Item 76 980 1.00 5.00 2.6729 1.72065
Valid N (listwise) 972
Hypothesis 6
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
Crises 800 2.3454 .67472 .02386
One-Sample Test
Test Value = 3
t Df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the
Difference
Lower Upper
crises -27.440 799 .000 -.65458 -.7014 -.6078
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Research Question 7
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item 77 585 1.00 5.00 2.4424 1.69391
Item 78 590 1.00 5.00 2.4401 1.73458
Item 79 590 1.00 5.00 3.0513 1.68061
Item 80 590 1.00 5.00 2.5388 1.63840
Item 81 590 1.00 5.00 2.0838 1.43416
item 82 587 1.00 5.00 1.9888 1.08863
Item 83 587 1.00 5.00 2.1575 1.13878
Item 84 590 1.00 5.00 2.1713 1.16130
Item 85 589 1.00 5.00 2.3588 1.19973
Item 86 590 1.00 5.00 2.1850 1.19690
Item 87 590 1.00 5.00 2.3488 1.18696
Item 88 590 1.00 5.00 2.2225 1.19259
Item 89 589 1.00 5.00 2.1238 1.15547
Item 90 589 1.00 5.00 1.9975 1.13097
Item 91 590 1.00 5.00 2.0388 1.12602
Item 92 590 1.00 5.00 2.1840 1.17725
Item 93 581 1.00 5.00 2.0939 1.15033
Item 94 590 1.00 5.00 2.3154 1.17221
Item 95 582 1.00 5.00 2.0820 1.16442
Item 96 579 1.00 5.00 2.4908 1.56298
Valid N (listwise) 578
Hypothesis 7
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
socioeco 800 2.2650 .50940 .01801
One-Sample Test
Test Value = 3
145
t df Sig. (2-tailed) Mean Difference 95% Confidence Interval of the
Difference
Lower Upper
socioeco -40.809 799 .000 -.73496 -.7703 -.6996
Research Question 8
Descriptive Statistics
N Minimum Maximum Mean Std. Deviation
Item 97 586 1.00 5.00 2.6758 1.46666
Item 98 586 1.00 5.00 2.9523 1.44993
Item 99 585 1.00 5.00 2.2701 1.20169
Item 100 588 1.00 5.00 2.3333 1.37801
Item 101 584 1.00 5.00 2.5086 1.46892
Item 102 589 1.00 5.00 2.3142 1.61296
Valid N (listwise) 572
Hypothesis 8
T-Test
One-Sample Statistics
N Mean Std. Deviation Std. Error Mean
Educational Development of
Nomads
590 2.5092 .68317 .02813
One-Sample Test
Test Value = 3.00
t df Sig. (2-
tailed)
Mean
Difference
95% Confidence Interval of
the Difference
Lower Upper
Educational
Development of
Nomads
-17.450 589 .000 -.49079 -.5460 -.4356
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